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 Education system within higher education institution (HEI) is constantly 

evolved to enhance students’ employability in respond to the change of 

social-economy and technological revolution. Empirical research revealed 

that teaching quality is extremely important for the development of students’ 

employability attributes. Hence, one of the biggest challenges for HEI is to 

continuously improve teaching quality with the aim to enhance student 

employability. This study examined the influence of teaching quality on the 

employability of Technology Management students. Three important factors 

for teaching quality are identified from literature review comprising of 

learner quality, learning environment quality and content quality. This study 

used quantitative method to collect data via online questionnaire with 60 

Technology Management students from a Business School within Malaysia 

responded. Data collected was analyzed using SPSS in term of normality, 

reliability, descriptive and Pearson correlation test. Finding from this study 

reveals that learning environment quality, content quality and learner quality 

are important, significant and positively correlated with employability. The 

main implication of this study is students’ employability could be assessed 

based on teaching quality directly instead of via students’ academic 

performance or employability attribute.  
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1. INTRODUCTION 

Students’ employability is one of the key measures for higher learning institution’s (HLI) 

performance [1]. Empirical research generally viewed factors that affecting students’ employability from two 

main perspectives, which are students’ academic performance and student’s employability attributes such as 

communication skill, problem solving skills and leadership skill [2]. Whereas, the quality of the interaction 

between teacher and students through-out the teaching and learning process, or namely teaching quality is 

commonly viewed by prior scholar as the extremely important factor that influent student’s academic 

performance. A quality teaching incorporated an effective inter-relationship among students, teacher, 

learning content and learning environment [3], hence, on top of enhanced academic performance, a high-

quality level of teaching process is also fostering students’ employability skills [4]. Thus, empirical study 

shared consensus that quality teaching and learning process is positively correlated with students’ 

performance, in both academic and non-academic domains. including student’s employability [5]. 

https://creativecommons.org/licenses/by-sa/4.0/
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The issue of students’ employability is alarming in many countries including Malaysia. According 

to the Malaysia graduate tracer study report 2019 released by the Malaysia’s Ministry of Higher Education 

(MOHE), approximately 60% of graduates remain unemployed after a year of graduation [6]. The number is 

yet to reflect the impact of COVID-19 toward the job market. As such, it is imperative for HLI to explore 

elements or factors that could enhance students’ employability. Empirical research on students’ 

employability tends to focus on assessed the impact of students’ academic performance and students’ skills 

toward students’ employability, as well as the impact of teaching quality on academic performance. Hence 

the understanding on the direct impact of teaching quality toward students’ employability remain ambiguous. 

As such, this study is conducted to assess the importance level of teaching quality factors perceived by the 

students in a business school in Malaysia, and to explore the relationship between teaching quality and 

students’ employability. Hence, following are the objectives for this study: i) To identify the importance level 

of teaching quality factors perceived by students within a Business School in Malaysia; ii) To examine the 

relationship between teaching quality factors and the employability level perceived by students within a 

Business School in Malaysia. 

 

 

2. LITERATURE REVIEW 

2.1. Students’ employability 

Students’ employability refers to a set of knowledge, skills and personal attributes that attained by 

the students and enable them to be more employable [7]. Stiff competitive in the marketplace forced firms 

continuously to explore opportunities for business improvement. Human resource in term of employees’ skill 

and capability has been recognized as one of the important resources that drive firms toward competitive 

advantage [8]. However due to rapid change on business environment and technology innovation, the set of 

employees’ skill and knowledge that firms expected is continuously evolving. Hence, it is vital for HLI to 

ensure the academic programs that offered are still relevant to the industries [9]. In addition, HLI need to 

consistently review their desired academic programs output, including the type of students’ knowledge and 

skills that match the job market demand, which ultimately enhance students’ employability [9]. Empirical 

research shared consensus that students’ academic performance and employability attributes are the two main 

compositions that formed students’ employability [10]. Academic performance reflected the student’s 

achievement across academic subjects relevant to the field of study, it embodies the students had achieved 

the education goals and attained the fundamental knowledge within the field of study [11]. In contrast, 

employability attributes reflect students’ competency in term of communication skill, interpersonal skill, 

decision making and problem-solving skills. Empirical research commonly agreed that the quality of teaching 

and learning process has significant influence on both the students’ academic performance and employability 

attributes [12]. 

 

2.2. Teaching quality 

Empirical study viewed teaching quality from different perspectives pertaining to students’ 

achievement; for instance, the perspective of teachers’ credentials [13], instructional strategy [14], 

environment setting [15]. Based on holistic view, teaching quality consisting of the entire system of teaching 

and learning, which could be embodied by the “Input-Process-Output” framework of system theory. Within 

the setting of this research, “Output” refers to the result of the teaching process, such as the employability 

skills acquired by the students. While, “Input” denotes to the program objectives, objectified course contents 

and students or learners. Meantime, “Process” representing the teaching and learning process. This prior 

research views teaching quality as the values that added into the process of fostering students’ knowledge and 

the application of knowledge to enhance students’ employability. While the process of value creation is 

dependent on three important factors that reflected in Input-Process-Output framework of system theory, 

which are learner quality, content quality and environment quality as suggested by prior scholars [16], [17]. 

 

2.3. Learner quality 

Students or learners should take responsibility for their own learning and growth. Quality learners 

lead to quality teaching. Learner quality is influenced by the learner’s personal, social, cognitive, and 

academic experiences, whereby these experiences formed the learner’s characteristic [18]. Basically, quality 

learners are willing to learn without any rewards. For them, learning is the natural habitual and part of their 

characteristics [19]. Learner’s characteristics can be viewed from two perspective, which are learner’s 

personality trait and information literacy self-efficacy [20]. Learner’s personality trait reflects the thoughts, 

feelings, and behaviors of learner and is positively correlated to student’s academic performance and non-

academic achievement [21]. On the other hand, information literacy refers to learner’s ability to identify, 

organize and apply information needed throughout the learning process. Finding from prior researches [20], 

[22] suggested students’ information literacy self-efficacy influenced students’ problem-solving skill and 
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communication skill, which are important attribute for students’ employability. Hence, it is hypothesized 

that: Learner quality positively influences students’ employability (H1). 

 

2.4. Learning environment quality 

Learning environment denoted to the resource, context and cultures of the learning process. The 

quality of learning environment is influenced by the teaching approach, teaching activity and resources that 

infused into the teaching process [23]. Empirical study viewed learning environment from two perspective, 

which are physical learning environment and psychosocial learning environment [24]. Physical learning 

environment such as class room size and setting, facilities, infrastructures and technology used have effect on 

students' interest, initiative and motivation to take part in the learning process [25]. In contrast, psychosocial 

learning environment implies the interaction took place in the learning process and it reflects the 

interpersonal relationship and interaction between teacher and student, student with student, student with 

teaching or instructional material [26]. Psychosocial learning environment encourage students to practice 

social interaction and communication, hence promotes desirable attributes for student employability [27]. As 

the result, a quality learning environment increases students focus, attention and participation in the learning 

process, and contributes toward the development of students’ employability attributes [26], [27]. Hence, the 

aforementioned discussions lead to the following hypothesis: Learning environment quality positively 

influences students’ employability (H2). 

 

2.5. Content quality  

Teaching content or curriculum content covers the intended body of knowledge and information that 

delivered or taught by the teacher [28]. Each of the program offered by HLI is accompanied by a set of long-

term desired program outcomes or program goals. The quality of teaching content implies to what extend the 

course content achieves its desired program outcomes or program goals [29]. Hence the design of curriculum 

content involved mapping of course objectives versus program goals prior to the development of course 

outline, interactive activities and assessment strategies. Empirical study reveals that there are three common 

models for content design, which are subject-centered, learner-centered, and problem-centered design [30]. 

Subject-centered content design focuses on content knowledge with the objective to enhance students’ 

knowledge within the domain of the subject, less emphasis put on student as individual [29]. In contrast, 

learner-centered content design shifted the focus from teacher to individual students’ learning, encourage 

student participation on the design and selection of educational experiences. Meantime, problem-centered 

content design is the expansion of learner-centered content design by incorporated a preferable real-world 

problem for the students to resolve in group. Both learner-centered and problem centered content design 

inclined to develop students’ employability skills such as communication skill, presentation skill, decision 

making and problem-solving skill [31]. Hence, the following hypothesis is proposed: Content quality 

positively influences students’ employability (H3). 

 

2.6. Research framework 

Figure 1 shows the research framework for this study which is developed based on the finding from 

literature review. The research framework consists of three independent variables (learner quality, learning 

environment quality and content quality). Additionally, three hypotheses related to the relationship between 

the three independents variables and dependent variable (employability) are developed as shown in Figure 1. 

 

 

      H1  

 

 

      H2 

 

 

 

      H3 

 

 

 

Figure 1. Research framework 
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3. RESEARCH METHOD 

This study employed quantitative method in collecting and analysis the data. The relationship 

between teaching quality and students perceived employability among Technology Management students 

within a Business School in Malaysia were evaluated using structured questionnaire. 

 

3.1.  Population and sampling 

The population for this study consisted of Year 1 to Year 4 students enrolled in the Technology 

Management Program in a Business School within Malaysia. There are 190 students in total and the required 

sample size was 127 persons. The sampling size was derived based on Krejcie and Morgan [32] sampling 

table. The study used a cross-sectional quantitative approach to collect data via online questionnaire. Based 

on the students’ information obtained from the Business School, a link to the online questionnaire was sent to 

the respondents to invite them to take part in the online survey. A reminder email was sent four weeks after 

the first invitation email was sent. 

 

3.2.  Research instrument 

The study was quantitative based. The questionnaire consists of 42 questions which are divided into 

five parts. First part is to collect the respondents’ demographic information, while Part B, C and D consist of 

the questions regarding the importance level of the three teaching quality factors which are learner quality, 

learning environment quality and content quality. While part E is to assess the respondents’ perceived 

employability. The assessment was done via 5-points scales from “1” representing “Strongly Not Agree” to 

“5” indicating “Strongly Agree”.  

 

3.3.  Analysis tool 

The study used statistical software namely Statistical Package for the Social Science (SPSS) for the 

data analysis in term of normality, reliability, descriptive and Pearson correlation test. The normality and 

reliability of data collected were assessed via Skewness & Kurtosis value and Cronbach Alpha test 

respectively. Skewness & Kurtosis range of -1.0 and +1.0 shows that data is normally distributed. Besides, 

Cronbach Alpha reliability value of greater than 0.60 is acceptable for testing the reliability of variables [33]. 

Next, the perceived importance level of teaching quality factors and the perceived employability levels are 

derived via descriptive analysis of mean score. The judgement of important level by mean score is based on 

the criteria shown in Table 1.  

 

 

Table 1. Interpretation of importance level 
Mean Score (µ) Importance level 

1.0 ≤ µ < 1.5 Not very important 

1.5 ≤ µ < 2.5 Not important 
2.5 ≤ µ < 3.5 Neutral 

3.5 ≤ µ < 4.5 Important 

4.5 ≤ µ ≤ 5.0 Very important 

 

 

In addition, to test the three hypotheses between teaching quality factors and students’ employability 

Pearson correlation test is used. The hypothesis test is based on significance level (or p-value) of 0.05, hence 

test result with p-value less than 0.05 indicates a significant relationship. Meantime, the strength of 

correlation coefficient (r) is judged based the coefficient range as shown in Table 2 [34]. 

 

 

Table 2. Strength of correlation coefficient 
Correlation coefficient (r) Strength 

0 ≤ r < 0.195 Very weak 
0.195 ≤ r < 0.395 Weak 

0.395≤ r < 0.595 Moderate 

0.595 ≤ r < 0.795 Strong 
0.795 ≤ r ≤ 1.00 Very Strong 

 

 

4. RESULTS AND DISCUSSION 

From the sample size of 127, the total number of respondents that have answered the questionnaires 

is 60. Thus, the respond rate for this study is 47%. All questionnaires are screened and found that there is no 

issue of missing value based on all the 60 questionnaires received. 
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4.1.  Normality and reliability test 

There is no issue in regard with data normality, all measurement items shown that the value of 

Skewness and Kurtosis are within -1 and +1. Furthermore, Cronbach Alpha reliability value are ranged from 

0.856 to 0.945. This demonstrated that the data is statistically significant to proceed for further analysis as 

described in Table 3.  

 

 

Table 3. Normality and reliability test result  

Teaching quality factors 
Normality Test Reliability Test 

Skewness Kurtosis Cronbach  No. of items 

Leaner quality -0.506 -0.1323 0.923 9 

Learning environment quality -0.562 -0.024 0.975 9 

Content quality -0.714 0.797 0.856 9 
Employability -0.211 -0.423 0.882 10 

 

 

4.2.  Importance level of teaching quality factors 

To address research objective 1 (To identify the importance level of teaching quality factors), the 

mean important level score for the three teaching quality factors is ranked accordingly based on the mean 

score and summarized in Table 4. As refers to Table 4, the mean score of perceived importance level for the 

three teaching quality factors is ranged from 3.94 to 4.12. Based on the criteria shown in Table 1, finding 

from the analysis result suggested that all the three teaching quality factors are perceived as important by 

Technology Management students in the Business School. The finding is consistent with the study done by 

prior researcher [9] which suggested that the three teaching quality factors are the fundamental needs for 

competitive advantage of higher education institution. 

 

 

Table 4. Importance level 
Important level of teaching quality factors 

Teaching quality factors Mean Level* 

Learning environment quality 4.12 Important 

Content quality 4.03 Important 

Learner quality 3.94 Important 

*Refer to Table 1 

 

 

In addition, a notable finding from the analysis is external teaching quality factors (i.e., learning 

environment quality and content quality) are viewed by respondent as relatively more important than internal 

teaching quality factor (i.e., learner quality). This finding is consistent with research outcome of Ramli [35] 

who discovered that learners tend to perceive that external teaching and learning factors is more important 

than internal factor. In addition, the same research also reveals that the external teaching and learning factors 

affected significantly on internal teaching factors as well as self-directed learning readiness [35]. This finding 

implies that a quality teaching process should be primarily driven by the higher learning institution by putting 

emphasis on internal teaching quality factors, such as creating a quality learning environment and developing 

a quality learning content with the aim to attract and motivate learners or students’ participation. 

 

4.3. Relationship between teaching quality factors and employability level perceived by students 

To address the second research objective of this study (to assess the relationship between teaching 

quality and perceived employability among students of Technology Management program in the business 

school) as well as to test the three research hypotheses, data collected from Part B, C and D of questionnaires 

is further analysed via Pearson correlation test. The purpose of Pearson correlation test is to examine the 

relationship between teaching quality and perceived employability among students of Technology 

Management program in the Business School. The result of analysis is summarized in Table 5. 

 

 

Table 5. Hypotheses test result 

H Variables 
Coefficient of 

correlation (r) 
p-value Results 

H1 Learner quality and employability 0.760 (Strong)* 0.000 Supported 

H2 Learning environment quality and employability 0.423 (Moderate)* 0.000 Supported 
H3 Content quality and employability 0.658 (Strong0* 0.000 Supported 

*Refer to Table 2 
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As shown in Table 5, the significant value or p-value for all the three hypotheses test is 0, which is 

less that the test value of 0.05. Hence, this suggested that all the research hypotheses for this study are 

supported, which implies that the three teaching quality factors (learner quality, learning environment quality 

and content quality) are positively influence students’ employability. This finding further justified the 

outcomes of past studies. Prior studies [10], [35] found that learner, learning content and learning 

environment quality influence students’ academic and non-academic performance. In addition, from the 

perspective of employability, prior scholar [13], [20], [25] also opined that students employability skill is 

significantly influenced by the quality of learner, learning content and learning environment.  

The coefficient of correlation (r) result in Table 5 reveals that the influence of learner and content 

quality on students’ employability is strong. This finding supports the study by Potgieter [36], which places 

students’ personality traits and preferences as important influence factor for their employability attributes and 

career development. The finding also echoes finding from prior research [25] that viewed quality learning 

content such as learner-centered and problem centered based content design inclined to develop students’ 

employability skills such as communication skill, presentation skill, decision making and problem-solving 

skill. In contrast, learning environment quality presents a moderate influence on students’ employability. 

Perhaps this is due to creating a positive learning environment is a challenging process. which involve 

change on classroom setting, facilities, infrastructures as well as learning cultures. Hence, the effort that 

required to crate the changes, and the time taken for the learner to adopt to the changes is relatively tougher 

and longer compare with changes on teaching content. 

 

 

5. CONCLUSION  

Graduates’ unemployment is a complex and comprehensive issue. It is affected by the country 

economic performance, education policy and system, the professionalism in university and the students as 

individual. This study explored factors affecting students’ employability from the perspective of teaching 

quality. The study advanced prior research by investigated the direct impact of teaching quality on students’ 

employability, instead of the indirect impact through academic performance or employability attributes as 

what most of the prior scholar did.  

Finding from the study reveals that students viewed learning content quality and environment 

quality are more important than learner quality. The finding implies that to encourage and motivate students’ 

participation in the teaching and learning process, HLI should focus on the development of a quality learning 

content and environment. Finding from the hypotheses test consolidated the direct impact of teaching quality 

toward students’ employability. This implies that students’ employability could be assessed based on 

teaching quality directly instead of via academic performance or employability attribute. In term of limitation 

and future study, the study was carried out via a cross-sectional approach, where data collected was done at a 

point in time across the whole population. By take into consideration teaching process is a long term and 

continuously evolve, future research could expand the study via longitudinal study to reflect a long erm 

impact of teaching quality.  

 

 

ACKNOWLEDGEMENTS 

This work was supported/funded by the Ministry of Higher Education under Fundamental Research 

Grant Scheme (FRGS/1/2019/SS03/UTM/02/8). 

 

 

REFERENCES  
[1] T. S. Roy, “Quality teaching: it’s importance in higher education-a conceptual view,” International Research Journal of 

Interdisciplinary & Multidisciplinary Studies (IRJIMS), vol. 2, no. 91, p. 788711, 2016. 

[2] M. Yaghoubi, M. Salimi, and M. S. Zarandi, “What factors affect education quality in higher education?” International Journal of 

Management and Applied Science, vol. 4, no. 2, pp. 85–88, 2018, [Online]. Available: http://iraj.in 
[3] S. Nilsson, “Enhancing individual employability: the perspective of engineering graduates,” Education and Training, vol. 52,  

no. 6, pp. 540–551, 2010, doi: 10.1108/00400911011068487. 

[4] M. S. Hosain, M. A. A. Mustafi, and T. Parvin, “Factors affecting the employability of private university graduates: an 
exploratory study on Bangladeshi employers,” PSU Research Review, 2021, doi: 10.1108/prr-01-2021-0005. 

[5] S. Sahudin, “An investigation on the factors affecting teaching effectiveness of undergraduate engineering programmes,” Asean 

Journal of Engineering Education, vol. 5, no. 1, pp. 17–24, 2021, doi: 10.11113/ajee2021.5n1.54. 

[6] M. Khalid, S. R. Abd Hamid, R. Hussin, A. H. Abd Karim, H. Ibrahim, and S. A. Ab Rahman, "2019 Tracer Study Report," 

International Islamic University Malaysia, 2020. [Online]. Available: http://irep.iium.edu.my/id/eprint/83860. 

[7] S. Monteiro, A. García-Aracil, and L. S. Almeida, “Adaptation and initial validation of the perceived employability scale,” School 
and Educational Psychology, vol. 29, pp. 1–9, 2019, doi: 10.1590/1982-4327E2935. 

[8] D. Jackson and E. Chapman, “Non-technical skill gaps in Australian business graduates,” Education and Training, vol. 54, no. 2–

3, pp. 95–113, 2012, doi: 10.1108/00400911211210224. 
 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 11, No. 3, September 2022: 1154-1161 

1160 

[9] A. U. Rufai, A. R. Bin Bakar, and A. B. M. Rashid, “Developing a sustainable practical model of graduate employability for 

higher education,” International Journal of Education and Literacy Studies, vol. 3, no. 1, 2015, doi: 10.7575/aiac.ijels.v.3n.1p.42. 
[10] A. Irwin, E. Nordmann, and K. Simms, “Stakeholder perception of student employability: does the duration, type and location of 

work experience matter?” Higher Education, vol. 78, no. 5, pp. 761–781, 2019, doi: 10.1007/s10734-019-00369-5. 

[11] L. Guilbert, J.-L. Bernaud, B. Gouvernet, and J. Rossier, “Employability: review and research prospects,” International Journal 
for Educational and Vocational Guidance, vol. 16, no. 1, pp. 69–89, Mar. 2016, doi: 10.1007/s10775-015-9288-4. 

[12] F. Tentama and M. H. Abdillah, “Student employability examined from academic achievement and self-concept,” International 

Journal of Evaluation and Research in Education (IJERE), vol. 8, no. 2, pp. 243–248, 2019, doi: 10.11591/ijere.v8i2.18128. 
[13] J. O. Oni, “Teacher quality and student academic achievement in basic technology in junior secondary schools in South-west, 

Nigeria,” Journal of Educational and Social Research, vol. 4, no. 3, pp. 397–402, May 2014, doi: 10.5901/jesr.2014.v4n3p397. 

[14] S. Schiekirka-Schwake, S. Anders, N. Von Steinbüchel, J. C. Becker, and T. Raupach, “Facilitators of high-quality teaching in 
medical school: Findings from a nation-wide survey among clinical teachers,” BMC Medical Education, vol. 17, no. 1, 2017, doi: 

10.1186/s12909-017-1000-6. 

[15] S. Saleman, M. Warrah, K. W. Bing, and H. Yusof, “Investigating the relationship between teacher quality and students’ 
academic performance with empowerment as a mediator,” Journal of Contemporary Issues and Thought, vol. 9, pp. 61–74, 2019, 

doi: 10.37134/jcit.vol9.7.2019. 

[16] A. A. Omede and M. D. Oguche, “The implications of poor quality teacher education on educational development in Nigeria,” 
International Journal of Economics, Commerce and Management, vol. IV, no. 4, pp. 801–810, 2016. 

[17] M. Karahan and M. Mete, “Examination of Total Quality Management Practices in Higher Education in the Context of Quality 

Sufficiency,” Procedia - Social and Behavioral Sciences, vol. 109, pp. 1292–1297, Jan. 2014, doi: 10.1016/j.sbspro.2013.12.627. 
[18] L. Pham, Y. B. Limbu, T. K. Bui, H. T. Nguyen, and H. T. Pham, “Does e-learning service quality influence e-learning student 

satisfaction and loyalty? Evidence from Vietnam,” International Journal of Educational Technology in Higher Education, vol. 16, 

no. 1, p. 7, Dec. 2019, doi: 10.1186/s41239-019-0136-3. 
[19] C.-W. Tsai, P.-D. Shen, and Y.-C. Chiang, “The Application of Mobile Technology in E-Learning and Online Education 

Environments,” International Journal of Enterprise Information Systems, vol. 9, no. 4, pp. 85–98, Oct. 2013, doi: 
10.4018/ijeis.2013100106. 

[20] M. Nakayama, K. Mutsuura, and H. Yamamoto, “Impact of learner’s characteristics and learning behaviour on learning 

performance during a fully online course,” Electronic Journal of e-Learning, vol. 12, no. 4, pp. 394–408, 2014, doi: 10.1007/978-
981-16-6104-4_2. 

[21] B. Wu, “Identifying the influential factors of knowledge sharing in E-learning 2.0 systems,” Information Diffusion Management 

and Knowledge Sharing: Breakthroughs in Research and Practice, pp. 603–622, 2019, doi: 10.4018/978-1-7998-0417-8.ch029. 
[22] N. C. Ricard and L. G. Pelletier, “Dropping out of high school: The role of parent and teacher self-determination support, 

reciprocal friendships and academic motivation,” Contemporary Educational Psychology, vol. 44–45, pp. 32–40, 2016, doi: 

10.1016/j.cedpsych.2015.12.003. 
[23] E. Shrestha, R. S. Mehta, G. Mandal, K. Chaudhary, and N. Pradhan, “Perception of the learning environment among the students 

in a nursing college in Eastern Nepal,” BMC Medical Education, vol. 19, no. 1, p. 382, Dec. 2019, doi: 10.1186/s12909-019-

1835-0. 
[24] S. Choi, D. Guerin, H.-Y. Kim, J. K. Brigham, and T. Bauer, “Indoor environmental quality of classrooms and student outcomes: 

A path analysis approach,” Journal of Learning Spaces, vol. 2, no. 2, p. 14, 2014, [Online]. Available: 

https://eric.ed.gov/?id=EJ1152654 
[25] S. R. Hinze and J. Wiley, “Testing the limits of testing effects using completion tests,” Memory, vol. 19, no. 3, pp. 290–304, Apr. 

2011, doi: 10.1080/09658211.2011.560121. 

[26] R. Yilmaz, “Exploring the role of e-learning readiness on student satisfaction and motivation in flipped classroom,” Computers in 
Human Behavior, vol. 70, pp. 251–260, 2017, doi: 10.1016/j.chb.2016.12.085. 

[27] A. Garavaglia, V. Garzia, and L. Petti, “Quality of the learning environment in digital classrooms: an Italian case study,” Procedia 

- Social and Behavioral Sciences, vol. 46, pp. 1735–1739, 2012, doi: 10.1016/j.sbspro.2012.05.369. 
[28] E. P. Yildiz and A. Isman, “Quality content in distance education,” Universal Journal of Educational Research, vol. 4, no. 12,  

pp. 2857–2862, 2016. 

[29] J. Nouri, “The flipped classroom: for active, effective and increased learning – especially for low achievers,” International 
Journal of Educational Technology in Higher Education, vol. 13, no. 1, 2016, doi: 10.1186/s41239-016-0032-z. 

[30] M. Misut and K. Pribilova, “Measuring of quality in the context of e-Learning,” Procedia - Social and Behavioral Sciences,  

vol. 177, pp. 312–319, 2015, doi: 10.1016/j.sbspro.2015.02.347. 
[31] A. Shukla and B. K. Yadav, “A study of ICT in education: an Indian prospective,” International Journal of Research, vol. 06,  

no. 2, pp. 33–45, 2019. 

[32] R. V. Krejcie and D. W. Morgan, “Determining sample size for research activities,” Educational and Psychological 
Measurement, vol. 30, pp. 607–610, 1970, doi: 10.1177/001316447003000308. 

[33] J. Hair, C. L. Hollingsworth, A. B. Randolph, and A. Y. L. Chong, “An updated and expanded assessment of PLS-SEM in 

information systems research,” Industrial Management and Data Systems, vol. 117, no. 3, pp. 442–458, 2017, doi: 
10.1108/IMDS-04-2016-0130. 

[34] U. Sekaran and B. Roger, Research methods for business: a skill building approach, 7th ed. John Wiley & Sons, Inc., 2016. 

[35] N. Ramli, P. Muljono, and F. M. Afendi, “External factors, internal factors and self-directed learning readiness,” Journal of 
Education and e-Learning Research, vol. 5, no. 1, pp. 37–42, 2018, doi: 10.20448/journal.509.2018.51.37.42. 

[36] I. Potgieter and M. Coetzee, “Employability attributes and personality preferences of postgraduate business management 

students,” SA Journal of Industrial Psychology, vol. 39, no. 1, 2013, doi: 10.4102/sajip.v39i1.1064. 
 

 

 

 

 

 

 

 

 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Relationship between teaching quality factors and employability among … (Tan Owee Kowang) 

1161 

BIOGRAPHIES OF AUTHORS 
 

 

Tan Owee Kowang     is an Associate Professor and the Head of Operation and 

Quantitative Panel at Azman Hashim International Business School, Universiti Teknologi 

Malaysia (UTM). He obtained his first degree in Mechanical Engineering. Master in 

Management (Technology) and PhD in Management from UTM. He has gained 21 years of 

industrial experience in the areas of Product and Tooling Design, Operation, Quality, 

Engineering and Projects management. He can be contacted at email: oktan@utm.my. 

  

 

Lim Kim Yew     is an Associate Professor at the Faculty of Business and 

Communications INTI International University, Prior joining INTI International University, he 

exercised his knowledge and experience of management in numerous industries such stock 

broking, home appliance and higher education Institutions. His areas of research interest 

include Service Marketing and Management. He can be contacted at email: 

kimyew.lim@newinti.edu.my. 

  

 

How Wen Yen     is an undergraduate student of Business Management (Operation) 

program, Department of Business Administration, Azman Hashim International Business 

School, Universiti Teknologi Malaysia. She can be contacted at email: 

wenyenhow97@gmail.com. 

  

 

Ong Choon Hee     is an Associate Professor at Azman Hashim International 

Business School, Universiti Teknologi Malaysia, Johor Bahru, Johor, Malaysia. He has 

received his Doctor of Business Administration from Universiti Utara Malaysia. He obtained 

his Master of Technology Management, Bachelor of Chemical Engineering (Hons.) and 

Diploma in Electrical Engineering from Universiti Teknologi Malaysia. His areas of research 

interest are organizational behavior and development, talent management and technology 

management. He can be contacted at email: o.choonhee@utm.my. 

  

 

Goh Chin Fei     is a Senior Lecturer at the Azman Hashim International Business 

School. Universiti Teknologi Malaysia. He obtained his Ph.D in Management from Universiti 

Teknologi Malaysia. M.Sc. in Finance from Göteborgs Universitet, Sweden; and M.Sc. in 

Business Administration from Blekinge Tekniska Högskola, Sweden. His area of interest 

includes higher education, e-learning and decision making. He can be contacted at email: 

gcfei@utm.my. 

  

 

Amran Rasli     is a professor at the Faculty of Business, Communication and Law 

at Inti International University. He was formerly at the Azman Hashim International Business 

School, Universiti Teknologi Malaysia (UTM). He was the Vice Chancellor of SUMAIT 

University, Zanzibar and Deputy Council Chairman of Muslim University of Morogoro, 

Tanzania and currently an Adjunct Professor at Universiti Selangor. His area of interest 

includes Institutional Service Quality, Human Resource Management, Institutional 

Administration and Psychological Studies. He can be contacted by email: 

amran.rasli@newinti.edu.my. 

  

 

Choi Sang Long     is a Professor in the Business Faculty at Raffles University, 

Malaysia. He has published more than 100 research paper in local and international journals. 

Prior joining the education industry, he has more than 15 years of corporate managerial 

experience in several multi-national companies. His research interest is in organizational 

behavior, human resource management and education. He can be contacted at email: 

choisanglong@raffles-university.edu.my. 

 

https://orcid.org/0000-0002-4222-7006
https://scholar.google.com/citations?hl=en&user=Jz_01bEAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=55801387600
https://scholar.google.com/citations?hl=en&user=Sd_ZDCsAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57214124321
https://orcid.org/0000-0002-4685-3872
https://scholar.google.com/citations?hl=en&user=U0Y529oAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57192663744
https://orcid.org/0000-0003-3193-7122
https://scholar.google.com/citations?hl=en&user=ExzfgcsAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=55974623100
https://orcid.org/0000-0003-4438-5910

