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Student Study Approach Preferences and Levels of Motivation in Teacher

Education in Malaysia.
ABSTRACT

The purpose of the study was to explore how the students’ study approach
preferences and levels of motivation in teacher training differed between
traditional [pre-service teacher] and non-traditional [in-service teacher] student
teachers and to investigate how these factors might influence their academic
performance (dependent variable). Apart from the two factors above, the
students’ characteristics and entry skill qualifications were used as the
independent variables in this study. There were two stages in this study. First, the
development of culturally appropriates instrumentation and the pilot study to test
the instruments for a final questionnaire. Second, the research used the ex-post
factor design involving two strands of surveys: a student data survey using
questionnaires, and interviews with students and educators. In the first strand, the
study examined the students’ characteristics, entry qualification skills, study
approach preferences, levels of motivation, and the academic performance of 100
students entering the course with traditional and non-traditional modes of
entrance. The second strand involved interviewing the selected students based on
the results of data analysis and educators that teach the students to explore their

perceptions of the variables above.

Descriptive statistics, t-tests, correlation analysis, and regression analysis are used
to analyse the data. The triangulation method was used to interpret the results of
the interviewing analysis in support of the results of the data ;malysis. Generally,
at the 0.05 significance level, the results show that there is a difference between
the two groups of students (traditional and non-traditional) for all of the variables.
The results of the exploratory correlation analysis at the 0.10 significance level,
show that for traditional students, only mathematics has a strong relation with

academic performance. However, through step-wise regression, it is identified
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that mathematics, Malay language, and surface approach were the possible
influences on academic performance and this was represented by a diagrammatic
picture. For non-traditional students, the results show that deep approach, surface
approach, experience/time away from study and intrinsic motivation have a
significant correlation to academic performance. However, using stepwise
regression, it is interesting to see that deep approach to study and experience/time
away from study were the better predictors of academic performance, and this is
represented by a diagrammatic picture and a multiple regression plane. It was also
interesting to discover that the independent variables for each group were

significantly correlated.

In conclusion, the results show that the two groups were different to each other in
their study approaches, levels of motivation, characteristics, and entry skill
qualifications and in the predictor that might be the influential factor on their
academic performance, which was also supported by the interview findings.
Some suggestions were proposed for the institutions, educators and the students
themselves to help nurture the preparation for high quality, competent teachers.
The outcomes of this study should lead to the enhancement of a teacher education

programmes in higher education.
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Chapter 1: Introduction

Student study approach preference and motivation in Teacher
Education in Malaysia

Chapter 1

Introduction

Of all the men we meet with, nine parts of ten are what they are, good or evil, useful or

not, by their education (Locke, J. 1989)
1.0 Rationale:

The inspiration to conduct this study originated firstly with the researcher’s background
and experiences of teaching in secondary schools before becoming a teacher in the
Faculty of Education, University of Technology, Malaysia: here his interest is in
teachers’ needs with regard to professional developrhent, and his concern is for mature

students in continuing education.

The second inspiration stems from the fact that adult education in Malaysia has become
increasingly important, and is expanding tremendously through non-traditional ports of
entry to higher education programmes. In teacher education in Malaysia, teachers with
teaching experience and a certificate from teacher training college will have chances to
further their study in higher education in a special programme through non-traditional
ports of entrance for relevant courses in Malaysian universities. It is the intention of
Malaysia Ministry of Education to upgrade teachers in Malaysia with higher qualification
(degree level) in teaching profession. Thus, it was important to investigate student
teachers progress in a special programme with non-traditional ports of entrance in
Department of Technical and Vocational Education, Faculty of Education, University
Technology of Malaysia (UTM).
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Chapter 1: Introduction

Thirdly, there are two groups of students studying together in the Technical and
Vocational course in Faculty of Education, UTM. The first group is the pre-service
student teacher with traditional port of entry. They are young direct entry student,
inexperienced and fresh from secondary schools. The second one is the in-service student
teacher with experience and teaching certificate from teacher training college with non-
traditional port of entry. Thus, in the present study, traditional student teachers are
referring to pre-service teacher and non-traditional student teacher is referring to in-
service teacher. Therefore, it is important to explore the experience of students with
tréditional and non-traditional port of entry studying together, studying on how a
combination of their characteristics, entry skill qualifications, study preferences, and

levels of motivation might be the predictor of academic performance.

Finally, the research was inspired by the economic emergence of the South-east Asia
region, in which Malaysia is located, as a region of rapid development with ambitious
educational plans to provide its people with world-class education and life-long learning
programmes and in which teachers have an important role in fulfilling Malaysian Vision
by the year 2020 (See Appendix Al).

1.1 Importance of the study

Education is become heavily committed to communicating existing knowledge to a new
generation; it has become committed to producing the knowledgeable man (Raven, 1980,
p. 132). Dewey (1966) points out that education is the integration of liberal aspects with
the cultivation of both intellectual and vocational aspects (Wirth, 1977) — preparation for
life and education also meant for preparation for work. Cooper, et al. (1994) states that,
by definition, education could be considered ‘a process that gives the individual a set of
principles, not detailed application’. It is used to facilitate the provision of a set of tools
for the interpretation, evaluation, and analysis of new knowledge in an unbiased manner,
by developing the critical capabilities of students. Therefore, in the educational system,

the process of transferring these sets of knowledge is the teachers’ responsibility.
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Chapter 1: Introduction

The need to provide world-class education and life-long learning has established the
importance of teaching professions. The aim of this section is to define what is teaching
and why it is important in the educational system and to explain the general interest of the

present study.

The Oxford English Dictionary (2001, ninth edition, p. 935) defines ‘teaching’ as:
1. To give information to (a class or pupil) so as to help them to learn something
2. To show (someone) how to do something

3. To make (someone) realise, understand, or be less likely to do something

In terms of causation, it enables a person to learn or acquire knowledge or a skill.
Scheffler (1960) defined teaching as ‘intended behaviour for which the aim is to induce
learning’. Eisner (1979) defined teaching as ‘that array of activities the teacher employs
to transform intentions and curriculum materials into conditions that promote learning’.
Thus, teaching is a system of activities, where the teacher seeks to interpret his or her

specific task in relation to modification of the learner’s state of knowledge.

Teaching is not just a mechanical process; it is an event, a mixture of enthusiasm, of
adaptability, and of the capacity to react spontaneously to situations. The teaching and
learning situation is unique, calling for innovation on the part of the teacher, untried and
individual responses to new circumstances, and the courage and willingness to venture
into new methods. All the skills, knowledge, expcrience, attitudes, understanding, and
emotions of the teacher come to be focused on the moments in which learning may be
successful. Therefore, to be competent as a teacher is to have clear standards of personal
skills and confidence and to be able to put them into practice at specific moments. The
art of teaching is a complex, demanding, and a serious matter for a good teacher; to teach
well a teacher cannot rely on his or her intuition alone, as his or her knowledge and skills
needs to be wide-ranging, structured, relevant, and grounded in learning. The important

thing is not how much a person [teacher] knows, but the quality of what he/she [teacher]
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Chapter 1: Introduction

knows. It is a great interest in the present study to look at student teacher performance.
Therefore, how different the traditional and non-traditional academic performance [based
on Cumulative Grade Point Average (CGPA)] in their recent results was used to
determined their performance. It is argued that academic performance was a projected

competence in future especially in teaching profession.

Teaching and learning are becoming part of the main focus of business due to a dramatic
modernisation taking place in education at present in Malaysia. To improve education,
teachers and learners have to review and adapt to the current needs of education.
Intellectual assets are the most valued capital in any country. Malaysia is a multi-culture
country; therefore, the success of formal education is the key to greater national
integration and national development. Undoubtedly, a nation’s future stability and
development will depend very much on the quality of its work force. An educated

citizenry is a fundamental requirement for every country especially in Malaysia.

Teaching preparation has a large impact on students’ abilities to educate themselves.
According to Joyce (1996), the most important long-term outcome of instruction is the
students’ increased ability to learn more easily and effectively in the future because of the
knowledge and skill they have acquired and because they have mastered the learning

process.

The human activity we call ‘education’ is, in the society, based largely on the related
processes known as ‘'teaching' and ‘learning’. Education in one’s culture is concerned
generally with the handing on of beliefs and moral standards, accumulated knowledge
and skills. The teacher’s prime task is to engage the student in the learning process.
Teaching can be the most fulfilling and the most frustrating of human activities.
Teaching itself is a process of learning experience and a journey of discovery about

oneself and others.
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Chapter 1: Introduction

Higher Education has witnessed a great deal of change over recent years. Teachers and
lecturers have been confronted with the demand for quality teaching, not only lecturing,
and, therefore, teachers have had to prepare themselves both to deliver knowledge to
students and to facilitate their acquisition of skills. Various methods for improving the
effectiveness of different models of teaching: lectures, tutorials and discussion groups,
independent study, practical and project work and, more especially, computer-based

teaching can be applied.

Teaching responsibilities have been seen as a striving for quality. It is a priority to
deliver good teaching because students (clients) are more concerned about, and aware of
it. Yanghong Li and Kaye (1999) suggested that students’ expectations remain steady
over time, but their perceptions of service quality change. In particular, their perceived
service quality level decreases as their course progresses. This indicates that teaching is
an element to be improved according to the students’ needs. Therefore, continuous

training for teachers is important.

In the present study, it is important to look on how the student teacher learned how to
learn. It is important that the findings can show the differences in the preferred approach
[deep and surface] used by the traditional and non-traditional student teacher and also as
a predictor to their academic performance. Therefore, the study approach that they
preferred to use might affect their preparation in learning to be excellent teachers and this
also should be the basis of how they will teach their future students how to learn to be

excellent.

Elements of excellent teaching have been variously described as containing certain traits
required of the innovative member of staff: humility, courage, impartiality, open-
mindedness, empathy, enthusiasm, judgement, and imagination are the qualities required
of the good teacher (Hare, 1993). Planning skills and academic competence in both
knowledge and skills are the main expectations of a good teacher. As Aristotle said,

teaching is the highest form of understanding. Even though there is a difference between
ArHamdan 5



Chapter 1: Introduction

learning and understanding in the context of studying or as a form of professional
development, and learning in the context of groundbreaking research, one yields
knowledge that is new for the individual, the other generates knowledge that is new in an
absolute sense and creates skills. Teaching is often viewed as a routine function, tacked
on, something almost anyone can do. When defined as scholarship, however, teaching
both educates and entices future scholars. Great teachers create the common ground of
intellectual commitment. They stimulate active, not passive, learning and encourage

students to be critical, creative thinkers, with the capacity to go on learning.

Baumlin and Weaver (2000) note that teaching proceeds by way of seduction; the student
wants to learn because he or she loves the teacher insofar as he or she presumes that the
teacher has knowledge. Hence the teacher, in order to be effective, i.e. to be a teacher at
all, must assume fully the mantle of the subject to be taught. To relinquish that imaginary
position would be to lose the most important pedagogical tool of all. Baumlin and
Weaver (2000) also stated that a teacher is not only an advisor, but also as indispensable
rescuer and benefactor. Teaching also requires a person to be a good manager. Thus,
teachers need to establish rules and a work-oriented environment for students in order to
create positive working behaviour. Teachers also need to be strongly people-oriented.
They need to be able to establish relationships and commitment, to inspire trust and
affection from their students. Teachers also have to be motivated, creative and
innovative when doing their planning for the students. Therefore, in teacher training,
student teacher was given the necessary foundation to be a good teacher. In this present
study, it is a desirable to know what is the level of motivation [intrinsic and extrinsic] that
the student teacher has for learning and how it influence in their becoming a teacher, how
motivated they are during the process on becoming a graduate teacher and how different
is their level of motivation referring to traditional and non-traditional student teachers.

The finding should project their motivation to motivate their future students.

Education and experience are essential. The importance of education in one’s life can

never be over-emphasized. It is the chief vehicle for life preparation. Education provides
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the necessary background to prepare a person to cope with modern life. To this extent, it
is important to show that student teachers have all the knowledge, skills, and training
necessary for future teachers. There is a very high expectation from society for teachers
to teach with quality, competence, and knowledge. Academic background has always
been used as indicator in studies of student performance in higher education. Traditional
and non-traditional student teachers have similar entry skill requirements [Malay
language and mathematics] to study to become graduate teachers. It was a general interest
in the present study to look at student teacher academic ability referring to entry skill
qualification as a predictor to academic performance. In other words, how consistent was

past achievement with present performance.

The present study also gives the opportunity to learn more about the student teacher
characteristics [age, experience, gender, marital status], especially for traditional student
teachers without experience studying together with non-traditional student teachers with
experience in the same classes. It also provides the knowledge on how good the social
interaction between these two groups is, are they helping each other on their studying or
they have they have their own interest? The findings should provide additional

knowledge of a mixed classed programmed in general.

Therefore, this study is based on the importance of preparing teachers in education
system, especially in Malaysia and the general interest of knowing their characteristics,
their academic background, how they learn, what is their motivation and how does their
performance influence student teacher [traditional and non-traditional] preparations in

becoming competent teachers.
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1.2 Teacher Education in Malaysia

Malaysia is becoming a post-modern society, in which people are no longer satisfied with
merely acquiring a job. Further education is a means of improving one’s socio-economic
standard. In order to be part of global change, Malaysia is poised to become the centre of
academic excellence in this part of the world in the next decade (stated in Ministry of

Education, 1995). In the Seventh Malaysia Plan 1996-2000 document, it is stated that,

‘The provision of quality education for our children and the training of a quality teaching
Jorce have always been the government’s top priority in the national budget, and shows
the importance of educational progress in the country.’
(Seventh Malaysia Plan 1996-2000, 1996)

The government’s efforts are demonstrated by the increase in funding for the
development of education in the Eighth Malaysia Plan 2001-2005 (Eighth Malaysia Plan
2001-2005, 2001;p. 136-137), where 20.6 % of the human resource development
allocation has been allocated to educational training and to a development programme. It
was increased from RM 20 millions (Seventh Malaysia Plan 1996-2000, 1996) to RM 23
millions (Eighth Malaysia Plan 2001-2005, 2001). This allocation from the national
budget shows that the government has a continuous priority for education training and the
development programme. This document also explains that the educational programme
and training should focus on the chances, quality, and performance of the students.
Furthermore, in a knowledge-based economy the work force must be highly educated,
and have the skills, motivation, positive attitude and innovation to benefit from all
opportunities offered by globalisation and the development of technology (Eighth
Malaysia Plan 2001-2005, 2001,p. 137-138).

Teacher education is potentially the most important aspect of an education policy because
teachers are supposed to translate educational goals into reality. In the Position Paper on

Teacher Training (Ministry of Education 1963), it is clearly pointed out that:
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“The strength of our national education system must depend upon the quality of teachers.
However enlightened the aims, however up-to-date and generous the equipment, however
efficient the administration, the value to the children is determined by the teachers.
Therefore, it is of paramount importance to secure a sufficient supply of the right kind of
people to the profession, providing them with the best possible training, and ensuring
them a status and esteem commensurate with the importance and responsibility of their
work. With the rapid expansion of schooling, both in numbers and extent all over the
world, these problems acquired a new importance and urgency.”

(Ministry of Education, 1963, p. 18)

In an address to celebrate Teachers’ Day, The Minister of Education (Utusan Malaysia,
16 May 2003) stated that, by the year 2010, all teachers teaching in secondary school
would be graduate teachers, whilst in primary schools, 50% would be graduate teachers.
Providing schools with more highly qualified teachers is the main priority of the Ministry
of Education. With this intention, The Ministry of Education has taken further steps by
promoting programmes that give wider opportunities for teachers with teaching
certificates or teaching diplomas and for those with higher degrees. Teaching has long
been characterized as career-less and flat (e.g. Goodlad, 1984; Lortie, 1975; Shen, 1997,
Whitaker & Moses, 1995; Shen, and Hsieh, 1999). Therefore, to build a career ladder in

teaching becomes an argument for improving the professional status of teaching.

To prepare for the challenge from globalisation and technological change and society’s
expectatioris, it is essential to produce the expected teachers from teacher training centres.
This study examines two groups of student teachers entering universities by different
routes (traditional and non-traditional means) whose studies in higher education prepare

them with the skills, quality, and competence to become future teachers.
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1.3 Research Purpose and Aims of the study

Competencies and skills are important to teachers and teachers need to be educated
accordingly through training, about theories, methods, and practice in a teaching course.
The observation of study motivation and the approach to study that enhances academic
achievement recognises the need for an appropriate approach in instruction to ensure the
success of those teachers. This study also considers training needs and planning to
enable lecturers to ilnprove their teaching skills and strategies to impart knowledge and
skills. Such skills can be defined as falling within the parameters of the experiences,
academic or subject skills and competencies, and skills and competencies of teaching. It
also provides a source of information on the standards of students’ entrance qualifications

into the Faculty of Education.

In this study, possible factors that could influence the academic performance of technical
and vocational degree students entering by traditional and non-traditional means were
investigated in the context of the academic environment, with particular attention paid to
their study approach preference [deep and surface] and level of motivation [intrinsic and
extrinsic]. It was argued that academic performances would show the students’
performance in their studies based on their results and grades, which in turn can be
considered as possible indicators of their future success as teachers. From a personal
experience and observation, in this study it is suspected that there would be a difference
between these two groups of students in terms of their academic performance [CGPA].
Furthermore, there is a difference in their means of entrance to the university to study

their undergraduate course.

The principal aims of this study are to:
o Explore the characteristics of students entering university by traditional or
non-traditional means in the Faculty of Education, University of

Technology, Malaysia and to see how these might influence learning.
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Explore variables that might differentially influence academic
performance of traditional or non-traditional student teachers in the
Faculty of Education, University of Technology, Malaysia

Explore the possible links between variables that influence the academic
performance of traditional or non-traditional student teachers in the
Faculty of Education, University of Technology, Malaysia

Consider how to improve teacher training and professional development in

light of the findings

1.4  The Interim Objectives

In order to achieve the aims of the study, as described above, the objectives of the study

are to investigate the possible relationship between means of entrance and the factors

influencing academic achievement.

The findings will be used to:

ArHamdan

Identify the characteristics of students entering university by non-
traditional and traditional means

Identify the possible links of variables influencing the academic
performance of traditional and non-traditional student teachers

Identify any factors that might contribute to differences in study approach
preferences between traditional and ndn—traditional student teachers
Identify factors that might contribute to differences in levels of
motivation between traditional and non-traditional student teachers
Consider variables in regression equations for the two groups in light of
the interviews

Provide professional suggestions and recommendations, through research
evidence, for the planner, implementer, evaluator, and academician

involved in this programme
11



Chapter 1: Introduction

e Provide a source of information for future research in this area
e Endeavour to determine why differences exist, or otherwise, in study

approach preference and motivation between the two groups

1.5 Mapping Sentence

The basic postulations of aims and objectives are reiterated below in the form of a

mapping sentence to provide an integrated framework of the study.

"The capacity of students-teachers (traditional student teachers and
non-traditional student teachers as subject variables) to become
competent, highly qualified teachers in the future, having completed
teacher training in higher education* depends on academic
performance (CGPA/CPA) as the dependent variable, depends upon
student’s characteristics (age and experience/time away from study),
entry skill qualification (Malay language and Mathematics) preference
of the study approach (deep and surface approach), and levels of
motivation (intrinsic and extrinsic motivation) as independent
variables".

* Level of higher education — Bachelor of Education.
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1.6 Conceptual model

A conceptual model of student teachers’ training progression routes in (Figure 1.1)
shows the definition of the relationship between the variables and gives a picture of the
processes undergone by the student teachers. The model illustrates the various

components that the study examined.

Student Teacher’s Progression Route

Input -------» Process ---- » Output - »  Outcome

Early
Education
Entry

Qualification

Level of

=» Degree ’=’ Graduate

Awards Teachers

\ 4
Traditional
student
teachers

Non- E» 3 :
eSS0

traditional
student
teachers

Figure 1.1: Teacher training progression routes.
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In terms of Input, the students have undergone formal schooling for about 13 years, and
have taken the examinations administered by the national examination board. From this,
they have obtained the qualifications necessary for entry onto specific programmes, in
this case, for entry onto teacher training programmes run by higher institutions, they
entered through either traditional or non-traditional means, leading to the award of a first

degree in education.

Within the so-called Process, which is categorised as the higher education experience, the
students’ admissions into the higher institutions is to follow the institutions’ curricula,
and attend the programme of modules and courses designed to equip them with the
knowledge and skills both for life and for work. As students’, it is proposed that their
progress is influenced by their preferred approach to study, and their level of motivation
for their higher academic performance. It is usually assumed that students with good
entry qualifications and experiences will attain higher academic achievement when
compared with those less qualified and less experienced. Their preferred study approach

and level of motivation is also assumed to influence their academic performance.

The Output might be seen as the award or qualification students obtain based on their
achievement in the programme at the relevant level of higher education. The acquisition
of skills and competence from the programme’s course and learning experiences, and
professional training in the industry are assumed to increase the students’ ability and
capacity to become good teachers, based on a better understanding of the programme and

the nature of teaching professionalism.

As an Qutcome, it can be argued that students who perform well during the academic
year, and are awarded a degree in accordance with their level of excellence, will also
fulfil their teaching responsibilities to the satisfaction of their profession (competence and
skilful) and their clients (The Nation, The Ministry of Education, The public, fellow

teachers, students, and parents).
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1.7 Structure and Contents

This study is concerned with the exploration of student teachers’ study approaches and

study motivations, and the extent to which they influence academic performance.

Chapter 2 explores the background to the study, which is associated with the
educational context of Malaysia. It outlines the history of the system of education in
Malaysia from colonialism, before independence, and after independence until the
present. As the study involves teachers in higher education, the development of higher

institutions and teacher training is also included in this review.

Chapter 3 reviews the statements of the problems and the literature relating to the
research questions of this study. The literature is used to refine and define the variables
in the general statements of the problems. Each problem statement will be defined in

light of the relevant literature, in order to highlight the importance of the study.

Chapter 4 explains the designs used in the study. It consists of a definition of the
hypotheses used to address the research questions, the process and validation of the

instrumentation used, and the structure of analyses in the study.

Chapter S explains how the measurement of variables will be organised. It also
includes discussion of the trials and instrumentation used (validity and reliability of
instruments), the sample, the population, and the method of data collection

(questionnaires and interviewing).

Chapter 6 presents the findings of the primary and secondary data collected from
all the methods employed. The analysis process was conducted using the Microsoft
Excel programme. The findings are presented mainly in the form of correlations,

regression, and t-test among the variables. The chapter also provides discussion and
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ation of the data collected. The provisions of the data help t0 identify possible

interpret
patterns oOf trends pointing the study towards it obj ectives.
Chapter 7 presents the reviews of the initial aims behind the study and the
the results achieved. Interpretations of

representation of the final inferences drawn from
the qualitative analysis t0 support the results of quantitative method were also part of

discussion in this chapter.

r, the conclusions and recommendations based on

ter 8 in the final chapte
aluations of the process an

Chap
d limitations of the

the findings of th

study are also prese

e study are discussed. Ev
nted in this final chapter.
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