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ABSTRACT

The main purpose of this study is to evaluate the style of leadership among
the head teachers based on their gender. It also aims to explore behavioural
differences between male and female head teachers in the way they managing the
schools. The study involved teachers from various schools around Muar and
Ledang. The quantitative survey questionnaires were distributed to ten schools
around Muar and Ledang. The questionnaires consisted of 42 questions related to
head teachers’ leadership styles and approaches as well as the teachers’ job
satisfaction. The primer data was gathered through a modified questionnaires based
from the Leader Behaviour Description Questionnaire (LBDQ) to evaluate the
leadership styles and the approaches and consideration of head teachers. To
evaluate the teachers’ job satisfaction, Teacher Job Satisfaction Questionnaire
(TJSQ) was used. The validity and reliability of the instrument was tested using
Alpha Cronbach scale towards 12 teachers in the District of Muar and Ledang. The
pilot study showed a high reliability of 0.853 for the items tested. The data was the
analyzed using Statistical Package for the Social Sciences (SPSS) version 20 to get
the mean, standard deviation, ANOVA, Spearman correlation and regression.
Based on the findings from the study has shown that there are only slight differences
between both genders leadership styles based on teachers’ evaluation. Head teachers
gender based leadership does not carry much weight on teachers’ job satisfaction
align with the previous study by other researchers. The researcher recommends head
teachers to prepare themselves with appropriate knowledge and skills of leadership.
The researcher also suggests that further studies could be carried out either in similar
or different in context to assure the effectiveness of head teacher’s leadership styles

and teacher’s job satisfaction.
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ABSTRAK

Tujuan utama kajian ini adalah untuk menilai gaya kepimpinan di kalangan
guru besar dan pengetua sekolah berdasarkan jantina. la juga bertujuan untuk
mengenalpasti perbezaan sikap di antara guru besar dan pengetua lelaki dan wanita
dalam menguruskan sekolah. Kajian ini melibatkan sejumlah guru-guru di sekitar
daerah Muar dan Ledang. Satu soal selidik berbentuk kuantitatif telah diedarkan di
sepuluh buah sekolah di dua daerah tersebut. Soal selidik tersebut mengandungi 42
soalan yang berkaitan dengan gaya kepimpinan pengetua dan guru besar juga
pendekatan yang mereka amalkan terhadap guru-guru dan pengaruhnya tehadap
tahap kepuasan kerja guru. Pengukuran data yang digunakan adalah berdasarkan
pengubahsuaian dari Leader Behaviour Description Questionnaire (LBDQ) untuk
mengenalpasti gaya kepimpinan guru besar dan pengetua serta pendekatan yang
digunakan oleh mereka terhadap guru- guru. Bagi mengukur tahap kepuasan kerja
guru pula, pengukuran data dari pengubahsuaian kepada Teacher Job Satisfaction
Questionnaire (TJSQ) dilakukan. Instrumen kajian telah diuji untuk menentukan
kebolehpercayaan berdasarkan Alpha Cronbach di kalangan 12 orang guru di
Daerah Muar dan Ledang. Hasil kajian rintis menunjukkan kebolehpercayaan yang
tinggi (0.853) bagi ketiga-tiga item. Data kajian diproses menggunakan program
Statistical Package for the Social Sciences (SPSS) bagi mendapatkan min, sisihan
piawai, ujian ANOVA, korelasi Spearman dan regressi.  Berdasarkan kepada
dapatan kajian ini, hanya terdapat sedikit perbezaan sahaja diantara gaya
kepimpinan guru besar dan pengetua lelaki juga wanita. Jantina pengetua juga tidak
banyak mempengaruhi tahap kepuasan kerja dikalangan guru. Ini selari dengan
dapatan dari pengkaji-pengkaji sebelum ini. Pengkaji mencadangkan agar guru besar
dan pengetua bersiap siaga dengan ilmu dan kemahiran kepimpinan yang
sewajarnya. Pengkaji juga mencadangkan agar kajian lanjutan dilakukan sama ada
didalam konteks yang sama mahupun tidak untuk memastikan keberkesanan gaya
kepimpinan seseorang pengetua atau guru besar dengan tahap kepuasan kerja guru-

guru.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

The Malaysian education system has undergone tremendous changes since
more than fifty years ago. It has started to change when Malaysia has her
independence in 1957. The changes have always been in line with the national
aspiration towards the global changes. In order to achieve that aspiration, in this
multi-religious, multi-racial, multi-cultural and multi-ethnic country, the education
system plays an important and effective role in restructuring the society (Liew,
2001). The familiarity stand in educational management has developed and studies
that have been carried out in educational systems surrounded by developing
countries have usually been marginalized in the discourse of the related area
(Dimmock & Walker, 1998; 2005). Besides, the Malaysian education system is
anticipated to train and produce essential manpower needed by this country so that
the educational system in this country could catch up with the development achieved
by many advanced countries. Nowadays, schools have been given undeniable task in
laying the foundation of generating highly motivated, more resourceful and
innovative citizens who will be able to engender new knowledge. In order to achieve
these goals, schools need to be led by effective head teachers and the students need

to be taught by high quality teachers who have high motivation.

Schools not only need to be managed but they need to be led. It is obvious
that a person can be a leader without being a manager and a person can be a manager
without leading. Bennis and Nanus (1985) contended that leadership and

management were qualitatively dissimilar and reciprocally restricted. Managers



value solidity, organize, and effectiveness, whereas leaders, conversely, value
flexibility, improvement, and adjustment. Managers are people who do things right
and leaders are people who do the right things. It does not matter who the leaders
are, gender gaps still exist in low-income countries, but are much slighter than in
earlier decades. In middle and high-earnings countries lots of these spaces have been
upturned (Pande & Ford, 2011). There were some stereotypes that leadership poses
were commonly for men and women were deficient in the obligatory behaviour in

leading schools (Orphanos, 2010).

Whether schools leaders or head teachers are men or women, they are now
given equivalent rights in leading their schools. Senge (1994) stated that leaders
were considered heroes, great men who rose up in the era of crises and wars. When
leaders were considered heroes, male leadership images were overriding even while
efforts were made to integrate female leadership images (Olson, 2002). There are
some issues related to women in advancement. Sturn (2001) stated that when
organizations’ prevalent adoption of procedure segregation gender inequity, while
opening doors to women, have also failed to close the gender gap at more senior
levels. The study was suggesting that impediments to women’s advancement are
more difficult and indefinable than premeditated forms of gender discrimination.
Though there was some general agreement that women face more obstacles to
becoming leaders than men did, especially for leader roles that were male dominated
(Eagly & Karou, 2001). We must take note that the quality of a leader did not lie in
hereditary or gender quality (Goldberg, 2001). The quality of a leader needs to be
trained. It could take years to be sharpened.

According to Lashway, et. al, (2004), leadership was still considered as
human activity that employs complication in human communication. Both men and
women were perceived in traditional stereotypical ways and, as a result, men
continue to emerge more often as leaders; thus, leadership positions can only be
conquered by males. This biologically driven approach made the concept of women
attaining leadership positions as improbable as their becoming men styles of
leadership (Applebaum et. al., 2002 as cited in Abu-Tineh 2012).



An effective man and woman leader carried out almost the same concept of
leadership (Pounder & Coleman, 2002). Brannon (2002) stated that there were many
researches in the past related to gender and the role of leadership that showed men
and women leadership having parallel perception and method of leadership. Some
social scientists have claimed that male and female organizational either differ or

lessen the significance of those differences that have been observed (Powell, 1990).

Despite the similarities between men and women leadership, there is a little
disagreement on the detailed issue especially related to their behaviour in relation to
the school environment. This area of research has taken on greater importance
because the most current research in educational leadership has revealed that the
school head teacher’s impact on student achievement is not a direct one, but rather
an indirect impact mediated by the climate of the school (Bossert, Dwyer, Rowan, &
Lee, 1982; Hallinger & Heck, 1998; Leithwood, Louis, Anderson, & Wahlstrom,
2004; Witziers, Bosker, & Kruger, 2003). Experts who have written about this topic
have generally continued that either dissimilarities or similarities prevail (Eagly,
Johannesen-Schmidt, 2001). The supporters of dissimilarity included several writers
of trade books who have claimed that the leadership styles of men and women were
different. The causes why men and women behave in a different way in the
leadership roles they fill in public schools continues to attract the attention of
educational researchers (Eagly & Johannesen-Schmidt, 2001; Oplatka, 2006;
Oplatka & Herts-Lazarovits, 2006).

Women have traditionally been signified in administration roles even though
they fill the majority of teaching positions in primary or secondary schools (Koch &
Irby, 2002). Along the lines, women were claimed to be less hierarchical, more
accommodating, more collaborative and more oriented to enhancing others’ self-
worth (Book, 2000; Rosener, 1995 as cited in Eagly et al., 2001). This has
influenced by the nature of the women themselves where they are eventually more
nurturing and comforting. Moreover, women were more human oriented and more
sensitive in interpersonal issue when they became leaders (Zemke, et. al,, 2000 as
cited in Loughlin). Besides that, women were perceived as caring, nurturing and

collaborative (Eagly, et. al., 1992) but, women’s traditional and stereotypic styles of



communication were more like those of a good manager than were men’s
stereotypic styles (Shakeshaft, 1989).

Porat (1991) posit that men in leadership position tend to lead from the front
while women lean toward facilitative leadership, enabling others to make
contributions through delegation, encouragement and nudging from behind as they
portray themselves less dominant. Women were more likely to be more supportive
and encouraging than men do. In school environment, the female head teacher’s
leadership stereotype was more congruent with new ‘softer’ organization discourses
which focus on people-oriented management as a new source of efficiency in
postmodern organizations (Blackmore, 1999). Regardless of the findings, Osland
(2006) on the other hand, noted that both men and women equated successful

management with male characteristics.

As it is related to the school environment, these traits presented by the head
teachers might lead to teachers’ motivation and job satisfaction. According to
Ololube (2006), the significance of job satisfaction and motivation were very crucial
to the long-term growth of any educational system around the world. Positive
environment can easily be brought about if teachers are satisfied with what they are
doing. According to Cranny (1992), job satisfaction was an effective response to a
job that resulting from the current comparison of definite outcome with those that is
desired. The best can be given to the students when teachers who are teaching them
are happy doing the job entrusted to them. In relation, students of highly proficiency
in every aspect can be produced if every section of the school works efficiently. It is

somehow related to each other.

Job satisfaction has been the most frequently investigated variable in
organizational behavior (Spector, 1997). It has been the most preferable research
done by the researchers all around the world because its influence on ones’
performances at their workplace. Job satisfaction has variety of perceptions and for
some researchers, for example Peretomode (1991) and Whawo (1993) have
suggested that the higher and the more prestige of the job, the greater the job
satisfaction would be. Many workers, however, are satisfied in even the least



prestigious jobs (Ololube, 2006). That is, they simply like what they do and the job
they entrusted to. In any case, satisfaction has been regarded as individual as one’s
mind-set or state of mind. It depends on one’s perception. Job satisfaction is very
vital in the education field. In order to achieve the satisfaction of the job, teachers
need motivation to inculcate themselves to get the best quality of work. Ololube
(2006) has also stated that teachers with great motivation can produce dynamic,
excellent and dedicated behaviour towards the school growth. An organization such
as school mostly relies to subordinates which have high motivation (Adam, 1994).
Motivation and job satisfaction influence each other. Schools must give more
attention to teachers’ job satisfaction because it may encourage teachers’ efficiency
(Ostroff, 1992). Blasé, Dedrick & Strathe (1986), Lortie (1975), and Randall (1988)
found that teachers’ job satisfaction and performance related to the head teachers’
leadership behaviour. Besides, job satisfaction can be defined as an employee’s
affective response to a job, supported by the comparison between actual outcomes
and desired outcomes (Mosadeghrad & Yarmohammadian, 2006). The degree of job
satisfaction and reliability to the organization are influenced by the types of

leadership practiced by the head teachers either men or women.

As the demand for effective head teachers in schools continues to increase,
the relevancy of this study is there. The researcher intends to study on the
relationship of head teachers’ leadership styles either they are male or female head
teachers with the job satisfaction of the teachers. First of all, it is relevant to explore
possible differences between the leadership behaviours of men and women. The
question is that, do men and women head teachers behave and act differently as they
assume leadership roles in schools? If so, how are their leadership behaviours in
school settings can be different? These questions were relevant to ask as women
head teachers continue to experience obstacles in attaining leadership roles in
schools that are conventionally male dominated (Koch & Irby, 2002; Shakeshaft,
1989).



1.2 Background of the Proble

The traditional views of leaders were people, who fought enemies, energized
troops, set directions and make key decisions (Senge, 1994). These were deeply
rooted in an individualistic and unsystematic worldview (Abu-Tineh, 2012).
Effective leaders exercise indirect but influential authority on the effectiveness of
the school and it will definitely lead to the teachers’ commitment. The effectiveness
of the teachers ultimately will lead to the students’ general accomplishment. In the
present day, school must be able to prepare students to enhance the ability for new
knowledge and it must also create innovative and creative students with different
mentality than the students used to be in those old days. As school education has
become more multifarious and more complex, superior leadership and effective
teachers are essential parts that determine the school effectiveness and efficiency.
Effective teachers are defined as teachers with high commitment as well that the
sense of obligation who can bring about greater improvement and better
achievement of the students. The importance of the head teachers’ leadership in
providing effective schooling and quality education cannot be overstated because
they play the pivotal role on assuring the school effectiveness. It cannot be
understated too. Leadership was a critical factor for organizational performance and
effectiveness (Conger et al, 1988; Schein, 1992; Yukl, 1994).

Another major issue that has been discussed about in the attribution of
leadership efficiency is gender differences. Early research on leadership reinforced
the premise that leadership was biologically determined and demonstrated through
the behaviour of the male (Abu-Tineh, 2012). The study has strongly stated that
when one talked about leadership, it must be focusing on a male leadership.
Leadership was viewed as a male domain and women have been denied leadership
positions because it was assumed that the higher levels of power should be
monopolized by men (Burns, 1978). Likely, women have increasingly entered
leadership roles that conventionally were occupied mainly by men, and the
possibility that the leadership styles of men and women can be similar or different
from each other (Kark, 2004). Appelbaum (2003) affirmed that with the argument

that men and women are biologically different, researchers began investigating



differences in the effectiveness of men and women as leaders from different
perspectives. Women in leadership are facing many barriers and one of the typical
barriers for women moving up to higher position was gender based stereotypes
(Oakley, 2000).

Primarily, there was the tendency to respond more constructively to men
who were self-promoting and to women who were modest (Giacalone & Riordan,
1990; Wosinska, Dabul, Whetstone-Dion, & Cialdini, 1996). This basically has
influenced by the personality of women themselves who are more reserved. Gender
variables were considered relevant factor in understanding leadership pertaining to
agentic and communal characteristics (Eagly et. al., 2000). According to Eagly et
al., (2000), agentic characteristics are ascribed more strongly to men than women.
These characteristics portray primarily a self confident person who has the ability in
controlling and also has the confident tendency. It portrays the characteristics of
ambitious person and more dominant. Besides, the agentic people have the character
of a person who is dynamic, forceful and bold. In the research, it stated that agentic
leaders are also independent and competitive. On the other hand, communal
characteristics, as stated in the research done by Eagly et al., (2000) were ascribed to
women better than men. Communal characteristics are described as people who are
more concern with the welfare of other people. The characteristics of communal
people are affectionate and helpful. They are also kind and sympathetic. Communal
people are more nurturing and gentle in their action. In employment settings for
agented behaviour might include speaking assertively and competing for attention.
Leaders who have agentic characteristic will influence others. These leaders are
getting involved in initiating activity directed to assigned tasks and making problem-
focused suggestions. As for communal characteristics in employment settings,
conversely might include speaking tentatively and accepting others’ direction. A
leader who has communal characteristics in oneself is more supporting and soothing
his or her subordinates in the leadership (Eagly et al., 2001). Leaders with these
characteristics are also contributing to the solution of relational and interpersonal
matters that might rise in the workplace. Other than agentic and communal
characteristics, Coleman (2003) found additional issues related to gender such as

isolation and procedure for challenging the male stereotype of leadership. Other



differences in male and female leaders are the characteristics of assertiveness and
aggressiveness. Assertive and aggressive behaviour are expected in male leadership
styles while women are assumed to be caring, more tolerant and nurturing (Littrell &
Nkomo, 2005).

Numbers of studies that have been done by many researchers have found that
there were a little differences in the natural capabilities of either male or female
managers (Oakley, 2000; Powell, 1993), labels shows that women as less competent
than men. Women are initially evaluated less favourably than equally competent
from men. Women, unlike men, experience a conflict in leadership (Madden, 2004).
Women are facing more challenges and conflicts in leadership. A number of studies
have come up with pessimistic assumptions of women as leaders (Deal &
Stevenson, 1998; Powell & Butterfield, 1989; Schein & Davidson, 1993). Some of
the researchers like Jeanquart-Barone and Sekaran (1994) have strongly stated that
female subordinates trusted female supervisors less than they put their trust of male
supervisors. In this situation, women have been less trusted because of their gender.
The ratings of male associated the concept of man with the idea of leadership while
the concept of woman linked negatively with ratings for the concept of manager and
leader (Krusker & Wintermantel, 1986 as cited in Eagly & Karau, 1992).

Surprisingly, women leaders sometimes underrated their own capabilities. It
is a common belief that women are more likely to underrate their leadership abilities
and competencies than men. There is no specific data to confirm this finding but
there was one study noted that a subgroup of ten female managers rated themselves
lower than their supervisors rated them while male managers rated themselves
higher (Wohlers & London, 1989). In the Malaysian context, Jayasingam (2001)
found that compared to most successful female corporate entrepreneurs, least
successful female entrepreneurs possessed more of harsh power such as the power to
order and punish. Jayasingam (2009) also found that while keeping the gender of
the leaders unknown in the vignette, individuals were more likely to assume a male
identity for leaders who displayed masculine style and female for leaders who
displayed feminine styles. Female leaders naturally scored higher on communal and

emotional skills and therefore obtained higher ranking for charismatic leadership



(Groves, 2005). Blasé and Kirby (1992) and Rhode (2003) found similarities
between male and female head teachers in terms of motivating and in delegating
tasks to subordinates. Kolb (1999) and Shimanoff & Jenkins (1991) confirmed that
there were far more similarities than differences in the leadership behaviours of male
and female managers and that they were equally effective. They are more likely to

have similar impact on subordinates’ satisfaction towards their job.

This eventually points to match to the male and female head teachers’
awareness of their own leadership and administration approach and consideration in
schools. It has been strongly supported by a report which is reported by Coleman
(2003). In the report, Coleman (2003) reported that gender might not be a
determinant of leadership style, but has an influence on self-perceptions of men and
women leaders. The majority of male and female head teachers shared values about
themselves as leaders who are mutually understanding and people-centered. This is a
style that has more in common with the female leadership styles than with the male
leadership stereotype. Nearly all the facts show little or no difference in the traits
and abilities of managerial and professional women and men (Davidson & Burke,
1994).

The choice of leadership style is expected to match the gender role
stereotypes and head teachers of the schools must give more attention to teachers’
job satisfaction. This promotes to the staff efficiency and staff satisfaction. It is an
important factor in improvement of psychological and spiritual force for staff. If it is
related the organization is promotion of job satisfaction among teachers. The
promotion of job satisfaction among teachers is relatively important because
teachers were expected to render a very high job performance with the expectation
of high measure of loyalty, patriotism, dedication, hard work and commitment
(Ubon & Joshua, 2004 as cited in Lather, 2007).

Job satisfaction and motivation are significantly and crucially vital to the
long-term development of any educational system around the world. Similarly,
professional knowledge, abilities and capabilities can be seen when a person is
taking onand mastering the difficult appointed to him or her at educational
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achievement and performance (Filak & Sheldon, 2003). Studies on job satisfaction
have been an overall construct and as a facet construct (Holdaway, 1978). It has
been studied in different countries all over the world. Teacher’s job satisfaction is a
single, wide-ranging measure that is a statistically significant predictor of effective
schools (Zigarreli, 1996 as cited in Bogler, 2007). Job satisfaction is a kind of
emotional and affective coping with job as well as its conditions in dealing with a
subordinate life in their working place. It can also be defined as an overall feeling
about ones job or career in terms of specifies and details of every aspect. Happock
(1935) as cited in Saeed et al (2007) was one of the first researchers to study job
satisfaction. He found that workers were more satisfied with a supervisor who was
understanding and helpful (as in cited, Bass, 1990). Teachers who are satisfied with
their job will more likely to make progression in the productivity and it lead to better
working relations. This includes better relationship with their colleagues and
provides better performance as teachers. They present positive feeling about work; a
sense of personal worth and a sense of personal fulfillment which were related to
achievement and responsibility (Wetherell, 2002). Teachers identified organizational
support, management, good student behaviour, positive school atmosphere and
teacher autonomy as factors connected with higher job satisfaction. Therefore, the
focus of this study is to investigate the perceived leadership style of men and women
head teachers in order to determine which gender-based leadership that most
preferable among teachers based on the data collected from secondary and primary
schools. This study also an attempt to determine measure whether teachers satisfy

with their job as teachers with either male or female head teachers’ leadership styles.

1.3 Statement of the Problem

Leadership is one comprehensive experience that is rising and has been
addressed from different viewpoint. Researchers have found numerous perspectives
on leadership. There are infinite leadership models that have been developed to
define leadership behaviour. Leaders have been enlightened and trained in terms of
the characters they should portray to their subordinates. They also have been

educated about mannerism, influence and persuasion, relationship patterns, role
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relationships and as administrative figures (Pearce, Sims, Cox, Ball, Schnell, Smith,
and Trevino, 2003; Yukl, 2006). Leaders must act accordingly and gender
differences in leadership styles have been identified as one of the possible causes of
the under representation of females in school administration (Eagly, Karau, &
Johnson, 1992). Shakeshaft (1989) reported that studies of female and male
approaches to leadership showed a distinct difference in the way women and men
manage. The differences and the similarities direct to the subordinates’ job
satisfaction and motivation. In this context of study, the differences and the

similarities lead to teachers’ job satisfaction and job motivation in schools.

Due to the increasing demands from all areas, the traditionally roles of
teachers have been delineated all over again. Teachers’ commitment or attachment
to the job and workplace should be an important factor for school to focus on quality
and better teaching. If the teachers bound to be satisfied with their school
environment, they will be more productive. In order to the teachers to give their
commitment and productivity to the school, they have to be motivated. On contrary,
the condition of the workplace is positively related to teachers’ job satisfaction.
Besides the condition of the workplace, climate too, effects satisfaction of the
teachers in schools (Winter and Sweeney, 1994). School culture and head teacher’s
leadership style effects job satisfaction. The results of researches done upon this
subject matter have indicated that head teachers’ leadership behaviour fostered
different perceptions of teachers on school culture and also in teachers’ satisfaction
and commitment to their job. This relatively influenced by a head teacher’s
leadership which has been a critical factor for the school’s performance through
determining teachers’ beliefs and values. It also determines teachers’ attitudes and
work behaviour as well as motivation. This research is made for understanding the
perceived of men and women head teachers’ leadership styles in schools by teachers
and the relation to teachers’ job satisfaction and motivation to enhance their
performance in schools. As stated in researches done in the previous years, teachers’
job attitudes directly determine teachers’ work behaviour and performance (Cheng,
1990; Coppedge, 1993; Powell and Beard, 1986 as cited in L.C. Shum,1997).
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1.4 Research Objectives

The objectives of this study are:

To identify head teachers’ leadership style practiced by male and female head

teachers as perceived by teachers.

To identify male and female head teachers lead using different leadership styles.

To identify teachers’ perception on male and female head teachers with their job

satisfaction.

To identify the relationships between head teachers’ gender and leadership styles

with teachers’ job satisfaction.

1.5 Research Questions

This study attempted to answer the following research questions:

1.

What is the leadership style practiced by male and female head teachers as
perceived by teachers?

Do male and female head teachers lead using different leadership styles?

What is the perception of teachers on male and female head teachers with their

job satisfaction?

Are there any relationships between head teachers’ gender and leadership styles

with teachers’ job satisfaction?
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1.6 Significance of the Study

The significance of the study can be seen from the aspect of leadership styles
among male and female head teachers. The 21% century’s education system brings
new changes to managerial functioning; requiring re-thinking by human resource
professionals and organizational behaviour theorists that related to the leadership
styles of head teachers. One significant change that has been identified is in the
expandable of the employees in many aspects. In the case of Malaysian context,
there are now more women in the workplace than in the past. Women have filled
many positions in management posts and senior leadership roles. Several theories,
models and measurements instruments have been developed and used to compare
the effectiveness of men and women in leadership roles. This relatively related to
head teachers in order to evaluate their efficiency and the leadership styles as the

head of the schools.

This research will also assist the head teachers to be more effective and the
significance of it to teachers’ motivation and job satisfaction. The style of effective
leadership led by the head teachers will motivate teachers to give more in
completing their tasks and doing the responsibilities in schools. Besides, this
research also assists the head teachers to get to know what teachers want from them
in order to complete their work more effectively. By recognizing this knowledge is
definitely helping the head teachers to understand the subordinates’ or in this
context, the teachers’ attitude. Most importantly, how do teachers perceive female
head teachers compared to male head teachers and which leadership styles posit by
male or female head teachers are more effective in order to fulfill teachers’ job
satisfaction as well as motivation. A study such as this makes it easier for other
researchers to make comparison between male and female leadership roles for head
teachers in schools as well as the perception of teachers on them with their

motivation and job satisfaction in the schools.
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1.7 Scope and Delimitation

Delimitations of this study concern the boundary of the problem, the
individuals to be studied, and the setting of the study. Limitations of this study
include the bias of the researcher and the effect of the observer in the environment
on the actions of the subjects. It also consists of the role of perception and memory
to recreate history and the generalization ability of the findings. Since this research
on male and female leaderships and the relationship between job satisfactions
among primary and secondary school teachers in Muar and Ledang is a dynamic
process, many findings will only be the answer. A survey instruments was used to
carry out the research study. All the data was analyzed by using Statistical Package
for the Social Sciences (SPSS) version 20 of the data analysis software application.
The scope of this study was delimitated to the school teachers in Muar and Ledang.
The respondents could be the teachers from primary schools and secondary schools
to gather information on their male and female head teachers. There were ten
schools participated with the total of 120 teachers as the respondents. The study
includes primary schools as well as secondary schools in Muar and Ledang led by
both male and female head teachers equally. The findings on teachers’ motivation
and job satisfaction in these schools are only applicable to what criterions had stated.
The results of this study may not be generalized to institutions, colleges, religious

schools, boarding schools and others than stated.

1.8 Definition of Terms

These words are used widely in this research and will be explained based on the

context of the research:

1. Effective : Successful in producing a desired or intended result. (source from
Dictionary.com) Effective also means the ability to command a team with strong
leadership skills can foster loyalty, inspire action and increase productivity in the
schools they work at. Employees and workers look to leaders for encouragement
and support in their daily job, and it is critical to develop the skills needed to
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lead with purpose while in a location of authority. Leadership goes beyond mere
management capabilities and offers tools that can be used widely in any other
areas in life. As it is related to this study, this can be related to the schools where
they work at and people whom they work with. Kouzes & Posner (1995) defined
effective as the art of mobilizing others to want to struggle for shared
aspirations. In this research, this word is used to describe an attitude of the head
teachers leading in schools as aspired leaders.

. Gender : The state of being male or female. (source from Collin English
Dictionary — HarperCollinsPublishers 1991, 1994, 1998, 2000, 2003). Gender
also refers to a culture's social construction of differences between the sexes;
male and female. These include the different character, positions, behaviours,
approaches, and skills males and females are expected to put on view. Gender
displays support claims membership in different sex. It happens to be different in
observation and different way of thinking and leading the schools. There could
be different way of treating subordinates too which are the teachers at the
schools. Gender refers to the psychological and societal formation of what it
means to be a male or a female (Valian, 1999). In this conception of gender as
socially constructed, gender is seen as filling all aspects of our lives (West &
Zimmerman, 1991). In this research, this word is used to describe the gender of

the head teachers either men or women.

. Job satisfaction : Fulfillment of one’s wishes, expectations, needs or the pleasure
in doing one’s work. (source from Macmillandictionary.com). Job satisfaction in
this context refers to the feeling of pleasure or encouragement that a job provides
a person. A person who is satisfied with his job is said to have high job
satisfaction. Job satisfaction too refers to the fulfillment that a person obtains
from performing his job. The satisfaction can take many forms; satisfaction at
the work that he or she has accomplished, satisfaction at the effort he puts into
the job, satisfaction at the help he or she has provided others but all engage some
degree of psychological contentment. Job satisfaction can often be difficult to
measure, because people define satisfaction in different ways. In this context,
teachers who have high job satisfaction will likely to provide better performance
in their job as teachers. Michelangleo (2002) as cited in Coolsen (2010) stated
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that job satisfaction is related to the feelings of the employees and can be
influenced by factors such as the quality of the relationship with their supervisor
or employer. The reputation of the environment in which they work or the
degree of accomplishment in their work. Job satisfaction is not the same as job
motivation; rather job satisfaction affords an indication of an employee’s well-
being induced by the job. It is the feeling a worker has about his or her job
experiences in relation to previous experiences, current expectations, or
available substitute (Chang et al, 2009). Weiss, Dawiss and Lofquist (1967) as
cited in Ozyurt et al (2006) posit that job satisfaction is defined as employees
like or dislike their jobs in broad-spectrum. This explains explicitly how the
teacher feels when he or she works in a school for the head teachers in that

school.

Leadership : The action of leading a group of people or an organization. (source
from Dictionary.com). It also been defined as interpersonal authority, exercised
in situations and aimed at the whole communication process towards the
achievement of a specified goal or goals (Tannenbaum, Weschler & Massarik,
1961). In the education context, leadership is the process of enrolling and
directing the talents and energies of teachers, pupils or students and parents
toward achieving common educational aspires. Leadership style can be viewed
as a series of managerial attitudes, behaviours, characteristics and skills. These
views based on individuals and organizational values, leadership interest and
reliability of employees in different situations they are facing (Mosadeghrad,
2003 as cited in A.M.M. Rahd, 2006). In this context, this word describes the

action takes by the head teachers in leading their schools.

Head teacher : The educator who has the authority of the school. (source from
wordnetweb.princeton.edu/perl/webwn). Head teacher is defined as a person
who has the exclusive authority of the school. According to Trevor Male (2006),
a head teacher is the de facto leader as well as the manager of the school.
Pragmatically, head teachers are perceived as the symbolic leaders of the
schools. Head teachers are expected to have formal relationship with their

subordinates. Their leaderships are the focal point of the schools’ success. Head
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teachers can also be the epitome of the schools in action. An effective head
teacher constructs leadership capability in their schools through encouraging
others to spread out vision and the process that support the implementation of
the vision created into practice. In this research, these words are used to
determine the head of the schools whether they are headmaster, headmistress or

principal.

6. Motivation : The desire or willingness to do something. (source from Collin
English Dictionary — HarperCollinsPublishers 1991, 1994, 1998, 2000, 2003).
Motivation in this research refers only to the reasons a person performs a job,
regardless of whether the job brings him or her pleasure he or she needs.
Motivation refers to the reasons, the motive that a person performs a particular
job that need to be done. A person's motives for doing a particular job can vary
extensively. While some do a job because it makes them happy, others do it
simply because they are paid to do it. They might be thinking that without a
regular salary they would end up homeless and famished. A person's motives for
performing the work he or she does are not always inevitable and being the
interest of the researchers. Motivation activates human energy. Human energy is
a force that leads people in order to attempt to do in satisfying their needs. All
human behaviour is motivated to some degree; and that the critical factor is the
direction of the motivation. Gellerman (1963) emphasizes that internal anxieties
are at the base of motivation. The word is used in this research to tell about the

teachers’ willingness in doing their work in school.

1.9 Conclusion

Leaderships are always dynamic manner in relation of an individual who has
the authority to the people under him or her. In this era of globalization, it is
important for the schools’ head teachers to understand the principles of leadership
and motivation to help them to manage the schools more effectively. The motivation
is merely not only for the head teachers but also for the teachers in order to get
satisfaction in doing their works at school. Various types of leaderships should be
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practiced at school. Head teachers should take any consideration on the best
leadership styles should be practiced in the schools. This is based on the assumption
that there is no right way to lead that suits all situations. Either men or women head
teachers should practice varieties of ways to lead and manage their schools in order

to motivate the teachers and give them the satisfaction in doing their jobs.
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