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ABSTRACT 

Reading is one of the language skills apart from listening, speaking and writing 

in language learning. Reading plays a vital role in students’ learning process as it is 

the main skill that needs to be acquired in order to gain access to various kinds of 

knowledge, information and ideas. However, it is always challenging for students to 

acquire the reading skills.  Hence, the aim of this study is to gain the pre-university 

students’ perspectives in using MyLinE in their reading lessons. The participants of 

this study were 10 pre-university students from a college in Southern Peninsular 

Malaysia, selected using purposive sampling method. The students used the reading 

practices in MyLinE during their reading lessons and shared their perceptions on the 

benefits, challenges and ways to overcome the challenges of using the technological 

tool in their lessons. This is a qualitative research and employed a case study design 

as the researcher discovered the real experiences and perceptions of the participants 

while using this technological tool in their reading lessons. This ensures the researcher 

to have an in-depth understanding on the strengths, weaknesses of using MyLinE in 

the real classroom plus looked into the ways to overcome the challenges which were 

shared by the participants. Semi-structured interview protocol and journal writing were 

the instruments used for data collection in the study. The findings of the study have 

successfully answered the research questions which are the benefits of using MyLinE 

in reading lessons, the challenges of using it and also suggested ways to overcome the 

problems. Since very limited studies have been conducted on MyLinE especially 

among Malaysian pre-university college students, this study has filled that gaps in the 

literature review.           
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ABSTRAK 

Membaca merupakan salah satu kemahiran berbahasa selain daripada 

mendengar, bertutur dan menulis dalam pembelajaran bahasa. Membaca memainkan 

peranan yang penting dalam proses pembelajaran pelajar kerana ia merupakan 

kemahiran utama yang perlu dikuasai untuk mengakses pelbagai pengetahuan, 

maklumat dan idea. Walaubagaimanapun, ia sentiasa menjadi cabaran kepada pelajar 

untuk memperoleh kemahiran membaca. Oleh itu, kajian ini bertujuan untuk 

memperoleh perspektif pelajar pra-universiti untuk menggunakan MyLinE dalam 

pembelajaran membaca mereka. Seramai 10 pelajar pra-universiti daripada sebuah 

kolej di bahagian selatan Semenanjung Malaysia telah dipilih sebagai sampel kajian 

dengan menggunakan kaedah persampelan bertujuan. Para pelajar telah mengunakan 

latihan pemahaman di MyLinE semasa kelas dan berkongsi persepsi mengenai faedah, 

cabaran dan cara mengatasi cabaran mengunakan alat teknologi tersebut ketika kelas. 

Ini merupakan kajian kualitatif dan menggunakan rekabentuk kajian kes kerana 

pengkaji telah mengetahui pengalaman dan persepsi sebenar sampel ketika 

menggunakan alat teknologi ini dalam kelas mereka. Ini telah membolehkan pengkaji 

untuk memperolehi pengetahuan yang mendalam mengenai faedah, cabaran 

menggunakan MyLinE dalam kelas sebenar serta cara mengatasi cabaran yang telah 

dikongsikan oleh sampel. Temuramah dan penulisan jurnal telah digunakan sebagai 

instrumen pengumpulan data bagi kajian ini. Hasil kajian telah dapat menjawab 

persoalan kajian iaitu faedah penggunaan MyLinE, cabaran dan cara untuk mengatasi 

cabaran tersebut. Oleh kerana kajian yang sangat terhad telah dilaksanakan mengenai 

MyLinE terutamanya di kalangan pelajar kolej pra universiti di Malaysia, penyelidikan 

ini dapat mengisi jurang dalam tinjauan literatur.  
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CHAPTER 1  

 

 

INTRODUCTION 

1.1 Introduction 

Language is a special asset of human. Each of the word in a language has its 

own identity and meaning (Husain, 2015). Language is used as a mode of 

communication and it has pivotal role in our lives. Language serves various purposes 

such as, to get connected with others, rely information, share experiences, make a 

decision and so forth (Milivojevic, 2014).  One of the widely used languages in the 

world is English whereby 1.75 billion people are using that for beneficial purposes. It 

is also a language that spread the fastest in human history (Neeley, 2012; Tridinanti, 

2018). As for students, the language is essential for their intellectual, social and 

emotional development (Tridinanti, 2018). They also utilize all the four main English 

Language skills (listening, speaking, reading and writing) for proficiency and 

communication purposes (Grabe & Stroller, 2002). Husain (2015) further highlighted 

that English is used to give expression to thoughts and feelings of a social group as 

well.  

Reading skill is one of the fundamental language skills apart from listening, 

speaking and writing as an individual would foster understanding via reading. It also 

influences the other skills’ learning process (Nurhana, 2014). A student without the 

knowledge of reading skills is considered as an unsuccessful reader (Kaya, 2015). 

Reading skills are essential for students as they get to learn all the reading subskills 

which are useful not only in English language but also for other fields for them to 

comprehend certain content. They should be able to link meaning with words and grasp 

the entire meaning of a text in order to understand a content (Khan & Pandian, 2011). 

If the students are unable to achieve certain level of comprehension, it would be very 

challenging to perform in an exam (Kaya, 2015). Hence, reading lessons are vital for 

students to know and get familiar with all the reading strategies. They should have a 
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good interest during the lessons to master the reading skills successfully. In this case, 

interesting and beneficial ways of learning reading skills are significant for the 

students. If they are attracted to the ways of learning reading comprehension, this 

would be very helpful for them.   

 Meanwhile, technology plays a vital role in our daily lives too. It also becomes 

an essential part of the learning process for students. They not only using technology 

while learning in the classroom but also out of the classroom. It can be seen, almost 

every language class nowadays is using some kind of technologies for the students’ 

learning. The use of technology benefits the students by helping and improving their 

language learning. As for the educators or the teachers, the use of technology in the 

classroom enables them to prepare suitable activities for their students, hence 

enhancing the process of language learning. Teachers are using technology as an 

essential tool in teaching in order to make the language learning process easy for the 

students (Ahmadi, 2018). Therefore, it is vital for the teachers to acquire the 

technological knowledge for them to apply in their language classroom (Gilakjani, 

2017; Shyamlee & Phil, 2012). There are various educational technology tools used in 

the language learning classroom such as Edmodo, Socrative, Google Classroom, 

Kahoot and so forth. All these tools help students in their language learning, enhance 

their interest and motivation, and achieve good results in exam. As for this study, 

Online Resources for Learning in English (MyLinE)  is used as an educational 

technology tool in reading lessons among pre- university students. The students shared 

their perspectives on the benefits, challenges and ways to overcome the challenges of 

using MyLinE in reading lessons.  

1.2 Background of the Research 

Reading is categorised as a receptive skill. Receptive skills usually acquired by 

the learners through receiving the language from oral or written material. In this case, 

learners interpret the meaning to understand the receptive material. Reading is an 

essential language skill for an individual to foster comprehension that none could deny 

(Kaya, 2015). At the same time, reading involves a self-discovery process. This is 
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because the readers usually interact with the written materials by exploring both 

cognitive and metacognitive efforts to gain new information and deduce meaning. 

Hence, the final product from this view is the reading comprehension (Hellyer et.al., 

2001; Kalayci, 2012). This is one of the vital language skills for us to gain information 

especially for educational purposes. It is also one of the most common used language 

proficiency skills all around the world. Furthermore, as for the students, reading 

deficiency might lead to a poor academic performance (Nezami, 2012) and eventually 

results in many problems outside the academic environment (Al-Jarrah & Ismail, 2018; 

Mundhe, 2015).  

However, students face various challenges in acquiring reading skills. Students 

could not enjoy reading when they are unable to comprehend the reading material. 

This is due to insufficient knowledge of vocabulary (Nor & Rashid, 2018). They need 

a high level of vocabulary to understand the technical words in any reading materials. 

They are having problems in reading comprehension due to text complexity as well 

(Al-Jarrah & Ismail, 2018; Nurhana, 2014). In addition, students are unable to link 

their prior knowledge (schemata) which makes them face difficulties in 

comprehending a text and construct meaning (Al-Jarrah & Ismail, 2018; Nozen et al., 

2017). These problems were further highlighted by Nergis (2013), factors such as the 

deepness of vocabulary knowledge, syntactic consciousness and metacognitive 

recognition affect the reading comprehension. Apart from that, another problem is 

students taught using textbooks and printed materials led them to feel bored to study. 

Meanwhile, if technological tools were not used in learning, the students do not have 

the opportunity to get engaged in the class activity due to limited time, students’ low 

motivation and passiveness in learning English language. This also contributed to the 

reading difficulty (Nurhana, 2014). Hence, it can be said that reading deficiency is one 

of the challenges in English as a Second Language (ESL) contexts and the use of 

technology is essential to grab the students’ attention.    

As for this study, pre-university students also having the usual difficulties in 

their reading comprehension. They find it challenging to attempt reading questions as 

the practices in the classroom and also for assessment purposes. The questions are 

usually in the forms of open ended and multiple choices (Ong, 2015). They have to 
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either write their own answers or choose the correct answers based on their reading 

and understanding of the texts provided. This shows the importance of reading skills 

for the students and the need to score well in their reading assessments. Based on the 

researcher’s past experience, students’ performance in their reading tasks revealed that 

they have difficulties in reading skills. This was shown based on the lower score 

achieved in the tasks given in the classroom.  

Apart from that, students need to attain the technological skills to gain the 

benefits from various learning environment (Amin, 2019). Hence, there should be a 

way to help them in their reading comprehension. An effective tool should be used in 

order to aid the students in their reading classes. Since today’s generation prefer to use 

technology in learning, it is the best to use educational technology tools in the 

classroom. These tools help students in giving them the interest, motivation and 

enjoyment in learning (Nurhana, 2014). In addition, the tools assist students in their 

reading comprehension as well. One of the technological tools that can be used in 

reading lessons is MyLinE. Online Resources for Learning in English (MyLinE) refers 

to the service that offers resources for self-access language learning including study 

skills, academic reading, writing and listening, grammar and other resources for 

English learning (Barnard, 2020). MyLinE offers ample of tasks for all the four 

language skills (Listening, Speaking, Reading and Writing). However, this study used 

MyLinE as an educational technology tool and gained the students’ perspectives on its 

benefits, challenges and ways to overcome the challenges of using MyLinE in their 

reading lessons. The students practiced the reading tasks provided in MyLinE and 

shared their experiences of using the tool during the lessons.     

1.3 Statement of the Problem 

Reading is a significant language skill that everyone should acquire. Reading 

skills are essential as they help in absorbing other existing knowledge. As for the 

students, the necessities of reading skills are to understand a content and at the same 

time answer questions in reading texts. However, there are many problems faced by 

students in English reading comprehension texts. The difficulties can be classified into 
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three themes which are problems from student self, problems from the teachers and 

external problems (Al-Jarrah & Ismail, 2018). 

First and foremost, students self-problems include their basic English ability 

such as lack of vocabulary and did not know the meaning (Al-Jarrah & Ismail, 2018; 

Nor & Rashid, 2018; Qarqez & Rashid, 2017; Aziz, 2012), their less desirability on 

the subject (Al-Jarrah & Ismail, 2018), and they are not motivated in learning English 

(Medjahdi, 2015). As for the second problem which is problem from the teacher, it is 

found that the teachers are either not applying any method or using inappropriate 

method while teaching reading comprehension to the students. The external problem 

referred to the material and learning environment of the students. As for the material, 

it includes the reasons of books did not support the real condition of the students and 

there are none extra teaching tools given to apply some methods, while the 

environment reasons include the students are not from English daily region, they 

seldom practice English outside the school and avoid using the language due to the 

surrounding they are living (Ganie et al., 2019; Medjahdi, 2015). At the same time, 

students also having difficulty in reading comprehension when they are exposed to 

noisy environment (Davoudi & Yousefi, 2015). They unable to concentrate on reading 

the text, understand the content and answer the questions when they are in an 

uncomfortable environment. Hence, this shows reading is the problem pertaining to 

English as a Second Language (ESL) context and it can be proven by the students’ 

score in a reading test given by the researcher. The score is shown in Table 1.1 below: 

Table 1.1 Students’ Score in a Reading Test 

No. Student Reading test score 

(50 marks) 

1 S1 32 

2 S2 28 

3 S3 15 

4 S4 33 

5 S5 25 

6 S6 27 

7 S7 31 

8 S8 22 

9 S9 25 

10 S10 18 
Note: S: Student 
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Table 1.1 shows the researcher’s previous students’ scores in a reading test. 

The lower scores clearly indicated the difficulties faced by the students in attempting 

reading practices. Most of the students did not score more than 35 over 50 marks for 

the reading test. In addition, today’s students prefer learning language using 

technology (Mofareh, 2019) and they grew with the technology (Ting & Puteh, 2012). 

Hence, it is essential to incorporate technology in the classroom, to see the impact in 

students’ reading lesson. Therefore, this study adopted the use of MyLinE in reading 

lessons. 

Apart from that, most of the researches were done on reading comprehension 

difficulties among English as a Foreign Language (EFL) learners and limited number 

of studies conducted on the use of MyLinE related to reading skills among pre-

university students especially Malaysian pre-university college students (gap of the 

study). In addition, quite a number of researches that focused on the use of ICT to 

teach reading and other language skills, mainly teachers’ perspectives were gained but 

adequate concern was not given on the students’ perspectives (Tridinanti, 2018). 

Hence, this current study aims to fill this gap by conducting a study among this group 

of students. These students did reading practices and assessments in their language 

class. MyLinE provides plenty of reading tasks and the students used that educational 

technology tool in their reading classroom to do reading practices. Therefore, the 

benefits, challenges and ways to overcome the challenges of using MyLinE in reading 

lessons were obtained from the students.  

1.4 Objectives of the Research 

The research objectives (ROs) of this research are as following:  

(a) to identify the benefits of using MyLinE in reading lessons 

(b) to analyse the challenges of using MyLinE in reading lessons 

(c) to explore the ways to overcome the challenges of using MyLinE in reading 

lessons 
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1.5 Research Questions 

The current research sought to reveal and answer the following research 

questions (RQs): 

(a) To what extent the use of MyLinE benefits pre-university students in reading 

lessons? 

(b) What are the challenges of using MyLinE in reading lessons among pre-

university students? 

(c) How do pre-university students overcome the challenges of using MyLinE in 

reading lessons? 

 

1.6 Theoretical Framework 

1.6.1 Theory 

Theory is meant as a set of statements, principles or ideas which are related to 

certain subject. Phenomena is usually described, explained, and / or predicted by a 

theory (Picciano, 2017). There are three language learning theories used to explain the 

theoretical framework of this study. The three theories involved are behaviourism, 

cognitivism and social constructivism. Celikoz et al. (2016) further highlighted that 

these three theories have overlapping ideas and principles in various fields. For 

instance, cognitive approach does not deny behaviourism, it claims that cognitive 

process is seen in behaviourist learning.   

1.6.1.1 Behaviourism 

Behaviourism refers to the act or how a person behaves. This theory can be 

linked to cause and effect or an action that produces a reaction. Bacanli (2016) further 
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highlighted behaviour as the composed of reaction and actions that an organism 

delivers and does in a certain condition. In education field, this theory can be used to 

observe students’ behaviour while learning. For example, the reaction of students on 

certain stimuli could be examined using this theory. The theory promotes repetitive 

behaviour which leads to habit formation after some time (Bacanli, 2016; Picciano, 

2017). Students will work for things that give positive feelings. This theory can be 

connected to practice and drilling activities in language learning classroom. The 

students’ behaviour such as their attitude and feelings can be observed each time they 

are completing any task given in classroom.  

1.6.1.2 Cognitivism 

This theory explains the concept that the learner’s mind plays a vital role in 

learning and it will concentrate on what happens in between the occurrence of 

environmental stimulus and student’s response. It focuses on the cognitive processes 

of the student’s mind, for instance motivation and imagination, as essential learning 

features that connect the environmental stimuli and student’s response (Picciano, 

2017). This theory can be connected to the practice of online software in language 

learning. It is usually an addition to the behaviourist theory (Celikoz et al., 2016).  

1.6.1.3 Social constructivism 

Social constructivism theory describes teaching and learning process as a 

complex interactive social phenomenon between teachers and students. Vygotsky 

defined learning as problem solving. This theory introduced the Zone of Proximal 

Development (ZPD) which includes the teacher, student and problem that needs to be 

solved. In this case, teacher plays a role of a facilitator who provides a social 

environment for the students to assemble or construct the necessary knowledge needed 

to solve a problem. This was further supported by John Dewey that mentioned learning 

gives the social experiences to the students. They are able to do, collaborate and reflect 

with others (Picciano, 2017). This theory also revealed that technology can be used in 
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problem solving. ZPD highlighted that students should be able to choose the reading 

material which interest them (Taj et al., 2017). Hence, the choice can be done via the 

technological tools used in learning. As for this study, the technological tool can be 

used to develop the interaction and social skills among the students in which the 

teacher provides the social environment in this case. Figure 1.1 shows the theoretical 

framework of the study.   

 

 

Figure 1.1 Theoretical Framework of MyLinE and Reading Skills 

 

1.7 Conceptual Framework 

Online Resources for Learning in English (MyLinE) is used as an educational 

technology tool in reading lessons for this study. MyLinE offers quite a number of 

reading comprehension questions for the students to practice. This is to familiarize 

them with different types of reading questions. The students could train themselves in 

answering questions and able to improve their reading techniques. As in reading 

practices, the students get to estimate the amount of time that they should spend for 

each question and also determine the additional practices needed such as vocabulary, 

inferencing questions and so on.  The practice tests are set to enable auto calculation 
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of the results each time attempt is made. This ease faster communication and feedback 

displayed for the students. They would have the opportunity to attempt the practice 

tests repeatedly in order to improve their understanding on the texts and also test scores 

(Barnard, 2020). 

In this case, continuous reading practices using MyLinE were given for the 

students in each lesson. This can be related to behaviourist theory which focuses on 

the behaviour of the students and also continuous drilling given to them in order to get 

familiar with the condition. This theory explained that learning involves stimulus and 

response. Plus, the resulting behaviour should be observable and also measurable 

(Celikoz et al., 2016). The students could use the art of repetition in order to have a 

concrete information while the learning process. At the same time, whenever they get 

a better understanding or score while using MyLinE, they may remain focused on the 

task. The students’ participation in attempting the task can be observed as well such 

as their attitudes, feelings and interest. For example, the teacher able to observe the 

student’s feeling (fear) towards the use of MyLinE. When the students are afraid of 

using technology, they may generalise it (Bacanli, 2016). In contrast, they might 

consider the stimulus as a helpful tool and this brings positive feelings to them. They 

are able to participate actively in the classroom as they learn reading using a 

technological tool which definitely attracts students since this promotes 21st century 

learning. It is a trend currently for colleges and schools to use technological tools 

compared to conventional techniques for helping students’ learning in this 21st century 

(Qurat-ul-Ain et al., 2019).  

Besides that, the resources in MyLinE are developed based on current issues. 

These issues comprise diverse topics that capture the interest of students (Barnard, 

2020). They are able to connect the reading materials with their schemata. This is 

connected to the cognitivism theory. The students are able to stay focus on the reading 

materials provided as they could connect it to the real life situation. In addition, the 

form of learning using technology attracts the students’ mind and they tend to show 

their interest and pay attention in reading lessons. This is due to the fact, studies shown 

reading comprehension is the most difficult task for students at any level. The students 

tend to process the information, constructing guesses, try to comprehend and sketching 
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out the information given (Alshehri, 2014; Celikoz et al., 2016). These reading skills 

can be acquired easily with the presence of technological tool in order to understand 

and answer reading comprehension questions better.  

The use of MyLinE could promote interaction among students and teacher 

during the reading lessons. An interactive learning environment can be built through 

the delegation of tasks either in pair or groups. The students get engaged with the 

technological tool and discussion will be done while completing the reading practices. 

They may discuss on the reading difficulties that they may face while attempting the 

questions. Some of the challenges faced by students in reading comprehension are 

understanding technical words such as superordinate, synonyms, antonyms, or words 

that have multiple connotations (Nuttall, 2000), text complexity (Dennis, 2008), 

comprehending complex sentences which refer to sentences that consist of many 

clauses, and sometimes include conjunctions. In addition, one of the common 

problems for students in reading is lacking of motivation (Dara, 2019). Hence, students 

get motivated to learn and improve their understanding when they are offered help by 

those who have a better understanding than the learner. This is related to the social 

constructivism theory which highlights ZPD. Students who are facing challenges in 

understanding and answering reading comprehension can be assisted by their partner 

or the group members who have a better knowledge than the learner. The use of 

MyLinE in reading lessons creates a good learning opportunity for the students as they 

get the chance to possess excellent collaboration skills and able to work with other 

students who have unique way of learning and solve any problem that they face in 

reading lessons (Eady & Lockyer, 2013).  The conceptual framework of the study 

(using MyLinE in reading lessons) is portrayed in Figure 1.2.   
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Figure 1.2 Conceptual Framework of MyLinE and Reading Skills 

To conclude, technology is essential in improving teaching and learning 

process. As for this study, the use of technological tool is beneficial for the students 

where it helps them to boost their interest in learning, enhance their communication 

skills, stay focused, provide effective practices in reading lessons, give a better 

preparation for reading skills and so on (Prensky, 2008). The technological tool also 

enhances learner’s motivation, cultivates learning, promotes collaborative and 

independent learning, plus the attributes give convenience and suitable for the 

students.  At the same time, the obstacles and ways to overcome the challenges of 

using the technological tool (attributes, internet connection, technological skill and 

impact to students) are considered as well.  

1.8 Significance of the Research 

Each and every student has to do reading practices and assessments in their 

language classroom as well as the pre-university students. Reading is seen as the most 

challenging skill for the students to understand and attempting the tasks in order to 

perform better in their assessments. Since students grow and always get engaged with 

technology (Ting & Puteh, 2012), this enhanced the researcher’s interest to explore the 
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students’ perspectives on the use of MyLinE in their reading lessons. MyLinE provides 

ample of reading practices and tests which would be a good drilling for the students to 

assist them in facing the challenges in reading comprehension texts. As most of the 

past researches focused on teachers’ perspectives, it is interesting to know the students’ 

view as well. Students get the opportunity to reveal their opinion and share experience 

of using this technological tool in reading lessons. Apart from that, this research does 

not only benefit the students but the teachers, curriculum designers and web designers 

too. As for the teachers, it is vital to know the students’ views on the use of 

technological tools in the classroom. This helps them to know the effectiveness of 

using technology during their lessons. Curriculum designers would gain the benefits 

as this research provides more ideas on the syllabus content that integrates more 

technology in the lessons conducted for the students. Furthermore, the web designers 

get to upgrade the websites based on the students’ interest.  

1.9 Scope of the Research 

This study employs a qualitative case study research design. The samples of 

the study were the pre-university students in a college from Southern Peninsular 

Malaysia. 10 students were selected to be the samples of the study. The study focused 

on students’ perspectives on the use of MyLinE in reading lessons. Two instruments 

namely semi-structured interview protocol and reflective journal were used for data 

collection purposes. The samples gave their perspectives on the benefits, challenges 

and ways to overcome the challenges of using MyLinE in their reading lessons.        

1.10  Definition of Terminology 

This section explains the significant terms used in the research entitled “Using 

MyLinE in reading lessons: Pre-university students’ perspectives”. The purpose 

of these definitions is to enable the researcher to ensure the exactness and lucidity of 

the study. Thus, the definitions from conceptual definitions were provided.  
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1.10.1 MyLinE 

Online Resources for Learning in English or MyLinE refers to a self-access 

learning resource covering study skills, academic reading, writing and listening, 

grammar and other resources for learning in English (Barnard, 2020). This online 

resource offers various activities for the learners but the researcher chose the reading 

tasks for this study. Mofareh (2019) defined technology as the methods, systems, and 

devices which are the result of scientific knowledge being used for the purposes of 

practical. As for the context of this study, this platform is used as an educational 

technology tool in reading lessons.     

1.10.2 Reading Lessons 

1.10.2.1 Reading 

RAND Reading Study Group (2002) in  Frankel et al. (2016) defined reading 

as “the process of extracting and constructing meaning through interaction and 

involvement with written text” (p.7), while, reading comprehension referred as the 

student’s ability to process a text (Sajid & Fraidan, 2019).  Apart from that, Alshehri 

(2014) posited reading as a unique procedure which rounds through eyes, speech, and 

mind. Students are taught reading skill in order to train them, thus they are able to gain 

information to understand what has been delivered. 

1.10.2.2 Reading Lessons 

Reading lessons refer to a period of time allocated to teach reading. As for this 

study, the focus of reading is all about the texts and questions related to reading skills. 

The samples who are the pre-university students have done the reading comprehension 

practices in their classroom. Reading lessons are essential in order to assist the students 
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to gain the reading comprehension knowledge which refers to the ability to read and 

comprehend the ideas in the text (Alshehri, 2014).  

1.10.3 Pre-university Students  

1.10.3.1 Pre-university Students 

As for the context of this study, pre-university students (samples) are the 

learners who have completed their secondary school (Form 5) and those who are 

furthering their studies in a college located in Southern Peninsular Malaysia. They are 

usually in the range of 18 to 20 years old.    

1.10.4 Perception 

‘Perception’ means an idea, a belief or an image that a person has as a result of 

how he or she sees or comprehend something. In this study, the students’ opinions 

were gained on the use of MyLinE. They shared their opinions on the benefits, 

challenges and also the ways to overcome the challenges of using MyLinE in reading 

lessons.       

1.11 Summary of the Chapter 

In short, this chapter covers the introduction of the research that focuses on the 

pre-university students’ perspectives about using MyLinE in their reading lessons. The 

chapter also has provided explanation on the background of the study, statement of the 

problem, research objectives, research questions, theoretical framework, conceptual 

framework, significance of the study, scope of the study and definition of terminology. 

The chapter is significant in order to give an overall idea about the importance of 

conducting this research.   



 

109 

REFERENCES 

Adi Ana, K. T., & Nitiasih, P. K. (2013). Teaching Reading through E-learning 

Website. 554-563. 

Adomi, E. E., & Kpangban , E. (2010, March). Application of ICTs in Nigerian 

Secondary Schools. Library Philosophy and Practice (e-journal). 

Ahmadi, M. R. (2018, June). The use of Technology in English Language Learning: 

A Literature Review. International Journal of Research in English Education 

(IJREE), 3(2), 115-125. Retrieved from www.ijreeonline.com, Email: 

info@ijreeonline.com 

Ahmed Nezami, S. R. (2012). A Critical Study of Comprehension Strategies and 

General Problems in Reading Skill Faced by Arab EFL Learners with Special 

Reference to Najran University in Saudi Arabia. International J. Soc. Sci. & 

Education, 2(3), 306-316. 

Akbayrak, B. (2000). A Comparison of Two Data Collecting Methods: Interviews and 

Questionnaires. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 18, 1-10. 

Ali, S., Uppal, M., & Gulliver, S. R. (2018). A conceptual framework highlighting e-

learning implementation barriers. Information Technology & People, 31(1), 

156-180. doi:10.1108/ITP-10-2016-0246 

Al-Jarf, R. (2007). Developing Reading and Literacy in Saudi Arabia. 

Al-Jarrah, H., & Ismail, N. S. (2018). Reading Comprehension Difficulties Among 

EFL Learners in Higher Learning Institutions. International Journal of English 

Linguistics, 8(7), 32-41. doi:10.5539/ijel.v8n7p32 

Alkamel, M. A., & Chouthaiwale, S. S. (2018). The Use of ICT Tools in English 

Language Teaching and Learning: A Literature Review. Journal of English 

Language and Literature (JOELL), 5(2), 29-33. 

Almalki, S. (2016). Integrating Quantitative and Qualitative Data in Mixed Methods 

Research—Challenges and Benefits. Journal of Education and Learning, 5(3), 

288-296. doi:10.5539/jel.v5n3p288 

Almenara, J. C., Tena, R. R., Cejudo, C. L., & Rodriguez, A. P. (2021). Academic 

Performance and Technology Acceptance Model (TAM) Through a Flipped 

Classroom Experience: Training of Future Teachers of Primary Education. 



 

110 

Contemporary Educational Technology, 13(3), 1-17. Retrieved from 

https://doi.org/10.30935/cedtech/10874 

Alsaleem, B. A. (2013). The Effect of "WhatsApp" Electronic Dialogue Journaling on 

Improving Writing Vocabulary Word Choice and Voice of EFL Undergraduate 

Saudi Students. Arab World English Journal, 4(3), 213-225. 

Alshehri, M. (2014, December). Improving Reading Comprehension for Saudi 

Students by using the Reading Aloud Strategy. Fredonia, New York. 

Alshenqeeti, H. (2014). Interviewing as a Data Collection Method: A Critical Review. 

English Linguistics Research, 3(1), 39-45. 

Altiner, C. (2011). Integrating a computer-based flashcard program into academic 

vocabulary learning. USA: Iowa State University. Retrieved June 2, 2020, 

from https://lib.dr.iastate.edu/cgi/viewcontent.cgi?article=1122&context=etd 

Amin, R. (2019, November). The Role of Educational Technology in the ESL 

Classroom. Global Journal of Archaeology and Anthropology, 11(1), 1-11. 

doi:10.19080/GJAA.2019.11.555801 

Andersson, A., & Gronlund, A. (2009, July). A Conceptual Framework for E-Learning 

in Developing Contries: A Critical Review of Research Challenges. The 

Electronic Journal on Information Systems in Developing Countries, 38(8), 1-

16. Retrieved from http://www.ejisdc.org/ 

Anmarkrud, Q., & Braten, I. (2009). Motivation for Reading Comprehension. 

Elsevier: Learning and Individual Differences, 19(2), 252-256. Retrieved from 

https://doi.org/10.1016/j.lindif.2008.09.002 

Arifah. (2014). Study on the Use of Technology in ELT classroom: Teachers’ 

Perspective. BRAC University, Dhaka, , Bangladesh. 

Astalin, P. K. (2013, January). Qualitative Research Designs: A Conceptual 

Framework. International Journal of Social Science & Interdisciplinary 

Research, 2(1), 118-124. 

Aziz, I. A. (2012). Reading Comprehension Difficulties Among Middle Eastern 

Students. 1-160. Kuala Lumpur, Malaysia. 

Bacanli, H. (2016). Behaviorist Approach. In Z. Kaya, & A. S. Akdemir (Eds.), 

Learning and Teaching: Theories, Approaches and Models (S. K. Sincer, 

Trans., pp. 19-30). Cozum Egitim Yayincilik, Ankara-Turkiye. 



 

111 

Barnard, G. J. (2020). MyLinE (Online Resources for Learning in English). Retrieved 

May Wednesday, 2020, from 

http://myline.utm.my/moodle282/mod/page/view.php?id=276 

Baytak, A., Tarman, B., & Ayas, C. (2011, March). Experiencing technology 

integration in education: children‟s perceptions. International Electronic 

Journal of Elementary Education, 3(2), 139-151. Retrieved from 

https://www.iejee.com/index.php/IEJEE/article/view/233. 

Becker. (1977). Direct Instruction Model Guidebook for Teachers.  

Becta ICT Research. (2003). (British Educational Communications and Technology 

Agency (Becta)) Retrieved June 22, 2021, from What the Research Says about 

Barriers to the Use of ICT in Teaching: https://mirandanet.ac.uk/wp-

content/uploads/2019/06/wtrs_11_ict_teaching.pdf 

Blachowicz, C. Z., Bates, A., Berne, J., Bridgman, T., Chaney, J., & Perney, J. (2009). 

Technology and At-Risk Young Readers and Their Classrooms. Reading 

Psychology, 30(5), 387-411. doi:10.1080/02702710902733576 

Bojovic, M. (2010). Reading Skills and Reading Comprehension in English for 

Specific Purposes. The International Language Conference on The Importance 

of Learning Professional Foreign Languages for Communication between 

Cultures, (pp. 1-5). Celje, Slovenia. Retrieved from http://fl.uni-mb.si/ 

Bolderston, A. (2012). Conducting a Research Interview. Journal of Medical Imaging 

and Radiation Sciences, 43, 66-76. 

Bolos, N. (2012). Successful Strategies for Teaching Reading to Middle Grades 

English Language Learners. Middle School Journal, 44(2), 14-20. 

Boudjadar, T. (2015). ICT in the Writing Classroom: The Pros and the Cons. 

International Journal of Applied Linguistics and English Literature, 4(1), 8-

13. Retrieved from https://doi.org/10.7575/aiac.ijalel.v.4n.1p.8 

Brantmeier, C. (2002, September). Second Language Reading Strategy REsearch at 

the Secondary and University Levels: Variations, Disparities, and 

Generalizabilty. The Reading Matrix, 2(3), 1-14. 

Braun, V., & Clarke, V. (2006, January). Using Thematic Analysis in Psychology. 

3(2), 1-43. Retrieved from http://dx.doi.org/10.1191/1478088706qp063oa 

Brinkmann, S., & Kvale, S. (2015). Interviews: Learning the Craft of Qualitative 

Research Interviewing (3rd ed.). Thousand Oaks, CA: SAGE. 



 

112 

Brown, A. W., Kaiser, K. A., & Allison, D. B. (2018). Issues with data and analyses: 

Errors, underlying themes, and potential solutions. Proceedings of the National 

Academy of Sciences, 115(11), 2563–2570. 

Brown, H., & Lee, H. (2015). Teaching by Principles: An Interactive Approach To 

Language Pedagogy (4 ed.). Pearson Enducation. 

Cargan, L. (2007). Doing Social Research. Plymouth, United Kingdom: Rowman & 

Littlefield Publisher.Inc. 

Carlisle, J. F. (2000). Awareness of the Structure and Meaning of Morphologically 

Complex Words: Impact on Reading. Reading and Writing: An 

Interdisciplinary Journal, 12(3), 169-190. doi:10.1023/A:1008131926604 

Castillo-Montoya, M. (2016). Preparing for Interview Research: The Interview 

Protocol Refinement Framework. The Qualitative Report, 21(5), 811-831. 

Celikoz, N., Erisen, Y., & Sahin, M. (2016). Cognitive Learning Theories. In Z. Kaya, 

& A. S. Akdemir (Eds.), Learning and Teaching Theories, Approaches and 

Models (S. K. Sincer, Trans., pp. 31-45). Çözüm Eğitim Yayıncılık, Ankara- 

Türkiye. 

Chako (UZ), T. (2017). Triangulation in Qualitative Research!, Why the Use of 

Triangulation Necessary in Social Research? Retrieved from 

https://www.academia.edu/36277240/Triangulation_in_qualitative_research_

Why_the_use_of_triangulation_necessary_in_social_research 

Cheng, H. Y. (2012). Applying Twitter to EFL Reading and Writing in a Taiwanese 

College Setting. Sycamore Scholars. 

Cresswell, J. W., & Plano Clark, V. L. (2011). Designing and conducting mixed 

methods research (2nd ed.). Los Angeles: SAGE Publications. 

Creswell, J. W. (2012). Educational Research: Planning, Conducting, and Evaluating 

Quantitative and Qualitative Research (4th ed.). Boston, MA: Pearson. 

Creswell, J. W., & Creswell, D. J. (2018). Research Design : Qualitative, Quantitative, 

and Mixed Methods Approaches (5th ed.). Thousand Oaks, United States: 

SAGE Publications Inc. 

Crossman, A. (2019, October 24). An Overview of Qualitative Research Methods: 

Direct Observation, Interviews, Participation, Immersion, Focus Groups. 

Retrieved November 30, 2019, from ThoughtCo.: 

https://www.thoughtco.com/qualitative-research-methods-3026555 



 

113 

Dalton, M. L. (2011). Social Networking and Second Language Acquisition: 

Exploiting Skype™ Chat for the Purpose of Investigating Interaction in L2 

English Learning. Master's thesis, Iowa State University. Retrieved from 

http://lib.dr.iastate.edu/etd/10221/.  

Dang, X. T. (2011). Factors Influencing Teachers’ Use of ICT in Language Teaching: 

A Case Study of Hanoi University, Vietnam. The 4th edition for the ICT for 

Language Learning Conference. Retrieved June 3, 2020, from 

https://pdfs.semanticscholar.org/87d4/be7ae8e8e34d563422f18d7dc283fc6fcf

be.pdf 

Dara, D. (2019, September). Investigating English Reading Comprehension Problems 

of Cambodian High School Students. American International Journal of Social 

Science, 8(3), 52-56. doi:10.30845/aijss.v8n3p8 

Datta, S. (2018, September). Sampling Methods. 1-8. 

doi:10.13140/RG.2.2.22856.57605 

Davoudi, M., & Yousefi, D. (2015). Comprehension Breakdown: A Review of 

Research on EFL Learners' Reading Difficulty and Problems. International 

Journal of Language and Applied Linguistics, 58-72. Retrieved from 

http://www.ijlal.ir 

Dawson, K., Cavanaugh, C., & Ritzhaupt, A. D. (2014, Feb 21). Florida’s EETT 

Leveraging Laptops Initiative and Its Impact on Teaching Practices. Journal of 

Research on Technology in Education , 41(2), 143-159. Retrieved from 

https://doi.org/10.1080/15391523.2008.10782526 

DeFranzo, S. E. (2014, October 15). Advantages and Disadvantages of Face-to-Face 

Data Collection. Retrieved November 27, 2019, from SnapSurveys: 

https://www.snapsurveys.com/blog/advantages-disadvantages-facetoface-

data-collection/ 

Dennis, D. V. (2008). Are Assessment Data Really Driving Middle School Reading 

Instruction? What We Can Learn From One Student's Experience. Journal of 

Adolescent & Adult Literacy, 51(7), 578-587. Retrieved from 

https://doi.org/10.1598/JAAL.51.7.5 

Denzin, N. K., & Lincoln, Y. S. (1994). Handbook of Qualitative Research. Thousand 

Oaks, California: SAGE Publications. 

Denzin, N. K., & Lincoln, Y. S. (2011). The SAGE Handbook of Qualitative Research. 

Thousand Oaks, California: SAGE Publications, Inc. 



 

114 

Drayton, B., Falk, J. K., Stroud, R., Hobbs, K., & Hammerman, J. (2010, January). 

After Installation:Ubiquitous Computing and High School Science in Three 

Experienced, High-Technology Schools. The Journal of Technology, 

Learning, and Assessment, 9(3), 1-57. Retrieved from 

https://eric.ed.gov/?id=EJ873677 

Dudovskiy, J. (2020). Purposive Sampling. Retrieved from Research Methodology: 

https://research-methodology.net/ 

Eady, M. J., & Lockyer, L. (2013). Tools for learning: Technology and Teaching 

Strategies. Retrieved from http://ro.uow.edu.au/asdpapers/403 

Elo, S., Kaariainen, M., Kanste, O., Polkki, T., Utriainen, K., & Kyngas, H. (2014, 

January-March). Qualitative Content Analysis: A Focus on Trustworthiness. 

SAGE Open, 1-10. doi:10.1177/2158244014522633 

Erlandson, D. A., Harris, E. L., Skipper, B. L., & Allen, S. D. (1993). Doing 

Naturalistic Inquiry: A Guide to Methods. Newbury Park, California: SAGE 

Publication. 

Etican, I., & Bala, K. (2017). Sampling and Sampling Methods. Biometrics & 

Biostatistics International Journal, 5(6), 215-217. 

doi:10.15406/bbij.2017.05.00149 

Etikan, I., Musa, S. A., & Alkassim , R. S. (2016). Comparison of Convenience 

Sampling and Purposive Sampling. American Journal of Theoretical and 

Applied Statistics, 5(1), 1-4. doi: 10.11648/j.ajtas.20160501.11  

Fleming, J., & Zegwaard, K. E. (2018). Methodologies, Methods and Ethical 

Considerations for Conducting Research in Work-Integrated Learning. 

International Journal of Work-Integrated Learning, 19(3), 205-213. 

Frankel, K. K., Becker, B. L., Rowe, M. W., & Pearson, P. (2016). From “What is 

Reading?” to What is Literacy? Journal of Education, 196(3), 1-17. 

doi:10.1177/002205741619600303 

Frota, K. M. (n.d.). Research Methods in Foreign Language Learning and Teaching: 

An Overview of Some of the Research Methodologies Used in Applied 

Linguistics. 

Ganie, R., Dellana, & Rangkuti, R. (2019). Reading Comprehension Problems on 

English Texts Faced by High School Students in Medan. The Second Annual 

International Conference on Language and Literature. 2019, pp. 684-694. 

Medan: KnE Social Sciences. doi:10.18502/kss.v3i19.4896 



 

115 

Gay, L. R., Mills, G. E., & Airasian, P. (2012). Educational Research: Competencies 

for Analysis and Applications (10 ed.). Pearson Education, Inc. 

Gentles, S. J., Charles, C., Ploeg, J., & McKibbon, A. K. (2015). Sampling in 

Qualitative Research: Insights from an Overview of the Methods Literature. 

The Qualitative Report, 20(11), 1772-1789. 

Ghavifekr, S., Kunjappan, T., Ramasamy, L., & Anthony, A. (2016). Teaching and 

Learning with ICT Tools:Issues and Challenges from Teachers’ Perceptions. 

Malaysian Online Journal of Educational Technology, 4(2), 38-57. 

Gilakjani, A. P. (2017). A Review of the Literature on the Integration of Technology 

into Learning and Teaching of English Language Skills. International Journal 

of English Linguistics, 7(5). doi:10.5539/ijel.v7n5p95 

Gilakjani, A. P., & Sabouri, N. B. (2014). Role of Iranian EFL Teachers about Using 

Pronunciation Power Software in the Instruction of English Pronunciation. 

English Language Teaching, 7(1), 139-148. 

doi:http://dx.doi.org/10.5539/elt.v7n1p139 

Goundar, S. (2012, March). Chapter 3-Research Methodology and Research Method. 

Grabe, W. (1991). Current Developments in Second Language Reading Research. 

Tesol Quarterly, 25, 375-403. 

Grabe, W., & Stroller, F. L. (2002). Teaching and Researching Reading. New York: 

Pearson Education. doi:10.4324/9781315833743 

Gravetter, F. J., & Wallnau, L. B. (2017). Statistics for the Behavioural Sciences (10 

ed.). Singapore: Cengage Learning Asia Pte Ltd. 

Griffee, D. T. (2012). An Introduction to Second Language Research Methods: Design 

and Data (1 ed.). (M. E. Sokolik, Ed.) United States of America: TESL-EJ 

Publications. 

Hancock, B., Ockleford, E., & Windridge, K. (2007). An Introduction to Qualitative 

Research. The NIHR RDS EM / YH. 

Harmer, J. (2003). How to Teach English: An Intoduction to the practice of Language 

Teaching. Edinburgh: Pearson Education Limited. 

Haron, N. N., Zaid, Y. H., & Ibrahim, N. A. (2015). E-Learning as a Platform to Learn 

English among ESL Learners: Benefits and Barriers. Research Gate, 79-105. 

Hellyer, R., Robinson, C., & Sherwood, P. (2001). Study Skills for Learning Power. 

Boston: Houghton Mifflin. 



 

116 

Holder, C. (2006, November/December). New Media and New Literacies: 

Perspectives on Change. EDUCAUSE Review, 41(6), 76-77. 

Hoyo, M. O., & Allen, D. (2006, January/ February). The Use of Triangulation 

Methods in Qualitative Educational Research. Journal of College Science 

Teaching, 42-47. 

Husain, N. (2015). Language and Language Skills. 1-10. 

Jonas, A. H. (2016). The Relationship between student Engagement and Academic 

Achievement. 1-57. 

Jubani, A., Lama, I. N., & Gjokutaj, M. (2012). Improving the Quality of Learning by 

Increasing the Students' Reading Skills. Problems of Education in the 21st 

Century, 42, 50-62. Retrieved from 

https://soar.suny.edu/bitstream/handle/20.500.12648/266/Alshehri_Mohamm

ed_Masters_December2014.pdf?sequence=1 

Kabir, S. M. (2016, July). Chapter 9: Methods of Data Collection. Retrieved June 7, 

2020, from https://www.researchgate.net/publication/325846997 

Kalayci, S. (2012). "A Journey to Bilingualism” A Case Study of German-Turkish 

Bilingual Family. Educational Process: International Journal, 1(1-2), 29-38. 

Kaya, E. (2015). The Role of Reading Skills on Reading Comprehension Ability of 

Turkish EFL Students. Universitepark Bulten, 4(1-2), 37-51. 

Kelly, A., & Safford, K. (2009). Does Teaching Complex Sentences have to be 

Complicated? Lessons from Children's Online Writing. Journal of Literacy, 

43(3), 118-122. Retrieved from https://doi.org/10.1111/j.1741-

4369.2009.00501.x 

Kelsen, B. (2009, February). Teaching EFL to the iGeneration: A Survey of Using 

YouTube as Supplementary Material with College EFL Students in Taiwan. 

CALL-EJ Online, 10(2). Retrieved from http://callej.org/journal/10-

2/kelsen.html 

Keser, H., Uzunboylu, H., & Ozdamli, F. (2011). The trends in technology supported 

collaborative learning studies in 21st century. World Journal on Educational 

Technology, 3(2), 103-119. 

Khan, I., & Pandian, A. (2011, August). A Study on Reading Comprehension 

Performance in English among Matriculation Students in Pakistan. Modern 

Journal of Language Teaching Methods (MJLTM), 1(1), 1-88. 



 

117 

Koda, K. (2007, June). Reading Language Learning: Cross-Linguistic Constraints on 

Second Language Reading Development. Language Learning. A journal of 

Research in Language Studies, 57(1), 1-44. doi: https://doi.org/10.1111/0023-

8333.101997010-i1 

Koh, J. H. (2019, October). Four Pedagogical Dimensions for Understanding Flipped 

Classroom Practices in Higher Education: A Systematic Review. Educational 

Sciences: Theory & Practice, 19(4), 14-33. doi:10.12738/estp.2019.4.002 

Kramsch, C., & Thorne, S. (2002). Foreign Language Learning as Global 

Communicative Practice. In D. Block, & D. Cameron (Eds.), Globalization 

and Language Teaching (pp. 83-100). London and New York: Routledge. 

Kucukoglu, H. (2013). Improving reading skills through effective reading strategies. 

Procedia Social and Behavioral Sciences, 709-714. 

doi:10.1016/j.sbspro.2013.01.113 

Kvale, S. (1996). Interviews: An Introduction to Qualitative Research Interviewing. 

Thousand Oaks , California: Sage Publications. 

Laing, S. P., & Kamhi, A. G. (2002, Sep-Oct). The Use of Think-Aloud Protocols to 

Compare Inferencing Abilities in Average and Below-Average Readers. 

Journal of Learning Disabilities, 35(5). doi:10.1177/00222194020350050401 

Liton, H. A. (2015). Examining Students’ Perception & Efficacy of Using Technology 

in Teaching English. International Journal of Education and Information 

Technology, 1(1), 11-19. Retrieved from 

http://www.publicscienceframework.org/journal/ijeit 

Liu, F. (2010, August). Reading Abilities and Strategies: A Short Introduction. 

International Education Studies, 3(3), 153-157. Retrieved from 

www.ccsenet.org/ies 

Lowe, N. K. (2019). What Is a Pilot Study? JOGNN: Editorial. Retrieved from 

http://jognn.org 

Lyon, G. R., & Chhabra, V. (2004). The science of reading research. Educational 

Leadership, 61(6), 12-17. 

Machado, L. J., & Chung, C. J. (2015). Integrating Technology: The Principals’ Role 

and Effect . International Education Studies, 8(5), 43-53. 

doi:10.5539/ies.v8n5p43  

Maduabuchi, C. H., & Vivian, I. E. (2016, July). ICT and the Teaching of Reading 

Comprehension in English as a Second Language in Secondary Schools: 



 

118 

Problems and Prospects. International Journal of Education & Literacy 

Studies, 4(3). doi:10.7575/aiac.ijels.v.4n.3p.18 

Maguire, M., & Delahunt, B. (2017). Doing a Thematic Analysis: A Practical, Step-

by-Step Guide for Learning and Teaching Scholars. All Ireland Jounal of 

Teaching ang Learning in Higher Education (AISHE-J)(3), 3351-33514. 

Retrieved from http://ojs.aishe.org/index.php/aishe-j/article/view/335 

Majid, M. A., Othman, M., Mohamad, S. F., Lim, S. A., & Yusof, A. (2017). Piloting 

for Interviews in Qualitative Research: Operationalization and Lessons Learnt. 

International Journal of Academic Research in Business and Social Sciences, 

7(4), 1073-1080. doi:10.6007/IJARBSS/v7-i4/2916 

Mason, J. (2002). Qualitative Research. London: SAGE Publication. 

Mawan, A. A., Mohamed, R., Othman, M., & Yusof, M. M. (2017). Development of 

E-learning prototype for MUET assessment. International Research and 

Innovation Summit (IRIS2017), 2017. doi:10.1088/1757-899X/226/1/012188 

McLaughlin, M., & Allen, M. B. (2002). Guided Comprehension: A Teaching Model 

for Grades 3-8. International Reading Association. 

Medjahdi, W. B. (2015). Reading Comprehension Difficulties among EFL Learners: 

The Case of Third-Year Learners at Nehali Mohamed Secondary School. 

Meniado, J. C. (2016, February). Metacognitive Reading Strategies, Motivation, and 

Reading Comprehension Performance of Saudi EFL Students. English 

Language Teaching, 9(3), 117-129. doi:10.5539/elt.v9n3p117  

Meyer, K. A. (2002). Quality in Distance Education. Wiley Periodicals. 

Miles, M. B., & Huberman, A. M. (1994). An Expanded Sourcebook: Qualitative Data 

Analysis. Thousand Oaks: SAGE Publications, Inc. 

Milivojevic, V. (2014). Examining the Relationship between: English as a Second 

Language on Selfesteem; Self-efficacy, Confidence, Stress [Bachelor Thesis]. 

Dublin: Dublin Business School. 

Milon, S. H., & Iqbalb, M. H. (2017, June). Students’ Perception towards Technology 

in Learning English as a Foreign Language: A Case Study of Higher Secondary 

Students of Pabna, Bangladesh. IOSR Journal Of Humanities And Social 

Science (IOSR-JHSS), 22(6), 47-53. doi:10.9790/0837-2206104753 

Mofareh A, A. (2019). The Use of Technology in English Language Teaching. 

Frontiers in Education Technology, 2(3), 168-180. doi:10.22158/fet.v2n3p168 



 

119 

Mohajan, H. (2018). Qualitative Research Methodology in Social Sciences and 

Related Subjects. Journal of Economic Development, Environment and 

People, 7(1), 23-48. 

Mullamaa, K. (2010, February). ICT in Language Learning - Benefits and 

Methodological Implications. International Education Studies, 3(1), 38-44. 

Munby, J. (1978). Communicative Syllabus Design. Cambridge University Press. 

Mundhe, G. B. (2015). Teaching Receptive and Productive Language Skills with the 

Help of Techniques. Pune Research An International Journal in English, 1(2), 

1-6. 

Murray, J. (2015). 13 Reasons for Using Technology in the Classroom. Retrieved June 

4, 2020, from Teach Hub.com: https://www.teachhub.com/13-reasons-using-

technology-classroom 

Mustafa, F., & Bustari, A. (2019). The role of vocabulary e-learning: Comparing the 

effect of reading skill training with and without vocabulary homework. 

Teaching English with Technology, 19(2), 21-43. Retrieved from 

http://www.tewtjournal.org 

Nasser, R. (2017, Jan 17). Qatar’s Educational Reform Past and Future: Challenges in 

Teacher Development. Open Review of Educational Researc, 4(1), 1-19. 

Retrieved from https://doi.org/10.1080/23265507.2016.1266693 

Neeley, T. (2012, May). Cross-Cultural Management: Global Business Speaks 

English. Retrieved October 20, 2019, from Harvard Business Review: 

https://hbr.org/2012/05/global-business-speaks-english# 

Nergis, A. (2013). Exploring the Factors that Affect Reading Comprehension of EAP 

learners. Journal of English for Academic Purpose, 12(1), 1-9. Retrieved from 

https://doi.org/10.1016/j.jeap.2012.09.001 

Nezami, S. A. (2012). A Critical Study of Comprehension Strategies and General 

Problems in Reading Skill Faced by Arab EFL Learners with Special 

Reference to Najran University in Saudi Arabia. International J. Soc. Sci. & 

Education, 2(3), 306-316. 

Nor, N. M., & Rashid, R. A. (2018). A Review of Theoretical Perspectives on 

Language Learning and Acquisition. Kasetsart Journal of Social Sciences, 

161-167. Retrieved from https://doi.org/10.1016/j.kjss.2017.12.012 



 

120 

Nordin, N., Embi, M. A., & Yunus, M. M. (2010). Mobile Learning Framework for 

Lifelong Learning. Procedia–Social and Behavioral Sciences, 7, 130-138. 

Retrieved from https://doi.org/10.1016/j.sbspro.2010.10.019 

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic Analysis: 

Striving to Meet the Trustworthiness Criteria. International Journal of 

Qualitative Methods, 16(1), 1-13. 

doi:https://doi.org/10.1177/1609406917733847 

Nozen, S. Z., Kalajahi, S. R., Abdullah, A. N., & Jabbarzadeh, H. (2017). An 

Investigation of the Impacts of Teaching Writing Skill through Extensive Short 

Story Reading. Journal of Nusantara Studies (JONUS), 2(1), 53-70. Retrieved 

from http://dx.doi.org/10.24200/jonus.vol2iss1pp53-70 

Nunan, D. (1992). Research Methods in Language Learning. New York: Cambridge 

University Press. 

Nurhana, R. D. (2014, September). Improving Students' Reading Skills through 

Interactive Multimedia of the 8th Grade at SMP Raden Fatah Cimanggu 

Cilacap in the Academic Year of 2013/2014. 

Nuttal, C. (2014). Teaching Reading Skills in a Foreign Language. Oxford, UK: 

Macmillan Education. 

Nuttall, C. (2000). Teaching reading skills in a foreign language. Oxford: Macmillan. 

O'Connor, H., & Gibson, N. (2003). A Step-By-Step Guide to Qualitative Data 

Analysis. Journal of Aboriginal and Indigenous Community Health, 1(1), 64-

90. 

Ong, C. B. (2015). Readability of Muet Reading Comprehension passages. 

SOLLs.INTEC, (pp. 92-101). 

Opdenakker, R. (2006). Advantages and Disadvantages of Four Interview Techniques 

in Qualitative Research. Forum Qualitative Sozialforschung, 7(4). Retrieved 

November 30, 2019, from 

https://www.researchgate.net/publication/48666088_Advantages_and_Disadv

antages_of_Four_Interview_Techniques_in_Qualitative_Research_Electronic

_Journal 

Öznacar, B., & Dericioğlu, S. (2017). The Role of School Administrators in The Use 

of Technology. EURASIA Journal of Mathematics Science and Technology 

Education, 13(1), 253-268. doi:10.12973/eurasia.2017. 00615a 



 

121 

Pardede, P. (2008). A Review on Reading Theories and its Implication to the Teaching 

of Reading. n English Department Bimanthly Forum of EED FKIP-UKI, (pp. 

1-15). Retrieved May 30, 2021, from 

https://www.researchgate.net/publication/321228081_A_Review_on_Readin

g_Theories_and_its_Implication_to_the_Teaching_of_Reading 

Parveen, H., & Showkat, N. (2017, July). Data Collection. Pathshala, 1-11. Retrieved 

from https://www.researchgate.net/publication/319128325_Data_Collection 

Patel, C. (2013, July). Use of Multimedia Technology in Teaching and Learning 

Communication Skill: An Analysis. International Journal of Advancements in 

Research & Technology, 2(7), 116-123. 

Pathak, A., & Intratat, C. (2012). Use of Semi-Structured Interviews to Investigate 

Teacher Perceptions of Student Collaboration. Malaysian Journal of ELT 

Research, 8(1), 1-10. Retrieved from 

https://www.researchgate.net/publication/271138816_Use_of_Semi-

Structured_Interviews_to_Investigate_Teacher_Perceptions_of_Student_Coll

aboration 

Patton, M. Q. (2015). Qualitative Research & Evaluation Methods: Integrating Theory 

and Practice (4th ed.). Thousand Oaks, California: SAGE Publications. 

Pazilah, F. N., Hashim, H., & Yunus, M. M. (2019, November 30). Using Technology 

in ESL Classroom: Highlights and Challenges. Creative Education, 3205-

3212. doi:10.4236/ce.2019.1012244 

Perfetti, C. A., Landi, N., & Oakhill, J. (2005). The Acquisition of Reading 

Comprehension Skill. The Science of Reading: A Handbook. Retrieved from 

https://doi.org/10.1002/9780470757642.ch13 

Phan, N. (2006). Effective Reading. The Asian EFL Journal. 

Picciano, A. G. (2017). Theories and Frameworks for Online Education: Seeing an 

Integrated Model. Online Learning, 21(3), 166-190. 

doi:10.24059/olj.v21i3.1225 

Prensky, M. (2008, November-December). The Role of Technology in Teaching and 

the Classroom. Educational Technology, 48(6). 

Purposive Sampling. (2020, June 12). Retrieved from Laerd Dissertation: 

http://dissertation.laerd.com/purposive-sampling.php 

Qarqez, M., & Rashid, R. A. (2017, September). Reading Comprehension Difficulties 

among EFL Learners: The Case of First and Second Year Students at Yarmouk 



 

122 

University in Jordan. Arab World English Journal, 8(3), 421-431. Retrieved 

from https://dx.doi.org/10.24093/awej/vol8no3.27 

Qian, D. D. (2002, September). Investigating the Relationship Between Vocabulary 

Knowledge and Academic Reading Performance: An Assessment Perspective. 

52(3), 513-536. doi:10.1111/1467-9922.00193 

Qurat-ul-Ain, Shahid, F., Aleem, M., Islam, M. A., Iqbal, M. A., & Yousaf, M. M. 

(2019). A Review of Technological Tools in Teaching and Learning Computer 

Science. EURASIA Journal of Mathematics, Science and Technology 

Education, 15(11), 1-17. Retrieved from 

https://doi.org/10.29333/ejmste/109611 

Rafiq, K. M., & Hashim, H. (2018). Augmented Reality Game (ARG), 21st Century 

Skills and ESL Classroom. Journal of Educational and Learning Studies, 1(1), 

29-34. Retrieved from https://doi.org/10.32698/0232 

Raj, N., & Thapa, B. (n.d.). A Study on Purposive Sampling Method in Research. 1-

12. Retrieved June 12, 2020, from 

https:/www.academia.edu/28087388/A_STUDY_ON_PURPOSIVE_SAMPL

ING_METHOD_IN_RESEARCH 

Rajasekar, S., Philominathan, P., & Chinnathambi, V. (2013). Research Methodology. 

1-53. 

Riasati, M. J., Allahyar, N., & Tan, K. E. (2012). Technology in Language Education: 

Benefits and Barriers. Journal of Education and Practice, 3(5), 25-30. 

Retrieved from www.iiste.org 

Rivas, R. M. (1999). Reading in recent ELT Coursebooks. ELT Journal, 53(1), 12-21. 

Robson, C., & McCartan, K. (2016). Real world research: A resource for social 

scientists and practitioners-researchers (4th ed.). London: John Wiley & Sons 

Ltd. 

Rubin, H. J., & Rubin, I. S. (2012). Qualitative interviewing: The art of hearing data 

(3rd ed.). Thousand Oaks, CA: SAGE. 

Sajid, M. M., & Fraidan, A. A. (2019, November). Effectiveness of Reading Aloud 

Strategies for Inferential Reading Comprehension Skills and Text Difficulties 

of Saudi Students at University Level. International Journal of Innovative 

Technology and Exploring Engineering (IJITEE), 9(1), 2983-2989. 

doi:10.35940/ijitee.A9120.119119 



 

123 

Salehi, H., & Salehi, Z. (2012). Integration of ICT in language teaching: Challenges 

and barriers. 3rd International Conference on e-Education, e-Business, e-

Management and e-Learning. 27. IACSIT Press. 

Sattar, S., & Salehi, H. (2014, November). The Role of Teaching Reading Strategies 

in Enhancing Reading Comprehension. International Journal of Current Life 

Sciences, 4(11), 10922-10928. 

Schindler, L. A., Burkholder, G. J., Morad, O. A., & Marsh, C. (2017). Computer-

based Technology and Student Engagement: A Critical Review of the 

Literature. International Journal of Educational Technology in Higher 

Education, 1-28. doi:10.1186/s41239-017-0063-0 

Schwenger, B. (2011). Researching strategies and interventions: Action research and 

enquiry processes as vehicle for embedding literacy and numeracy. 1-9. 

Retrieved March 17, 2017, from 

https://akoaotearoa.ac.nz/download/ng/file/group-3740/schwenger---

researching-strategies-and-interventions.pdf 

Seidman, I. (2013). Interviewing as Qualitative Research: A Guide Researchers in 

Education and the Social Sciences (4th ed.). New York, NY: Teachers College 

Press. 

Semtin, S. A., & Maniam, M. (2015, June). Reading Strategies among ESL Malaysian 

Secondary School Students. International Journal of Evaluation and Research 

in Education (IJERE), 4(2), 54-61. Retrieved from 

http://iaesjournal.com/online/index.php/IJERE 

Shi, H. (2017). Learning Strategies and Classification in Education. Institute for 

Learning Styles Journal, 1, 24-36. Retrieved May 30, 2021, from 

http://www.auburn.edu/academic/cla/ilsrj/Journal%20Volumes/Fall%202017

%20Vol%201%20PDFs/Learning%20Strategies%20Hong%20Shi.pdf 

Shyamlee, S. D., & Phil, M. (2012). Use of Technology in English Language Teaching 

and Learning: An Analysis. International Conference on Language, Medias 

and Culture IPEDR. 33, pp. 150-156. Singapore: IACSIT Press. 

Stake, R. E. (1995). The Art of Case Study Research. Thousand Oaks: SAGE 

Publications. 

Stuckey, H. L. (2013). Three types of interviews: Qualitative research methods in 

social health. Journal of Social Health and Diabetes, 1(2), 56. 



 

124 

Sweeny, S. M. (2010). Writing for the Instant Messaging and Text Messaging 

Generation: Using New Literacies to Support Writing Instruction. Journal of 

Adolescent & Adult Literacy, 54(2), 121-130. Retrieved from 

http://dx.doi.org/10.1598/JAAL.54.2.4. 

Taj, I. H., Ali, F., Sipra, M. A., & Ahmad, W. (2017, March). Effect of Technology 

Enhanced Language Learning on EFL Reading Comprehension at Tertiary 

Level. Arab World English Journal, 8(1), 108-129. 

doi:https://dx.doi.org/10.24093/awej/vol8no1.9 

Tesch, R. (1990). Qualitative Research: Analysis Types and Software Tools. 

RoutledgeFalmer. 

Thierer, A. (2001). How Free Computers are Filling the Digital Divide. Report 

Technology, The Heritage Foundation, Washington DC. Retrieved from 

https://www.heritage.org/technology/report/how-free-computers-are-filling-

the-digital-divide 

Ting, S.-H., & Puteh, F. (2012). Learning References in Printed and Online Mediums 

for Academic Purposes. Procedia-Social and Behavioral Sciences, 290-301. 

Tri, D. H., & Thi Nguyen, N. H. (2014). An Exploratory Study of ICT Use in English 

Language Learning among EFL University Students. Teaching English with 

Technology, 14(4), 32-46. 

Tridinanti, G. (2018). The Correlation between Speaking Anxiety, Self-Confidence, 

and Speaking Achievement of Undergraduate EFL Students of Private 

University in Palembang. International Journal of Education & Literacy 

Studies, 6(4), 35-39. 

Vilenius-Tuohimaa, P. M., Aunola, K., & Nurmi, J.-E. (2008). The Association 

between Mathematical Word Problems and Reading Comprehension. 

Educational Psychology: An International Journal of Experimental 

Educational Psychology, 28(4), 409-426. 

doi:https://doi.org/10.1080/01443410701708228 

Yunus, M. M., Nordin, N., Salehi, H., Sun, C. H., & Embi, M. A. (2013). Pros and 

Cons of Using ICT in Teaching ESL Reading and Writing. International 

Education Studies, 6(7). doi:10.5539/ies.v6n7p119 

Yunus, M. M., Salehi, H., & Chenzi, C. (2012). Integrating Social Networking Tools 

into ESL Writing Classroom: Strengths and Weaknesses. English Language 

Teaching, 5(8), 42-48. doi:10.5539/elt.v5n8p42 



 

125 

Zamel, V. (1992). Writing One's Way into Reading. TESOL Quarterly, 26(3), 463-

485. Retrieved from https://doi.org/10.2307/3587174 

Zuber-Skerritt, O. (2002). A model for designing action learning and action research 

programs. The Learning Organisation, 9(4), 143-149. 

 

 
 


