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ABSTRACT 

Well-being is an important factor which indicates about our life quality. Good 

working conditions promote positive well-being among primary school teachers. 

Teachers’ well-being is the major influencing factor of dependent variables such 

mental health and happiness of teachers in school. The gap that exists between well-

being, mental health and happiness of teachers need to be studied. Therefore, the main 

objective of this is set to discover the relationship between well-being, mental health 

and happiness of the primary school teachers. The population of this study are the 375 

primary school teachers from Johor Bahru district selected using random sampling. 

Descriptive analysis showed that the level of well-being, mental health and happiness 

were average. Based on the analysis using Spearman’s correlation test, findings 

showed that there were significant relationships between primary school teachers’ 

well-being and mental health. Spearman’s correlation test showed that were significant 

relationships between primary schools’ teachers’ well-being and happiness. Overall, 

primary school teachers’ well-being contributes to affecting their mental health and 

happiness.  
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ABSTRAK 

Kesejahteraan adalah faktor penting yang menandakan kualiti hidup kita. 

Keadaan kerja yang baik mendorong kepada kesejahteraan dalam kalangan guru 

sekolah rendah. Kesejahteraan guru adalah faktor utama yang mempengaruhi 

pemboleh ubah bersandar seperti kesihatan mental dan kebahagiaan guru di sekolah. 

Jurang yang wujud di antara kesejahteraan, kesihatan mental dan kebahagiaan guru 

perlu dikaji. Oleh itu, objektif utama kajian ini ditetapkan untuk mengetahui hubungan 

antara kesejahteraan, kesihatan mental dan kebahagiaan guru sekolah rendah. Populasi 

kajian ini adalah 375 orang guru sekolah rendah dari daerah Johor Bahru yang dipilih 

menggunakan persampelan rawak. Analisis deskriptif menunjukkan tahap 

kesejahteraan, kesihatan mental dan kebahagiaan adalah sederhana. Berdasarkan 

analisis yang menggunakan Ujian Korelasi Spearman pula mendapati terdapat 

hubungan yang signifikan antara kesejateraan dan kesihatan mental. Ujian Korelasi 

Spearman mendapati terdapat hubungan yang signifikan antara dan kesejahteraan dan 

kebahagiaan. Secara keseluruhannya, kesejahteraan guru sekolah rendah memberi 

kesan kepada kesihatan mental dan kebahagiaan mereka. 
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CHAPTER 1 
 
 
 

INTRODUCTION 

1.1 Introduction 

The World Health Organization made a declaration that COVID-19 is a global 

pandemic on 11th March 2020. The life of people all around the world begin to change 

since the beginning of the pandemic as a result of people’s basic rights were restricted. 

(Zacher and Rudolph, 2020). Furthermore, COVID-19 pandemic also represents a 

major setback in people’s well-being in accordance to the medical and economic crisis. 

There are few reasons on the decline of people’s well-being during the COVID-19 

pandemic. According to Anderson, Heesterbeek, Klinkenberg, and Hollingsworth 

(2020), goverment’s measures to prevent the spread of the novel coronavirus have 

forced the people to quarantine themselves, follow physical distancing and isolate 

themselves. Based on the scientific literature, the teaching profession is closely related 

to crisis and discontent which are linked toxic work environment, heavy workload, the 

lack of self-motivation and the need for knowledge about technology in teaching 

(Skaalvik & Skaalvik, 2010). During the COVID-19 pandemic, many teachers were 

instructed to work from home since the schools closed their doors as a precautionary 

step to stop the spread of virus especially among school students. This means that the 

teachers had to teach their students from home. In addition, most teachers were less 

adequately prepared or given training to teach from home.  

Many questions begin to rise among teachers and educators regarding teaching 

from home such as the best curricula and methods that they should follow to provide 

the best learning experience for their students. Job satisfaction is the outcome of 

psychological, physiological and environmental conditions with the aid of positive 

feelings towards work (Aziri, 2011). Many teachers began to lose their job satisfaction 

which in turn decreases their well-being which get even worse because of the 

lockdown crisis. Teachers around the wold have been faced with numerous changes in 

teaching structures due to the Covid-19 pandemic (Reimer & Schleicher, 2020). This 
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has certainly to have a negative impact on the teacher’s well-being in terms of poor 

happiness and mental health level. 

Job satisfaction is a person’s value judgement of their job. The difference 

between job satisfaction and the level of stress an individual is experiencing 

determines the well-being of that person in long term. Studies have proven that self-

esteem and job satisfaction play a greater role in generating happiness (Bowling, 

2010). Happiness and strong mental health of teachers play a significant role in the 

teaching and learning process in the classroom. Students’ attitudes and behaviours are 

greatly influenced by teaching practices that includes teachers’ emotional support and 

classroom organization (Blazar and Kraft, 2016). 

The scope of teaching comprises of various works such as teaching, acquiring 

new skills, updating themselves with latest technological innovations and dealing with 

shareholders. These roles are getting complicated and demanding each day which 

create a heavy concern about teacher’s well-being (Pillay, Goddard, and Wilss, 2005). 

It is important for the government and school management to pay attention to the 

teacher’s well-being regardless of work they do. Myers and Diener (1995) proposed 

that well-being as the presence of positive feeling and satisfaction in our life. Thus, 

teachers’ well-being is measured in terms of how positive and satisfied they feel at 

work. Teachers should always feel positive and valued for they contribution, not only 

specific days such as annual dinner or retirement day. In addition, studies confirmed 

that teachers who are less satisfied are more prone to get stress and eventually leave 

teaching at some point of their career. (Pillay, Goddard, & Wilss, 2005). Teachers like 

students need motivational support and recognition in order to continue feel motivated 

in their work despite the challenges and struggles they face. 

The definitions of happiness, well-being, and quality of life confirms that 

conceptual overlap between these constructs (Medvedev & Landhuis, 2018). The 

quality of life is highly affected by the person’s physical health, psychological state, 

level of independence, social relationships and their relationship to their environment 

(WHOQOL Group, 1998). But the question now is how to measure happiness? The 

answer obtained is crucial to identify the elements that make people happy and live a 
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stress-free life. The environment where a person lives has a significant impact on the 

human happiness (Ismail, Hafezi, Nor & Baghini, 2014).   

Manuti and De Palma (2017) suggests that job satisfaction is the psychological 

response of a person’s value judgement of their job. The difference between job 

satisfaction and the level of stress an individual is experiencing determines the well-

being of that person in long term. Studies have proven that self-esteem and job 

satisfaction play a greater role in generating happiness (Bowling, 2010). Happiness 

and strong mental health of teachers play a significant role in the teaching and learning 

process in the classroom. Students’ attitudes and behaviors are greatly influenced by 

teaching practices that includes teachers’ emotional support and classroom 

organization (Blazar and Kraft, 2016).  

In terms of happiness and mental health, much attention has been given to the 

burnout and work-related stress among teachers in workplace (Benevene & Fiorilli, 

2015). Prolonged stress without any help of copying mechanism will eventually lead 

to teachers’ burnout. Mukosolu, Ibrahim, Rampal, and Ibrahim (2015) reported that 

the stress level among educators of 23.1%, which was higher than that among non-

educators which was 19.8%. This proves that the teachers are facing more gruelling 

challenges and obstacles in education field that any other people in their respective 

field of work. Some teachers need to work for almost 74 hours a week (Normarina, 

2015). This overtime schedule results in overuse workload where teachers became 

exhausted due to overuse of workload. According to Tai, Ng and Lim (2019) 

occupational health can be divided into two categories namely physical health 

problems (illnesses) and mental health problems (stress). School organization that set 

aside the mental health of teachers opens way to more chaotic environment at school. 

Stress has been consistently reported as a common mental health problem among 

teachers. Teacher are getting depressed each day and unable to deliver a fun-filled yet 

meaningful lesson for their students (Ismail & Noor, 2016). 

‘The Star’ newspaper in 30th July 2018 reported that about 4.2 million 

Malaysians are living with mental issues. The issues are the result of rising trend of 

mental illness, work related stress, negative economic impact (Hassan, Hassan, 
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Kassim, & Hamzah, 2018). Malaysians employees are said to be overworking and 

suffering from one type of work-related stress. This scenario is also very common in 

teaching field where the teachers are burdened with many complex and inconsistent 

work demands from the higher authority. The level of stress among academic staff was 

higher due to the change in tertiary education system. (Ismail and Noor, 2016). Things 

become worst when some teachers need to stay away from their family and totally lost 

affection and care from the beloved one.  

The strategies that the teachers reported for coping with challenges and strains 

are different according to age of the teachers (Skaalvik & Skaalvik, 2014). Copying 

mechanism are last defensive lines that the teachers use to save themselves from the 

work-related stress. Teachers use sick leave as a self-protective strategy since the 

weekends and vacations not sufficient. Some teachers also said to lower their 

ambitions to feel more relaxed at work. Coping has been viewed as a 

counterproductive factor towards stressful events. Coping methods often used to 

reduce level of stress such as effective time management, social support and positive 

reappraisal (Bamuhair, Farhan, Althubaiti, Agha, Rahman and Ibrahim, 2015). 

1.2 Problem Background 

Well-being is an important aspect for teachers since teaching career itself is a 

highly emotional and demanding profession. The better the well-being of teachers the 

better is their students’ academic performance (Berrocal, Cobo, Corrales, and Cabello, 

2017). Teachers face more relationships problem with students and colleagues tend to 

experience lower well-being at school particularly during physical distancing period. 

Teachers who undergo stress have very limited options to express their emotions and 

feelings to their colleagues and peers. Castro pointed out that seeking help from 

colleagues, and peers is a helpful strategy for teachers to navigate work challenges 

(Castro & Kelly, 2010). 

Furthermore, stress is also the main reason of teacher’s poor health, early 

retirement and failure to meet the teaching goals (Fiorilli, De Stasio, Benevene, Iezzi, 
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Pepe & Albanese, 2015). Malaysian Education Blueprint (2013-2025) has produced a 

big impact on the development of the schools and well-being of the teachers. This is 

because the workload of married teachers has reached a new height which in turn affect 

their work performance and mental health greatly. Teaching has become a highly 

stressful occupation because of the work-related stress levels among teachers which is 

at an alarming level compared to other professions (Demjaha, Bislimovski & 

Mijakoski, 2015).  

On the other hand, teacher’s work performance is also highly related to the 

pursuit of happiness. Psychology research has proven that the negative state of mental 

health will create more problems for the teachers at work even though they have good 

management skills (De Stasio, 2017). Teachers would feel satisfied when they 

successfully fulfil the workplace demands and responsibilities. There are few factors 

that lead to teacher’s happiness such as positive interpersonal relationship, meaningful 

and fruitful activities, recognition for the achievements, fair treatment, and a 

harmonious family life (Macuka, Buric & Sliskovic, 2017). In addition, personal 

characteristics such as outgoing attitude, high sense of responsibilities and cooperative 

nature of the teachers are the sources of the happiness in the workplace (Warr, 2014).  

The lack of a happy workplace environment makes the teachers unable to find 

peace and comfort for their high depression especially among Malaysian primary 

school teachers. Student performance and teacher effectiveness will be influenced by 

the condition of poor school facilities especially at staff room and classroom (Ibrahim, 

Osman, Bachok and Mohamed, 2016). Teacher development, welfare, motivation, and 

satisfaction are crucial elements for promoting a better teaching and learning process 

in classrooms (Amzat, Don, Fauzee, Hussin, & Raman, 2017). In contrast, the 

satisfaction of excellent teachers was low from the perspective of personal growth and 

self-achievements. Teachers’ mental health to perform well and make new 

achievement will be reduced when they are emotionally exhausted because of the 

unreasonable work demands from the higher authorities (Roslan, Ho, Ng, 

Sambasivam, 2015). Most of the teachers in Malaysia need to teach around 30 to 40 

periods a week excluding the administration work.  
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Teachers’ well-being is related to students’ well-being (Klussmann, Richter & 

Dtke, 2016). There is a need to identify the number of teachers suffering from negative 

mental health. Failure to implement the right copying mechanism for teachers’ mental 

health will directly affect pupils’ academic achievement. Poor teacher well-being will 

disrupt the holistic development of the students in terms of physical and mental health 

(Harding, Morris, Gunnella & Ford, 2019). As a result, these teachers are less likely 

to develop positive classroom management strategies in order to achieve the learning 

objectives effectively.  

1.3 Problem Statement 

Teacher well-being in school working environment has become a debating 

issue among researchers (Frenzel, Pekrun, Goetz, Daniels, Durksen, Becker-Kurz, & 

Klassen, 2016). Teachers are continuously in mental war in order to hide their feelings 

and show positive emotions to sustain a healthy relationship with co-workers and 

students. Teachers are expected to show positive emotions only even during stressful 

situations. Based on the School Children Happiness Inventory and Physical and 

Mental Health Scaled (SF12), teacher’s happiness is directly proportional to their 

health level (Benevene, De Stasio & Fiorilli, 2019). However, there is a gap exists 

between teacher’s happiness scale and mental health with their well-being that needs 

further research.   

The reasons behind teacher’s burnout in terms of teaching and students 

learning are less clear (Wong, Ruble, Yu & McGrew, 2017). High level of stress 

eventually turns into burnout and reduces the decision-making ability of the teacher. 

Thus, they could not come out with a proper lesson plan and appropriate teaching and 

learning activities. Work-related stress and burnout spike out since as teachers 

encounter highly disruptive problems from the students. Student misbehavior is great 

challenge to overcome for newly posted teachers as well (Shernoff, Frazier, Marinez-

Lora, Lakind, Atkins, Jakobsons, Bhaumik, Hamre, Patel, Parker, Neal, & Smylie, 

2016).  
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It is reported that most of the teachers expressed feeling physically and 

emotionally exhausted at the end of the school day. The stress that the teacher facing 

each day piles up to a certain level where the teacher can no longer feel the enthusiasm 

about the profession of teaching. Gray and Taie (2015), stated that 10% of teachers 

leave after one year of service and 17% of teachers leave within five years of service. 

Compassion fatigue has been closely related with teacher working in under resourced 

rural schools. Moreover, teachers have to face students who have problematic and 

traumatized family background. As a result, teacher is likely to have some physical 

and psychological symptoms such as emotional numbing, loss of enjoyment, lack of 

energy and increased fatigue (Lever, Mathis, & Mayworm, 2017).  

On the other hand, the happy mood of the teachers also plays a big role in 

determining the quality of the teaching and the climate of an organization (Buragohain 

& Mukut Hazarika, 2015). Teachers when they feel happy, they tend to perform well 

by fulfilling all the demands of the school administration. Increasing well-being and 

happiness will eventually increase the positive emotions, engagement, positive 

relationship and accomplishment (Seligman, 2010). Recording the happiness scale of 

teachers is vital to understand the dimension of the well-being. But the list of extra 

duties is actually robbing teachers’ precious time on preparing for classroom 

interaction.  

Hence, this study endeavour to investigate the relationship between mental 

health and happiness scale as a predictor to teachers’ well-being. Based on the 

discussion above, teacher mental health and happiness scale at school are the most 

vital elements deciding their well-being. Many researches have been carried out 

investigating teachers’ stress level and the reasons behind it. But much importance was 

given on researching the link between the happiness scale and mental health of the 

teacher which are the deciding factors on their well-being. 

1.4 Research Objectives 

The objectives of the research are: 
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(a) To determine the level of well-being among primary school teachers in Johor 

Bahru. 

(b) To determine the level of mental health among primary school teachers in 

Johor Bahru. 

(c) To determine the level of happiness among primary school teachers in Johor 

Bahru. 

(d) To determine the relationship between the level of well-being and mental 

health among primary school teachers in Johor Bahru. 

(e) To determine the relationship between the level of well-being and happiness 

among primary school teachers in Johor Bahru. 

1.5 Research Questions 

The questions for this research are: 

(a) What is the level of well-being among primary school teachers in Johor Bahru? 

(b) What is the level of mental health among primary school teachers in Johor 

Bahru? 

(c) What is the level of happiness among primary school teachers in Johor Bahru? 

(d) Is there any relationship between well-being and mental health among primary 

school teachers in Johor Bahru? 

(e) Is there any relationship between well-being and happiness among primary 

school teachers in Johor Bahru? 

1.6 Research Hypothesis 

(a) H01: There is no significant relationship between well-being and mental health 

among primary school teachers. 

(b) H02: There is no significant relationship between well-being and happiness 

among primary school teachers. 
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1.7 Theoretical Framework 

This research study focuses on the prediction rate of Malaysian teachers’ well-

being based on the variables such as mental health and happiness level. The diagram 

below shows the variables related to the research study in terms of selected theories. 

The theoretical framework of the research variables was explained via Affective 

Events Theory (1996), Life Satisfaction Theory, and Perma Theory (2011). 

 

Figure 1.1 Theoretical Framework 

1.7.1 Affective Events Theory (1996)  

Affective Events Theory (AET) is a psychological model which is closely 

related to the mental health of the employees. This theory also focuses on the 

connection between emotions and feelings of the employees in the workplace. It is 

believed that the behaviour of employees is motivated and guided by their emotions. 

Thus, the emotions of employees influence their reactions to any incidents that happen 

around the school setting. Another reasons this theory supports the variable of mental 

health is that it focuses only the emotions related to work environment. It does not give 

much importance to the outside influences such as family situation or natural disaster.  

 

 

Life Satisfaction 
Theory  

 

Affective Events 
Theory (1996) 

 

Perma Theory 
(2011) 
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Areas in human emotion such as cognitive processing, motivation, and emotion 

are triggered to create job satisfaction which then affects the job performance of an 

individual. A person with positive health will be always be motivated to fulfil 

responsibilities given by higher administration. On the other hand, a person with 

negative mind set and low in self-motivation will struggle to manage even a minor 

work such as planning for a next day lesson. In this research, the person’s mental health 

will be investigated from the aspect of Affect-driven behaviour (ADB) and Judgement-

driven behaviour (JDB). ADB is the instant reaction to an event, meanwhile JDB is a 

longer process with cognitive evaluation to job attitudes. The participants of this 

research will be evaluated whether their work behaviour is influenced by emotions 

solely or by both emotions and cognition. 

1.7.2 Perma Theory (2011) 

Martin Seligman’s Perma model has five main elements that are related to well 

being of an individual. It is believed that the five elements will guide people to a happy 

and fulfilled life. In this research study, this theory will be investigated from the 

perspective of an employee at workplace. First element of this theory is ‘Positive 

Emotion’. It means that an employee should have an ability to remain optimistic and 

look every event from a constructive perspective. While going through highs and lows 

in work, a person who focus on the highs rather lows will eventually improve their 

relationship and work performance. 

The types of activities or events that the employees take part play a significant 

role in keeping them happy. This is called as ‘Engagement’. The right activity for 

example, Senamrobik or Zumba Dance increases the positive neurotransmitters and 

hormones that eventually make us joyful and satisfied. In between compact and busy 

schedule, employees find the fun-filled days such as ‘Teacher’s Day’ or ‘Annual 

Dinner’ helps them to find calm, focus and joy. As a result, the engagement enhances 

workers’ skill and emotional capabilities to face challenges in upcoming days.  
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The third element is ‘Relationships’. As social animals, we depend on the 

members of the community for various reasons. Social relationships are vital in 

promoting love and strong emotional and physical interaction with one and another. 

Strong relationships with co-workers provide great support in difficult times. 

Individuals who are unable to socialize well in the working environment will be feeling 

pain of isolation. Thus, they could no longer focus on the everyday job demands. 

The fourth element of Perma theory is ‘Meaning’. This element helps the 

teachers to clarify themselves to understand their purpose of coming to work. By 

understanding the objective of their work, people may enjoy the work and feel less 

stressful with their job responsibilities. In contrast, employees who struggle to find the 

meaning behind the work they do and only works solely for the purpose of getting 

money will find it hard to enjoy their career. The last element is ‘Accomplishments’. 

Employees can achieve a sense of accomplishments by creating realistic goals and 

objectives in teaching career. Totally unrealistic objectives and ambitious goals will 

only increase feeling of guilty for not achieving them.  

1.7.3 Life Satisfaction Theory  

Life satisfaction is the primary element that people need to be happy and live 

a meaningful life (Dagli & Baysal 2017). According to Life Satisfaction theory, a 

person is happy when he or she can live a life close to the ideal life-plan (Suikkanen 

& Jussi 2011). A person is happy when the working environment fulfils can the basic 

constituents of well-being. Life satisfaction theory points out that the core of happiness 

depends on the individuals’ own conception of their working life at school. In terms 

of cognitive aspect, a person cannot be happy without having a strong belief that her 

working life represents her ideal working environment.  

On the basis of this conception, the person expects a working environment that 

provides healthy relationship with co-workers, appreciation, recognition and moral 

support from the administration. In addition, an employee who are dissatisfied with 

the job are prone to develop negative attitudes in working environment such as 
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isolating themselves, ignoring basic responsibilities and perform below average. 

Veenhoven (1996) found out that there are four sequential categories that. 

1.8 Conceptual Framework 

 

Figure 1.2 Conceptual Framework 

Through this conceptual framework, Perma (2011) theory is being utilized. 

Perma theory is the key to answer about teacher well-being based on the five building 

blocks such as positive emotion, engagement, relationships, meaning and 

accomplishment. Teachers who find meaning in these five domains report increased 

workplace satisfaction and well-being (Damásio, de Melo, & da Silva, 2013). The 

participants of this study will be analysed based on these five domains and the effect 

in their workplace.  

 

Mental Health 

(Dependent Variable I) 

 

Happiness  

(Dependent Variable II) 

 

Perma Theory (2011) of Well Being 

 

Able to find out the well-being of primary school 
teachers and the effect on their mental health and 

happiness. 
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Domains such as ‘Positive Emotion’ and ‘Engagement’ are closely related to 

Mental Health of primary school teachers which is also the Dependent Variable 1. 

Positive emotions are crucial to our psychological well-being and cognitive ability. 

According to Vaillant (2012), mental health is regarded as above normal by a DSM-

IV’s Global Assessment of Functioning (GAF, 6) score of above 80. Fredrickson 

(2001) stated that the latest improvements in biological understanding of positive 

emotions have resulted in diagnosis and treatment of disorders related to mental health. 

The well-being of teachers can be determined by assessing their positive emotions 

such as love, hope, joy, faith, and gratitude that involve human connection at 

workplace.  Vaillant (2012) proposed that lack of positive emotions decreases our 

tolerance for challenges and reduces creativity.  

Appleton, Christenson and Furlong, (2008) defined engagement in terms of 

psychological interest, behavioural involvement and concentration. Engagement 

focusses on the absorption and interest of a teacher in work. A teacher is said to 

engaged with work when she or he can feel enthusiastic about what they are teaching. 

Teachers who show greater commitment and engagement in school are said to have 

better mental health. High levels of collegiality among teaching professionals 

contribute to more successful teaching. Teachers who get continuous moral support 

from other teachers feel that they are appreciated and valued in their working 

environment, In The Engaged Institution (1999), the Kellogg Commission on the 

Future of State and Land-grant Universities compare the term “engagement” with 

mutual respects among teachers in the same school. Thus, engagement from well-

being directly influences the well-being of a teacher and her surrounding environment.  

Domains such as Positive relationships, Meaning and Accomplishment are 

related to Happiness which is the Dependent Variable 2. Pryce and Jones (2010) 

proposed that welfare at work is a mindset that helps a person to do his or her best and 

achieve their goal. Teacher who has good relationship with co-workers enable them to 

be happy at work. Tran, Nguyen, Dang, and Ton (2018) found out that healthy 

workplace relationships contribute to higher level of commitment and increased level 

of happiness at work. Positive association between healthy workplace interactions and 

happiness helps teachers to face challenging work demands and overcome it with ease. 
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Teachers’ well-being in terms of relationship at work determines how happy and 

relaxed they are at work.  

Two aspects of well-being that inter-related with each other are meaning and 

accomplishment which creates a path for teacher to feel joy and happiness at work. 

Meaning can be termed as ‘Purpose’ which creates as sense of achievement by 

completing a task given. A person who finds meaning in work will show great 

commitment to the workplace and will display an increased level of happiness. It is 

undeniable that a teacher is happier when they see their students are able to achieve 

the learning outcomes. Students’ positive academic performance is the key to many 

teachers to feel accomplished at work and this leads to genuine sense of happiness. 

Every time a teacher enters the classroom, he or she sets a goal to achieve. By meeting 

the goals, they can find meaning in the workplace and this eventually allows them to 

flourish happily.  

1.9 Significant of Research 

The findings of this study are significant in determining how Malaysian 

primary school teachers’ well-being is related by their happiness scale and mental 

health level. Teachers are able to understand the importance of keeping themselves 

happy and having positive mental health as this will lead them to cope with every 

increasing stress at school.  

Besides, this research study will also highlight the significant role of a 

conducive working environment in generating positive mental health for the teachers. 

The result of the study is estimated to increase teachers’ awareness about the 

importance of happiness in protecting the individual health in several ways. Thus, 

teachers will be able to overcome the challenges and work demands with ease and 

developing a positive state of health at the same time. Ministry of Education can 

conduct more In-Service Training which focuses on improving teachers’ happiness 

scale and mental health at workplace especially.  
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This research study plays a vital role in addressing the importance of creating 

‘Positive Education’ in school. A happy classroom is only possible when the teachers 

is healthy and emotionally stable. A teacher who is stressed out and demotivated will 

never able to conduct an enjoyable and meaningful lesson for the students. Thus, the 

findings of this study will be very useful for the school administration to conduct 

various programme to foster healthy well-being of the teachers from time to time. 

On this basis, it can be concluded that, this study will provide assist for the 

future researchers with the necessary information about the importance of happiness 

and mental health level as the crucial predictors for the subjective well-being of the 

teachers. 

1.10 Scope of Study  

This study will focus on the relationship between well-being variables such as 

happiness and mental health level as predictors of primary school teachers’ well-being. 

The population of this study is from one of the primary schools in Johor Bahru district. 

There are altogether 98 primary schools in Johor Bahru. It is challenging and not 

practical to visit every school selected to conduct a survey with the teachers during the 

restricted movement. The ideal way to share the questionnaires is in the form of 

Google form via social media platform such as WhatsApp and Telegram due to Covid-

19 pandemic. 

1.11 Limitations of Study 

This study will not cover other aspects related to well-being such as family 

issue and economy of the nation which are not school related issues. This study will 

be carried out using quantitative method by distributing questionnaire as a form of 

survey. Thus, it would be difficult to get genuine feedback from the participants since 

there is no face-to-face interaction.  
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The number of female teachers and male teachers will be unequal when 

selecting the participants using random sampling method. Some schools have more 

female teachers than male teachers. As a consequence, this creates a situation known 

as ‘Gender Bias’ during the data analysis. The future participants of this research study 

are from the same school. Thus, it is not possible they can represent the whole primary 

school teachers. 

The researcher has to get the appropriate to be used in the quantitative method. 

This is to ensure the reliability and validity of the data obtained. The researcher used 

Teacher Subjective Well-Being Questionnaire (TSWQ) to identify the level of well-

being of primary school teachers. Patient Health Questionnaire (PHQ) was adapted to 

develop the questionnaire to identify the level of mental health among primary school 

teachers. In order to identify the level of happiness among primary school teacher, 

Satisfaction with Life Scale (SWLS) to develop the questionnaire. 

1.12 Operational Definitions 

a) Well-Being 

In this study, well-being refers to five domains of Seligman’s Perma Theory 

which are positive emotions (P), engagement (E), relationships (R), meaning (M), and 

accomplishment (A). According to Hernandez, Bassett, Boughton, Schuette, Shiu, and 

Moskowitz (2018), well-being is defined as a stated of health in terms of positively 

enhanced emotions and cognitive appraisals. This means work environment has a 

major role to play in determining the well-being of teachers. The emotional job 

demands at school and strong trust among colleagues were detrimental to teacher’s 

well-being (Yin, Huang & Wang, 2016). In this study, teachers are not emotionally 

stable and unhappy at work. They are facing growing challenges and gruelling 

responsibilities which are detrimental to their well-being. The well-being of teachers 

will be assessed in order to identify other dependent variables such as mental health 

and happiness level. This is because teachers continuously up-regulate and down-

regulate certain emotions based on the different scenario they face at workplace. Thus, 
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the relationship between well-being, mental health and happiness among primary 

school teachers can be determined. 

b) Mental Health 

 According to Galderisi, Heinz, Kastrup, Beezhold and Sartorius (2015) mental 

health is a state of well-being involved in assisting an individual to identify his or her 

own abilities. In this study, mental health is the dependent variable of well-being of 

primary school teachers. Positive well-being is vital in becoming a mentally stable and 

productive individual who can contribute to his or her own life and to the community. 

Various factors associated with school environment will impact the mental health of 

teachers (Harding, Morris, Gunnella & Ford, 2019). Based on the conceptual 

framework, domains such positive emotions (P) and engagement (E) of Perma theory 

of Well-Being affect the mental health of teachers. Positive emotion is one of the most 

studied facets of well-being because the high face validity (Forgeard & Kem, 2011). 

Teachers with positive emotions are able to create healthy environment for students 

and lower their psychological difficulties. They tend to be more creative in planning 

and executing the lesson. Teachers with poor mental health are the ones with low levels 

of engagement and have no clear goals (Csikszentmihalyi, 1996). Even a smalled work 

would feel crushing them mentally. Thus, mental health and well-being of teachers are 

interrelated. In this study, school environment and work demands will be analysed to 

determine teacher’s mental health 

c)  Happiness   

 One of the appealing measurements of well-being is by simply asking people 

whether they are ‘happy’ (Forgeard & Kem, 2011) Based on the conceptual 

framework, domains such as relationships (R), meaning (M) and accomplishment (A) 

of Perma theory of Well-Being affect the happy mood of teacher at school. In this 

study, exogenic factors will be researched by linking it to school environments such 

as students’ behaviour, rewards and recognition by administration. Teachers’ own 

purpose and meaning towards teaching job is the key to their happiness level based on 

Perma theory of Well-Being. Workplace engagement will improve if the employee 
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experience high level of happiness Teachers who are happy at work will be able to 

take optimistic decisions without being manipulated by emotions. According to the 

studies by Benevene, De Stasio & Fiorilli (2019), teachers who acknowledge their 

workplace as happy environment show better state of well-being in terms of self-

esteem and physical health. 

1.13 Summary  

As a conclusion, this research study is mainly focusing on the well-being of 

Malaysian primary school teachers by analysing their happiness and mental health 

level. In the next chapter, I will conduct literature review regarding the previous study 

of this topic.
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