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ABSTRACT 

 

Nowadays, many students experience problems to understand English grammar 

as a second language, especially in secondary schools. In teaching and learning 

grammar, there are several methods of choice for teachers to realize the objectives to be 

achieved. Accordingly, there is much debate among teachers about methods which is 

appropriate to the level of students, especially for low achievers. Until now, teachers 

have not reached agreement on an effective method to teach low achievers and enhance 

their understanding of grammar. With many of the methods of teaching grammar, the 

debate among teachers still occur. The methods that become a matter of debate are 

Inductive and Deductive methods of teaching. A case study was conducted involving 

sixty students of secondary four who failed English subject in their PMR trial 

examination. The purpose of this study was to identify the most effective method to be 

applied to students who are weak in mastering Adverbs of Frequency.  In addition, the 

study is to identify students' perceptions of two methods of teaching grammar which are 

inductive and deductive. Sixty students with low marks in PMR trial exam were chosen.  

Students are then divided into two classes for the treatment of two different methods of 

teaching grammar. The instruments used to obtain the data are pre-test, post-test and 

questionnaires. In determining the performance of students receiving inductive and 

deductive teaching, student performance is measured based on their performance in the 

pre-test and post-test. Mean scores for both test obtained by each group and the margin 

of improvement are    analyzed and compared. The findings showed that both groups of 

students who receive the inductive and deductive teaching had shown improvement in 

performance, but the inductive group showed a higher margin of improvement compared 

to deductive. 
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ABSTRAK 

 

Dewasa ini, ramai pelajar mempunyai masalah dalam penguasaan tatabahasa 

bahasa inggeris sebagai bahasa kedua terutamanya di peringkat sekolah menengah. 

Dalam pengajaran dan pembelajaran tatabahasa ini, terdapat beberapa kaedah yang 

menjadi pilihan guru untuk merealisasikan objektif yang hendak dicapai. Sehubungan 

dengan itu, banyak perdebatan di kalangan guru berkenaan kaedah yang bertepatan dan 

bersesuaian dengan tahap penguasaan pelajar terutamanya untuk pelajar yang lemah. 

Sehingga kini, para guru belum mencapai kata sepakat berkenaan kaedah yang berkesan 

untuk mengajar pelajar lemah dan meningkatkan kefahaman mereka dalam tatabahasa 

bahasa inggeris.  Dengan wujudnya pelbagai kaedah mengajar tatabahasa, perdebatan 

dikalangan guru masih berlaku. Di antara kaedah yang menjadi tajuk perdebatan adalah 

induktif dan deduktif. Satu kajian kes telah dijalankan melibatkan 60 orang pelajar 

tingkatan empat yang gagal dalam peperiksaan percubaan PMR. Tujuan kajian ini 

dilaksanakan adalah untuk mengenalpasti kaedah manakah yang lebih berkesan untuk 

diaplikasikan kepada pelajar yang lemah ini dalam menguasai „Adverbs of Frequency‟. 

Selain daripada itu, kajian dijalankan bertujuan untuk mengenalpasti persepsi pelajar 

terhadap kaedah pengajaran induktif dan deduktif. 60 pelajar telah dipilih berdasarkan 

keputusan peperiksaan percubaan PMR di mana mereka adalah 60 pelajar yang 

mempunyai markah terendah. Pelajar ini kemudiannya di bahagikan kepada 2 kelas 

untuk mengikuti 2 kaedah pengajaran tatabahasa yang berlainan. Instrumen yang 

digunakan untuk memperolehi data adalah pra ujian (pre-test), ujian selepas pengajaran 

(post-test) dan juga soalan kaji selidik. Dalam mengenalpasti prestasi pelajar yang 

menerima pengajaran induktif dan deduktif, ianya berdasarkan pencapaian mereka 

dalam „pre-test‟ dan „post-test‟. Perbezaan min di antara 2 kaedah tersebut akan di 

analisa dan dibandingkan. Dapatan kajian menunjukkan kedua-dua kumpulan induktif 

dan deduktif telah mempamerkan peningkatan prestasi, namun begitu kumpulan induktif 

menunjukkan peningkatan yang lebih baik berbanding deduktif.  
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CHAPTER 1 

 

 

 

 

 

INTRODUCTION 

 

 

 

1.0 Introduction 

 

Over the years, there has been an on-going argument among English teachers 

about the best approach to teach grammar.  Some teachers believe in applying Deductive 

approach whereas some of them agree with the implementation of Inductive approach in 

English classroom. The effects of both approaches become a controversial issue that 

existed for quite a long time (DeKeyser 1995, Fischer 1979, Nagata 1997). The situation 

becomes more crucial in teaching grammar when dealing with students who are 

considered weak in English or often referred as low achievers.  These low achievers are 

defined as those who have difficulties in speaking, reading, writing and understanding 

English language. Therefore, in Malaysia context, low achievers obtain E grade in 

English subject most of the time with the average mark between 0 to 39 marks. This type 

of target students is a big challenge for the teachers to create an appropriate way to make 

them understand grammar.  Although there is a lot of exposure on grammar teaching 

approach among teachers at present, it is still not sufficient to realize the goal to build 

students' understanding of grammar.  To make low achievers meet the acquired 
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proficient level of achievement and success in the learning process is not an easy task 

even with the presence of suitable approaches.  

 

 The deductive and the Inductive are two main approaches which are largely used 

by English teachers in school.  Some English teachers argue which of the two 

approaches provide great implications for the students even though there are other 

voices of doubt about the most effective way to be used to teach grammar in English 

language classrooms.  According to Widodo (2006), some students understand better in 

deductive language classes but some achieve better in inductive language classes.  

However, common opinion suggests that Deductive approach is one of the approaches 

cater for weak students and common opinion also believes that Inductive approach is 

applicable for higher proficiency level students.  Therefore, the researcher believes that 

discovering the effect of applying deductive and inductive approaches in teaching 

grammar to low achievers is necessary.  

 

 

 

1.1 Background of the study 

 

To begin with, low achievers are classified as „weak‟ students with low academic 

achievement in Malaysia context, who obtain E grade in English subject during internal 

or main examinations such as Penilaian Menengah Rendah (PMR) and Sijil Pelajaran 

Malaysia (SPM). In addition, these students are known as students who achieve less than 

the average target with low cognitive ability to comprehend, retain and reproduce inputs 

or information.  

 

In other words, the low achievers are surrounded by the environment where 

English is not the dominant language to be used. In the context of my study, low 

achievers can be defined as students who are weak in English, with minimal English 

background knowledge and no motivation and interests to learn English subject. 

Teachers are also labeled them as lazy students with no motivation to learn, naughty or 
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probably trouble maker with negative attitude towards learning and not outstanding in 

academic performance. 

 

  As a result, these students are having problems in understanding English 

language especially the instruction and they do not have the opportunity to contribute 

and participate fully in the real life society. However, according to Chan & Chan (2003), 

regardless the level of academic performance, a student can develop positive feeling 

towards learning. In order to help low achievers in acquiring grammar, extra guidance 

should be provided in making them understand English grammar. Therefore, the 

perception about low achievers who are not outstanding in academic performance with 

poor grades in examination can be disputed as they still have potential to build up their 

maximum ability with proper approach. Appropriate teaching methods such as deductive 

and inductive is significant to be used to indicate which approach in teaching Adverbs of 

Frequency suits low achievers better. Adverbs are chosen because the teacher realized 

that students of low achievers continue making the same error in adverb placement even 

though with a lot of drills, practice and exposure in English classroom. Therefore, 

instead of identifying the best approach to help them improve their understanding of 

grammar, the teacher wants to help them to acquire the structure in order to improve the 

way of composing sentences especially in writing. 

 

In Malaysia‟s Syllabus of English for secondary students, there are plenty of 

grammar components to be covered for the whole semester.  According to the syllabus, 

grammar should not be taught in separate lesson and should be integrated with the 

themes provided.  Currently, English syllabus design focuses more on topical based and 

exam oriented teaching whereby the total emphasis of grammar acquisition to practice is 

neglected. In addition, students‟ lack of motivation, poor proficiency level makes the 

situation become worse. This situation is very crucial mainly when dealing with the 

presence of low achievers who are not interested to learn, lack of motivation and with 

minimal English background knowledge. Therefore, grammar are taught in separate 

lesson (one part of grammar topic within one period of English lesson) for these low 

achievers to make them understand better.  Teachers have to be sensitive and alert to the 
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special needs of these students and that makes teacher‟s task becomes even more 

demanding in teaching low achievers the rules of grammar. 

 

1.2 Statement of Research Problem 

 

In educational institutions in our country, apart from a teacher who is a major 

asset in determining the effectiveness of the education system, students are also an 

important human capital in realizing the mission and vision that have been outlined. The 

students are our asset as they are our future leader for our future generation and also our 

precious resources which should be developed. If human capital is not managed 

properly, many problems will occur such as discipline problems, attitude and personality 

problems, failure in academics and others especially involving the low achievers. These 

problems can lead to lack of quality in human capital that indirectly affects the 

credibility of teachers and it gives impact on the effectiveness of the education system in 

our country. 

 

According to Westwood (2008), there are various reasons that contribute to 

learning difficulties among students. In addition to factors stemming from the attitudes 

of students, it is also caused by inappropriate school curriculum and ineffective selection 

of teaching methods. The Selection of appropriate teaching methods provides 

tremendous impact in ensuring the effectiveness of teaching and learning towards the 

performance of low achievers in learning grammar. It is supported by Ellis (2005) who 

says  „…teaching practices for those with learning difficulties need to be considered in 

the context of the „generally effective pedagogy‟. By using appropriate teaching 

methods, students can master the grammar better, thus enhancing their understanding of 

sentence structure to produce a better meaningful context. Therefore, it can be concluded 

that the increased performance of students, poor or not depends on the selection of 

appropriate teaching methods in order to help the students to acquire better 

understanding and upgrade their levels. In order to ensure the effectiveness of teaching 

in the classroom, teachers need to be smart to make adjustments in teaching methods 

depending on the level of their students. 
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Questions have arisen that teaching grammar using inductive approach improves 

learners‟ ability in mastering grammar skill compared to deductive approach as 

acquisition of a language takes place when the learners are able to use the language 

subconsciously. Based on the current situation in one of national secondary school in 

Johor Bahru, there is an argument about which approach benefit the students to improve 

their understanding of the topic being taught. English language teachers are commonly 

in dilemma on the most effective approach to apply in teaching grammar in English 

classroom. Deductive and Inductive approaches to teach grammar for students are still 

being used in school but the best approach to teach students remains questionable. 

 

There is no doubt that the ability to construct sentences using Adverbs of 

Frequency (AoF) is crucial for low achievers. This is because the group of low achievers 

tends to translate their first language (L1) into target language (L2) when using Adverbs. 

Thus, direct translation totally changes the meaning of the whole sentence and the 

students might get confuse. To teach the students about the placement of AoF is another 

big challenge to the English teachers as it can make the students confuse because 

adverbs can occur in various preferred position such as initial, middle or end position. 

The Adverbs placement is different in each sentences based on the context and students 

tend to misplace the AoF in sentences. Generally, the placement of AoF comes directly 

before the main verb. However, when there is „verb to-be‟ in a sentence, the AoF comes 

after “verb to-be‟.  

 

Based on the researcher‟s experience in teaching English for low achievers, the 

placement of Adverbs of Frequency is one of the major problems among the students.  A 

lot of errors occur and students like to simply place Adverbs in sentences. Therefore, it 

is important to carry out the research focusing on Adverbs using two different type of 

teaching approaches; Inductive and Deductive for low achievers. Although many 

teachers agree that deductive approach suits these target students, some teachers believe 

inductive approach can be applied for low achievers as well.  
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1.3 Purpose of the Study 

 

The purpose of this study is to explore and compare the effectiveness of applying 

both approaches (Inductive and Deductive) on the low achievers especially in teaching 

Adverbs of Frequency. This study is also designed to determine which approach produce 

better outcomes through the students‟ performance in pre test (before the lesson) and 

post test (after the implementation of both deductive and inductive teaching).  With the 

application of both approaches towards selected low achievers of secondary four from a 

national secondary school in Johor Bahru, the findings can provide benefits to the 

students and the teacher. The study is also to determine which approach has greater 

effect on low achievers‟ ability to accurately use Adverbs of Frequency. 

 

 

 

1.4 Objectives of the Study 

 

The objectives of this study are to find out which approach will improve 

learners‟ ability to use Adverbs of Frequency accurately and also to discover which 

approach has greater effect on learner‟s ability to use the grammar skill taught. The 

objectives are listed as follows:  

 

1. To determine whether inductive teaching of grammar helps to improve 

low achievers‟ ability to accurately use the Adverbs of Frequency. 

 

2. To determine whether deductive teaching of grammar helps to improve 

low achievers‟ ability to accurately use the Adverbs of Frequency. 

 

3. To identify the learners‟ perceptions towards Inductive and Deductive 

approaches in learning Adverbs of Frequency. 
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1.5 Research Questions 

 

The research questions to be answered in this study are as follows: 

 

1. Does inductive teaching of grammar helps to improve the low achievers‟ 

ability to accurately use the Adverbs of Frequency in sentences? 

 

2. Does deductive teaching of grammar helps to improve the low achievers‟ 

ability to accurately use the Adverbs of Frequency in sentences? 

 

3. What are learners‟ perceptions towards Inductive and Deductive 

approaches in learning Adverbs of Frequency? 

 

 

 

1.6 Significance of the study 

 

 The study is important because it expands on previous research, addressing the 

best approach (Deductive-Inductive) to be implemented for low achievers in teaching 

grammar generally; Adverbs of Frequency specifically.  Previous studies by Herron and 

Tomasello (1992) suggested the advantage is for Inductive approach. However, other 

studies by Robinson (1997) and Seliger (1975) claimed that Deductive approach is more 

effective compared to Inductive teaching. At the same time, Rosa and O‟Neill (1999) 

and Shaffer (1989) failed to find any significant difference between both Deductive and 

Inductive, but there is the trend in favour of Inductive approach according to Shaffer. 

Previous studies have used adults or high school students as participant, but the focus on 

low achievers has been given less attention. Therefore, this study is significant to carry 

out so as to provide benefits to English teacher as practices in classroom.  
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 This study could benefit the teachers to improve their teaching especially to 

increase students‟ understanding on grammar using correct approach (Deductive-

Inductive). Teachers might be exposed to deductive approaches in teaching grammar as 

the approach is known as traditional way (grammar translation methods) of teaching 

grammar. However, the effectiveness of applying the Inductive approach in teaching 

grammar for low achievers should be taken into account as well. Instead of applying the 

same methods, teachers can use the other method as a substitute method of teaching 

which is more refreshing to develop the creativity of the teachers. Through the study, 

teacher can inspire themselves to reflect on their teaching practices and make changes 

where applicable to suit the level of students they are dealing with. 

 

 

 

1.7 Scope of the study 

 

This study focused on the teaching of one area of grammar, which is Adverbs of 

Frequency using two different type of teaching approach namely Inductive and 

Deductive. The study involved a total number of 60 students of Form four from a 

national secondary school in Johor Bahru District. These 60 students were selected as a 

sample because the target participant of the study is low achievers. Therefore, they were 

chosen because all of them obtained E grade in English subject during their Penilaian 

Menengah Rendah (PMR) trial examination. Two groups were formed as the treatment 

of the study. One group of 30 students was selected as experimental group and another 

30 students was chosen as the control group. Experimental group received Inductive 

teaching approach and Control group received Deductive teaching approach. In addition, 

pre-test, post-test and questionnaires were three instruments used in this study. This 

study was carried out to determine whether inductive and deductive teaching of 

grammar helps to improve low achievers‟ ability to accurately use the Adverbs of 

Frequency. Apart of that, this study was conducted to identify the learners‟ perceptions 

towards both approaches in learning grammar. 
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1.8 Limitation of the study 

 

In Malaysia, various approaches and methodologies were used in teaching 

grammar to the students whereby the approaches applied by English teachers have its 

own focus to suit the level of students. Nowadays, in our Malaysia educational context 

of teaching grammar, two common approaches which are popularly used are Deductive 

and Inductive. 

 

 This study focuses on both approaches; Deductive and Inductive to be applied in 

English classroom to determine which one is more effective in teaching Adverbs of 

Frequency for low achievers. In determining the effectiveness of these approaches and 

its impact to the low achievers particularly in using Adverbs of Frequency accurately, 

the limitations of this study are listed as follows: 

 

a) This study was limited to 60 form four students from two classes of low 

achievers (weak students) taken from one particular national secondary school in 

Johor Bahru. Therefore, the result would not represent the school‟s population 

and is not intended to be generalized to other national secondary school in 

general. 

 

b) The other limitation of the study is the limited time frame allocated to carry out 

the research. To deal with low achievers is really a big challenge especially to 

make them understand on how to apply Adverbs of Frequency accurately, plus 

the rate of understanding among low achievers is different from one to another 

probably due to previous learning exposure, attitude and motivation. With   short 

time spent on the study plus the interference of unavoidable constrains such as 

monthly test and administrative requirements, it affects the effectiveness of the 

study. If the researcher is given more time to carry out the lesson, there are many 

aspect to focus on such as various type of activities during lesson and more 

session per week.  
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c) This study is limited to two main approaches (Deductive-Inductive) in teaching 

one part of grammar which is Adverbs of Frequency. Therefore, the focus is on 

the effectiveness of the approaches in teaching this part of grammar only. The 

other part of speech is not tested. Thus, the findings should be interpreted with 

these limitations in mind. 

 

 

 

1.9 Definition of terms 

 

 For better understanding of the terms used in this study, the meanings are listed 

as follows: 

 

Adverbs of Frequency:  

 

Adverbs of Frequency is a part of grammar to describe how frequently we do an activity 

for example never, seldom, sometimes, often, always etc. 

 

Deductive:   

 

“Deductive teaching represents a more traditional style of teaching in that the 

grammatical structures or rules are dictated to the students first.” 

(Adapted from A Practical Guide to the Teaching of English as a Second or Foreign 

Language. Oxford University Press, 1978) 

 

Based on my study, Deductive can be defined as a teaching approach where the   

teachers provide inputs or rules before giving examples to the students for discussion. 

Students learn the rule and apply it after the rule has been outlined. Then, the application 

of students‟ understanding in practices using structure will follow. 
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Inductive: 

   

“Inductive teaching represents a more modern style of teaching where the new 

grammatical structures or rules are presented to the students in a real language context.” 

(Adapted from Teaching Practice Handbook: Structures: Grammar and Function. 

Heinemann, 1995) 

 

In my study, Inductive can be defined as a teaching approach; where the students 

interpret the specific challenge or inputs being exposed by the teacher. Then, based on 

the examples provided by the teacher, students apply their previous knowledge to 

analyze the examples and formulate rules based on their interpretation of the examples.   
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