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ABSTRACT  

 

 

This study was a comparison of the effects of bilingual instruction and the use of L2. 

The study utilised both a quantitative and qualitative research aimed at determining of the use 

of the mother tongue (L1) as a resource that helped students of Faculty of Management and 

Human Resource. Fifty participants were selected from Management and Human Resource 

Faculty in UTM. These respondents had average level of English language proficiency, a 

situation faced by many students in this area who rarely used English language outside the 

school. The instruments used in this study were questionnaire and interview to determine 

students‟ perception on effects of bilingual instruction on learning and also to investigate 

whether the use of bilingual instruction has great effect on students‟ learning improvement. 

Data of questionnaires were analyzed by SPSS version 17 in Likert scale to determine the 

respondents‟ perception of using bilingual instruction. In addition, interviews were 

transcribed to investigate the effects of using bilingual instruction in learning improvement. 

Results of the study indicate that the students have positive attitudes about using bilingual 

instruction and the use of bilingual instruction is more effective in improving students‟ 

learning than the use of L2 only. It is hoped that the findings of this research would provide 

the reason why the L1 should not be neglected when teaching a second language or specific 

subject for specific purposes rather it should be looked upon as a resource for second 

language learning especially among ESP  students.    
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ABSTRAKT 

 

Kajian ini adalah perbandingan kesan pengajaran dwibahasa dan penggunaan bahasa 

kedua (L2). Kajian ini menggunakan kedua-dua penyelidikan kuantitatif dan kualitatif 

bertujuan untuk menentukan penggunaan bahasa ibunda (L1) sebagai sumber yang membantu 

pelajar-pelajar Fakulti Pengurusan dan Sumber Manusia. Lima puluh peserta telah dipilih dari 

Fakulti Pengurusan dan Sumber Manusia di UTM. Responden mempunyai tahap purata 

kefasihan berbahasa Inggeris, situasi yang dihadapi oleh ramai pelajar di kawasan ini yang 

jarang menggunakan bahasa Inggeris di luar sekolah. Instrumen yang digunakan dalam kajian 

ini adalah soal selidik dan temubual untuk menentukan persepsi tentang kesan penggunaan 

dwibahasa dalam pembelajaran dan juga untuk menyiasat penggunaan arahan dwibahasa 

mempunyai kesan besar ke atas pelajar pelajar dalam peningkatan pembelajaran. Data soal 

selidik telah dianalisis oleh versi 17 SPSS dalam skala Likert untuk menentukan persepsi 

responden menggunakan arahan dwibahasa. Di samping itu, temubual telah ditranskripsikan 

untuk menyiasat kesan penggunaan arahan dwibahasa dalam pembelajaran peningkatan. Hasil 

kajian menunjukkan bahawa responden mempunyai sikap positif tentang penggunaan 

dwibahasa dan penggunaan dwibahasa adalah lebih berkesan dalam meningkatkan 

pembelajaran responden daripada penggunaan L2 hanya. Adalah diharapkan bahawa dapatan 

kajian ini akan memberikan sebab mengapa L1 itu tidak patut diabaikan apabila pengajaran 

bahasa kedua atau subjek tertentu untuk tujuan tertentu bahkan ia harus dipandang sebagai 

sumber untuk pembelajaran bahasa kedua khas di kalangan pelajar ESP. 
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CHPTER I 

 

 

 

                                

                          INTRODUCTION 

 

 

 

 

1.1   Introduction  

 

This chapter presents a general perspective of the study. It provides the major 

ideas which will be elaborated in detail in the following chapters. Background of 

study, statement of the problem, objectives and research questions, the purpose of 

the study, significance of study and scope of study of the study are presented in this 

chapter.   
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              1.2 Background of Study  

 

 

Today using mother tongue comes as a useful tool which provides interaction 

between teacher and students in order to teach English. Studies show that using 

mother tongue can create a more cooperative atmosphere in the classroom. This is 

helpful as students and teacher must work together effectively and creatively in 

order to learn a foreign/second language (Schweers, 1999, Freeman, 2000, Nation, 

2003). Mother tongue (First language/ L1) can be useful and helpful when the 

teachers use it appropriately. In spite of the public prevailing believes, using first 

language hinders comprehensive learning, it can improve learning the second 

language (Brown, 2000). 

 

 

Schweers (1999) persuades the English teachers to use mother tongue (L1) in 

teaching and even start their teaching with L1 because students feel secure and 

comfortable in the class. The use of L1 encourages them to show their feeling and 

express their experiences. Schweers (1999) in his study on EFL students and their 19 

teachers in Spanish context shows that 88.7% of Spanish students who are learning 

English want to use L1 with second language (L2) coincidently in the classroom 

because they think that it helps them to learn English language better. 

 

 

Butzacamm (2003) claims that using L1 provides students to learn linguistic 

skills because they achieve those skills first with their mother tongue. He considers 

that the role of L1 is very important in teaching skills and sub skills. Furthermore, 

Miles (2004) supports using Bilingual instruction and rejects the monolingual 

because he believes “1- it is impractical, 2- the native teachers are not necessarily 

the best teachers and 3- exposure alone is not sufficient for learning”. The use of the 
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L1 can decrease the students‟ anxiety and increase the self confidence in target 

context to learn foreign language (Auerbach, 1993). 

 

 According to popular methodology, Communicative language teaching, not 

only using L1should not avoided using in teaching language but also it is persuaded 

to help students or learners to learn language comprehensibly. In this method the 

student can use the L1 (mother tongue) to ask how to say what he wants to say and 

the teacher gives the second language equivalent kindly. The teacher focuses on 

cognition, affect and meaning (Chastain, 1988: 102,103). ESP (English for Specific 

Purposes) is also learner centred where the needs of students are the base of teaching 

methodology.   

 

Learning ESP is not limited to just the content of the knowledge in the 

classroom that will be taught for a day, nor for the syllabus to be carried out in the 

semester. It will be unnatural, because acquisition of the knowledge and skills 

cannot be separated from each other. In other words, the ESP learners learn general 

skills beyond their language learning and improving their skills.    

 

As a result of the developments in the world of education, Omar (1983) 

pointed out that local universities have adopted a policy which makes it compulsory 

for their students who have come through the national schools to take English as a 

compulsory subject at the undergraduate level. Students have to pass it in order to 

get their degrees. Hence Omar (1997) reported that most Malaysian students have 

difficulties to understand and comprehend the written and spoken English in 

universities. 

 

As the importance of using bilingual instruction in learning language and its 

effects on teaching and learning language over the past years, and also with regard to 

that it is not done research in learning the specific subject in bilingual instruction. 
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This research aims to examine the students‟ perception and determine effects of the 

bilingual instruction on students‟ learning of English for specific purposes. 

 

 

 

 

               1.3    Statement of the Problem  

 

 

Malaysia is a multilingual where English is used not only as a second 

language but also as the official language. In addition, with increasing the number of 

foreign students who are coming to Malaysia to study, English language comes as 

daily spoken language. The use of the English language is not limited to work 

places. Since 2003 Mathematics and Science are taught in English in primary and 

secondary schools in Malaysia (Veerasingam, 2009). 

 

 

In multilingual countries code switching is a common phenomenon. Two 

speakers can change their language in middle of speech. Besides, code switching can 

be effective as part of the teaching methodology when the teacher teaches important 

concepts or the students are confused to comprehend. Jorkovic (2006) states that the 

problem of misunderstanding of ESP can be caused by differences in language 

proficiency level among students (Fakharzadeh, 2009). Clark and Clark (1977) and 

Feild (2003) took into consideration this problem in psychology. They noted that the 

readers should regard syntactic and semantic as two useful different approaches to 

comprehend the texts. They argued that the readers confused when to use these two 

approaches (Maleki, 2008).  
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Comprehension problems happen when students fail to understand the 

content of those texts or lectures of the teachers. This problem happens due to the 

fact that they compare their first language (L1 or mother tongue) with the second 

language (L2). The similarities between L1and L2 can help the learners to 

understand and comprehend meaningfully (Bhela, 1999). These problems mostly 

occur to ESL (English as Second Language) learners, such as Malaysian students. 

These students have difficulties especially in associating the content with their 

pervious knowledge because they are familiar with specific vocabularies and 

structures of the expressions that are used in specific subjects (Carrel, 1987). 

 

 

Veerasingam (2009) points out that English is a foreign language for some 

students who live in suburbs and rural areas in Malaysia because the subjects are 

taught in Malay or Chinese at their schools. In addition, their parents do not speak in 

English at home. Therefore when they are admitted in the international university 

such as UTM thus will face a big challenge. For instance, according to a couple of 

interview content, management and human resource students who are studying 

specific subjects in English for specific purposes, say that  they face difficulties such 

as inability to understand the content of the text. Besides, they may be confused by 

the foreign and new words in their textbooks. If carefully observed, these difficulties 

are mainly due to the monolingual (only English language used) instruction in 

teaching specific subjects.  

  

 

As given the example of insufficient second language, whether the bilingual 

instruction should be used to teach specific subject in an ESL classroom. As Maarof 

points out, our commonsense and the pragmatism of the classroom condition show 

us that the using L1 can be beneficial to understand and doing exercises among 

students. Veersingam (2009) states that the professional community of teachers 

believe the use of bilingual instruction is needed as learning tool in learning English. 



6 
 

Therefore this research is a systematic investigation in the practice of bilingual 

instruction to prepare some insight on the effects using the L1 in ESL classroom. 

 

 

 

 

              1.4 Purposes of the Study 

 

 

The purpose of this study is to examine students‟ perceptions of bilingual 

instruction and also to investigate the effects of bilingual instructions in the students‟ 

learning of specific subject in an ESL context. The research utilizes the qualitative 

research methodology and then supports with quantitative method. The instruments 

used to collect data are a set of interview questions and questionnaire.  

 

 

It seeks to describe how bilingual instruction can benefit the learners‟ 

learning in the ESP classroom. It is hoped that the findings of the research be 

applicable to help teachers to choose appropriate method to teach specific subject. 

This study aims to investigate whether using bilingual instruction enhance the 

students‟ comprehensibility and improve learning of specific subject the code 

switching can be as a source when they are learning specific subject for each 

student, because it helps them to realize clearly in form of communication. 

 

 

The study also attempts to describe the responses of the learners towards 

bilingual instruction in teaching and learning. Their responses will be helpful in 

finding out if bilingual instruction is preferable in improving their learning. Maybe 

some teachers use this method and teach in this way in their ESP classroom. 

Significantly the conclusion of the research would show that language teachers can 

teach specific subject with regard to profits of bilingual instruction in duration of the 

teaching and learning in their classroom. 
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              1.5    Objectives of the Study   

 

 

The following research objectives get to:  

 

 

 Examine students' perceptions of using bilingual instruction (using 

Bahasa Malaysia and English concurrently) in learning comprehensibly.  

 

 Investigate whether the use of bilingual instruction promote students‟ 

learning. 

 

 

 

 

1.6 Research Questions  

 

 

1- What are the perceptions of students about using bilingual instruction? 

 

2- Does the use of bilingual instruction promote students‟ learning of 

specific subject in English? 

 

 

 

 

1.7   Research Hypothesis 

 

 

1- Students have a positive attitude toward using bilingual instruction to 

learn comprehensibly. 

 

2- Bilingual instruction has great influence on students‟ learning. 
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              1.8     Significance of the Study  

 

Using bilingual instruction and trying to scare students from using their first 

language, we need to recognize that it is not using L1 itself but rather more use of L1 

that is the problem in learning ESP. The findings of this research are important to 

help lecturers to consider the use of Bahasa Malaysia in Management and Human 

Resource program. And also provide to consider on the disputable issue of bilingual 

instruction in the ESP classroom. 

 

Findings of the current study would also illustrate how a second language 

can be acquired by utilizing the available L1 language knowledge as a useful tool in 

learning ESP. Significantly, this research provides an alternative method to teaching 

ESP in a second language classroom. The use of the bilingual instruction                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

in teaching can or may be more effective than the use of monolingual to learn ESP. 

It focused on this idea that using bilingual instruction has an impact on students‟ 

learning. By approving that the presented research and findings can provide some 

insight for students, lecturers and syllabus designers to reflect and promote on the 

method of teaching ESP. 

 

 

 

              1.9      Scope of Research  

 

The respondents of this study were (N=50) undergraduate students of 

Management and Human Resource in UTM (Universiti Technologi Malaysia). The 

main purpose of this study is to determine the effects of using bilingual instruction in 

learning among respondents In addition, to identify Management and Human 

Resource undergraduate students‟ perceptions of using bilingual in learning. So to 
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explore these issues the participants will be interviewed and answered the 

questionnaires 

 

This study is limited to determine only the students‟ perceptions of using 

bilingual instruction in ESP classroom. The identified respondents (N=50) of the 

study consist of the Management and Human Resource undergraduate students. It 

used qualitative and quantitative method which includes questionnaire and interview 

to obtain data on the benefits and significant improvement in the ESP learning of the 

respondents after the use of the bilingual instruction in the ESL classroom.  

 

   

 

 

              1.10   Summary  

 

This chapter has presented the background of study, some problems and 

reasons which caused to carry out this research. Then it stated objectives of the study 

and also introduced the respondents of the study. The next chapter will discuss some 

related theories and review the literature.  

 

 

 

 

 

 

 

 



65 
 

References 

 

Abdullah,K.I. (1995). Teaching reading vocabulary: from theory to practice In T. 

kral (ed). Creative Classroom Activities. Washington: United States 

Information Service.  

Ahmad, H. (2009). Teacher‟s Code Switching in classroom Instruction for Low 

English Proficient Learners. 2, (2). 

Alharby, M (2005). ESP Targer situation Needs Analysis: The English Language 

Communicative Needs as Perceived by Health Professional in the Ryadh Area.  

The University of Georgia May, 2005. 

Al-Nofaei, H. (2010). The Attitude of Teachers and Students Towards Using Arabic 

in EFL Classroom in Saudi Public schools. Novitas_Royal, 4(1), 64-95.  

Ardeo, J.M.G. (2003). Attitude towards English and ESP acquisition as an L2 or L3 

at university. University of the Basque Country, IBÉRICA 6 (2003): 109-133. 

Atkinson, D. (1987) The mother tongue in the classroom: a neglected resource? , 

ELT Journal, 41(4): 241-247. 

Auerbach, ER. (1993). Reexamining English only in the ELT classroom. TESOL 

Quarterly, 27(1), 29-32 

Bhela, B. (1999). Native Language Interference in Learning a Second Language: 

Exploratory Case Studies of Native Language Interference with Target 

Language Usage. International Education Journal, 1(1).  

Bialystok, E., & Hakuta,, K. (1999). Confounded age: linguistics and cognitive 

factors in age differences for second language acquisition. In D. Birdsong, 

(Ed), Second Language Acquisition and The Critical Period Hypothesis (pp. 

161-181). Mahwah, NJ: Lawrance Erl baum Associates, Publishers 

Brown. H.D. (2001). Teaching by principles: An International Approach to 

Language Pedagogy. New York: Longman  



66 
 

Brumfit, C. and Mitchell, WR. (1990). Research in the language classroom. London: 

Modern English Publication and The British Council. 

Brunton, M. (2009). An account of ESP – with possible future directions. English for 

Specific Purposes Issue 3 (24), Volume 8, 2009 (http://www.esp-world.info). 

Burden, P. (2001). When Do Native English Speakers and Japanese College Students 

Disagree About the Use of Japanese in the English Conversation Classroom? The 

language Teacher. [online available]: from 

http://www.jalt_publicatios.oglt/articles/2001/04/Burden (December 12, 2006). 

Canagarajah, A.S. (1999). Resisting Linguistic Imperialism in English Teaching. 

Oxford, Oxford University Press.  

Carrel, P. L. (1987). Content and Formal Schemata in ESL Reading. TESOL 

Qiarterly. 21, 461-481. 

Celik, M. (2003). Teaching Vocabulary through Code-Switching. ELT Journal, 57 

(4).  

Chastain, K. (1988). Developing Second Language Skills. Harcourt Brace 

Jovanovich. Inc. 

Chomsky, N. (1979). Language and responsibility. New York: St Martin‟s Press.  

Cianflone,E. L1 use in English Courses at University Level, a survey of literature on 

students and teachers’ perspectives.  Interfaculty Degree in Mediterranean 

food-and-wine Sciences and Health University of Messina – Italy 

Clark, H. H. & Clark, E. V. (1997). Psychology and language. Harcourt Brace 

Jovanovich: New York.  

Cook, V.J. (2001) Using the first language in the classroom. Carddian Modern 

Languahe Review, 57: 402-423. 

Cook,V.J. (2003). Effects of the Second Language On The First. Tawnawanda, NY: 

Multilingual Matters Ltd. 

http://www.esp-world.info/
http://www.jalt_publicatios.oglt/articles/2001/04/Burden


67 
 

Corder,S.P. (1994). Arole for the mother tongue. In S.M.Gass & L.seclinker (Eds.), 

Language transfer in language learning (pp.18-31). Philadelphia, PA: John 

Benjamins North America.  

Cummins, J. (1981) the Role of Primary Language Development in Promoting 

Educational Success for Language Minority Students in California State 

Department of Education Office Bilingual Education. Schooling and Language 

Minority Students: A Theoretical Framework, 3-49.   

Darus, S and Submaniam, K. (2009). Errors Analysis of the written English Essays 

of Secondary School students in Malaysia: A Case Study. European Journal of 

Social Science, 8 (3).  

Das, B.K. (1987). Language Education in Human Resource Development. SEAMEO 

Regional Language Centre. 

Datta, M. (2007). Bilinguality and Literacy: Principles and Practice. Continuum, 

London. 

Doughty, C. and Williams, J. (1998). Focus on Form in classroom Second Language 

Acquisition. Chicago: Cambridge University America. 

Dulay, H and Burt, M. (1974). A new perspective on the creative construction 

process in child second language acquisition. Language learning. 24(2): 254-

277. 

Elbaz, M.E.D. (1991). Load balancing in a parallel dynamic programming multi-

method applied to the knapsack problem.  

Ellis, N.C. (2003). Constructions, chunking, and connectionism: The emergence of 

second language structure. In Catherine J. Doughty and Michael H. Long 

(Eds.) The Handbook of Second Language Acquisition. Oxford, Blackwell 

Publishing Ltd. 

Ellis, R. (1985). Understanding Second Language Acquisition. Oxford: Oxford 

University Press.  

Ellis, R. (1988). The role of practice in classroom language : learning Teanga 8: 1-

28 



68 
 

Ellis, R. (1991). Second Language Acquisition and Language Pedagogy Clevedon: 

Mulitilingual Matters.  

Ellis, R. (1997). Second Language Acquisition. Oxford: oxford University Press. 

Eppert, F. (1983). Transfer and Translation in Language Learning and Teaching. 

Singapore: Singapore University Press.  

Faerch, C. and Kasper, G. (1983). Strategy in Interlanguage Communication. 

London: Longman. 

Faerch, C. and Kasper, G. (1987). Introspection in Second Language Research 

Clevelind, OH: Multilingual Matters Ltd. 

Fakharzadeh, M. (2009). Why's of Pro-First Language Use Arguments in ESP 

Context. PhD University of Isfahan, Iran. 

Ferrer, V. (2005). Using Mother Tongue to Promote Noticing: Translation as a Way of 

Scaffolding Learner Language. 

https://docs.google.com/viewer?a=v&q=cache:PL3ov_deRck 

 Ford, K. (2009).  Principles and Practices of L1/L2 Use in the Japanese University 

EFL Classroom. JALT Journal, 31 (1). 

Gálová,D. (2007). Languages for Specific Purposes Searching for Common 

Solutions. Cambridge Scholars Publishing. UK.  

Gass, S.M. and Selinker, L. (1992). Language transfer in language learning. 

Philadelphia, PA: John Benjamins Publishing Company. 

Gay, L.R., Mills, G.E. & Airasian, P. (1976). Educational Research: Competencies  

for Analysis and Applications (9
th

 ed.). New Jersey: Pearson. 

Groenewald, T. (2004). A Phenomenological Research Design Illustrate. 

International Journal of Qualitative Methods. 3 (1).  

Hair, J.F. et al. (1998). Multivariate Data Analysis. (5
th

 ed). Prentice Hall. 

Harmer,J. (1991). The practice of English Language Teaching. London: Longman. 

https://docs.google.com/viewer?a=v&q=cache:PL3ov_deRck


69 
 

Herder, S. (2006). Use of the Mother Tongue: Successfully Negotiating the Slippery 

Slope. University of Birmingham November 2006. 

Huang, L. (2007). Strategies in ELL Literacy Development: effective Strategies for 

Teachers in english Language Learners‟ Literacy Development. Master‟ s 

Thesis. South Minnesota State University. Minnesota.  

Jadallah, M. and  Hasan, F. (2009). A Review of Some New Trends in Using L1 in 

the EFL Classroom. Al-Quds Open University. 

Jenkins, J. (2000) The Phonology of English to an International Language. Oxford: 

Oxford University Press.  

Jiang, B. and Kuehen, P. (2001). Transfer in the academic language development of 

post-secondary ESL students. Bilingual Research Journal. 25(4). 

Jones, H. (2010). First Language Communication in the Second Language 

Classroom: A Valuable or Damaging Resource? Education 6390 Memorial 

University of Newfoundland.  

Krashen, F. (2002). Individual and group based learning from complex cognitive 

rasks: Effective or retention and transfer efficiency. In Computers in Human 

Behaviour, 25(1): 66-75. 

Lado, R. (1957). Linguistic Across Cultures. Ann Arbor, MT: University of 

Michigan Press.  

Lado, R. (1964). Language Teaching: A Scientific Approach. New York: McGraw-

Hill. 

Lakshmann, U. (1994). Universal Grammar in Child Second Language Acquisition. 

Amsterdam: John Benjamins Publishing Co. 

Lee Yuk Peng, Zulkifi Abd Rahman and Loh Foon Fong. (2008, December 12). 

Local students are too Lazy. New Straitstimes. P. N16. 

Leftwich, A. (2007). Drivers of Change: Refining the Analytical Framework: 

Coneptual and Theoretical Issues. Department of Politics, University of York. 



70 
 

Lightbown, P. and Spada, N. (1999). How Language are Learnt. Oxford: oxford 

University Press.  

Liu, S. (2001). Studies on transfer in second language acquisition. Guangxi Normal 

University Journal, 3:1-29. 

Lucas, J. and Katz, A. (1994). Reframing the debate: The role of native language in 

english only programs for language minority students: TESOL Quarterly 

22(3). 

Maarof, M. (2003). University the Native Language or L1 to comprehend L2 texts. 

In International Conference on Language and Nationhood. Putrajaya: Intensive 

of Malaysian and International studies, UKM. 

Mahmoudi, L.(2011). The Use of Persian in the EFL Classroom–The Case of 

English Teaching and Learning at Pre-university Level in Iran.  4 (1); March 

2011. 

Maleki, A.(2005).  ESP Teaching: A Matter of Controversy. Preceedings of the First 

National ESP/EAP Conference (vol. 1). SAMT, Tehran, PP.169-178. 

Mc-Laughlin, B. (1987). Thesis of second language learning. London: Arnold In 

Lightbown, P. and Spada, N. how Language are Learnt. Oxford: Oxford 

University Press.  

Mckay,S. (2002). Teaching English as an International Language. Oxford: Oxford 

University Press.  

Merit, M, A. et al. (1992). Socializing multilingualism: Determinations of code 

witching in Kenyan primary classroom. In C, Eastman (ed) code switching. 

Clevedon: multilingual Matters. 

Mouhanna, M. (2009). Re-Examining the Role of L1 in the ESL Classroom. Vol 8.  

Moustakas, C. (1994). Phenomenological Research Methods. London. Sage.   

Ndamba, G.T. (2008). Mother Tongue Usage in Learning: An Examination of 

Language Preferences in Zimbabwe. The Journal of Pan African Studies, 2 

(4).   



71 
 

Norrish, J. (1997). English or english? Attitudes local varieties and English language 

teaching. In TESL_ EVol. 3. , NO. 1. Retrieved September 5. 2005, www. 

Writing. Berkerley. Edu/ TESL-EL/ ej09/ a2. Html.   

O‟Malley, J.M. and Chamot, A .U. (1990). Learning Strategies in Second Language 

Acquisition. New York: Cambridge University Press. 

Phillipsons, R. (1992). Linguistic Imperialism. Oxford: Oxford University Press.  

Saville-Troike,M (2006). Introducing Second Language Acquisition. Cambridge: 

Cambridge University Press.  

Schemidt, N. (1993). Awareness and second language acquisition. Annual Review of 

Applied Linguistic. 13:206-226. 

Schweers, C. W. Jr. (1999). Using L1 in L2 Classroom. The English Teaching  

Forum. 37 (2). [online] Available: htt://exchange. State. Gov. forum /vols/ 

vol37/ no2/ p6. Htm (December 12. 2006). 

Seidhofer, B. (1999) double standards: teacher education in the Explaning Circle, 

world English, 18(2): 223-244. 

Selinker, L. (1969). Language transfer. General Linguistic, 9(2):67-92. 

Selinker, L. (1972). Rediscovering Interlanguage. London: Lomgman. 

Sharewood Smith, M. (1981). Concoiusness-rising and second language acquisition 

theory. Applied Linguistic, 2(2): 159-168. 

Swain, M. (1998). From on Form through Concouis Reflecyion. In C. Doughty and 

J. Williams (Eds). Focus on Form in Classroom Second Language Acquisition. 

New York: Cambridge University Press.  

Swain, M.and Lapkin (1994). In Guy Cook and Barbare Seidlhofer (Eds), Principles 

& Practices in Applied Linguistics . Studies in honor of H.G. Widdoson. 

Oxford: Oxford University Press.  

Swaine,M, and Lapkin, S (1998). Interaction and Second Language LearningTwo 

Adolescent French Immersion Students Working Together. Modern Language 

Journal. 82 (3), 320-337.  



72 
 

Tarone, E. (1983). Some Thought on the Nation of Communication Strategy . In 

French, C. and Kasper, G (ed). Strategies in Interlanguage Communication. 

London: Longman. 

Veerasingam, S. (2009). A comparison of the Effects of Bilingual Instruction and 

the use of L2 only on the Ability of Students to Construct Writers Sentences in 

English as a Second Language. TESL.   

Viakinnour-Brinson, L. (2006). To Teach or Not To Teach IN The Target Language 

Only? The effect of target language only and code-switching on the 

Grammatical Performance of Elementary Level French Students. PhD thesis. 

Graduate School of Emory University.  

Waltara, D. (1974). Reconstruction. Hunnasgiriya. P. L. F. de Silva.  

Widdoson, H.G. (1994). The ownership of English, TESOL Quarterly, 28(2): 372-

389.  

Widdoson, H.G. (2003). Defining Issues in English Language Teaching. Oxford: 

Oxford University Press.  

Wilhelm,D. J. (2004). Learning from ELL Kids: How to Teach Writing Voices from 

the Middle, 11(4):43. 

Wong-Filmore, L. (1985), When Does Teacher Talk Was Input? In S.M.Gass and 

C.G, madden (Eds), Input in Second Language Acquisition. Rowley. MA: 

Newbeny.  

 Zabrodskaja, A. (2007).  Russian-Estonian Code-Switching in the University. 

Arizona Working Papers in SLA & Teaching, 13, 123-139. 

Zacharias, N.T. (2003). A Survey of Tertiary Teachers‟ Beliefs About English 

Language Teaching in Indonesia with Regard to the Role of English as a 

Global Language. Master Thesis. Assumption University of Thailand.  

Zehler, A. (1994). Working with English Language Learners: Strategies for 

Elementary and Middle School Teachers. In Huemg, L. (2007). Strategies in 

ELL Litracy Development. Master’s Thesis. Minnersota. Southwest 

Minnersata State University.  




