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ABSTRACT 

The purpose of this study is to explore the effects of using Blended 

Learning (BL) Approach to teach young learners’ writing sentences in ESL 

Classroom. This research fills the gap by exploring the effects of BL Approach 

on young learners in Malaysian context, studying those effects on cognitive 

aspects while providing in-depth insights into the effects of BL. The research 

samples were thirty elementary students studying in one of the schools in Johor. 

A mixed-method research design was employed. With the aim of collecting 

data, quasi-experimental research design was adapted by using one-group pre-

test and post-test, a set of questionnaire survey and a focus group interview. The 

data from the pre-test and post-test were analysed using paired sample T-test, 

while the data from the questionnaire were analysed using frequency and 

percentage. Both data were accompanied with descriptive statistical analysis to 

provide better understanding. Besides, thematic analysis was utilised to analyse 

the interview data. The findings showed a significant difference on young 

learners’ writing skill before and after the implementation of BL Approach 

which reflected the effectiveness of using BL in developing young learners’ 

writing skill. It was comprehensively reported that BL enhanced writing 

motivation on young learners’ by changing their negative perceptions about 

writing as well. The findings are followed by a few recommendations and 

implications for educators and researchers with close reference to the 

limitations of this study. 
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ABSTRAK 

Kajian ini adalah bertujuan untuk mengkaji kesan pelaksanaan Kaedah 

Pembelajaran Gabungan (PG) untuk mengajar kemahiran menulis ke atas 

pelajar sekolah rendah dalam kelas Bahasa Inggeris sebagai bahasa kedua. 

Kajian ini memenuhi keperluan mengkaji kesan PG terhadap pelajar sekolah 

rendah di Malaysia, mengkaji secara spesifik aspek kognitif seterusnya 

memberikan analisis menyeluruh mengenai kesan PG terhadap kemahiran 

bertulis. Sampel kajian adalah tiga puluh pelajar sekolah rendah yang sedang 

menuntut di salah sebuah sekolah rendah di Johor. Reka bentuk penyelidikan 

kaedah campuran telah dipilih. Untuk tujuan mengumpul data, reka bentuk 

penyelidikan kuasi eksperimental diadaptasi dengan menggunakan ujian pra 

dan ujian pasca untuk satu kumpulan, satu set tinjauan soal selidik dan 

wawancara kumpulan berfokus. Data ujian pra dan ujian pasca telah dianalisis 

dengan menggunakan uji T sampel berpasangan, sementara data soal selidik 

dianalisis menggunakan frekuensi dan peratusan. Kedua-dua data telah 

disertakan dengan analisis statistik deskriptif untuk memberikan pemahaman 

yang lebih baik. Selain itu, analisis tematik telah digunakan untuk menganalisis 

data wawancara. Hasil kajian menunjukkan perbezaan yang signifikan terhadap 

kemahiran menulis pelajar sebelum dan selepas pelaksanaan kaedah PG dan 

secara langsung membuktikan pelaksanaan kaedah PG efektif dalam 

meningkatkan kemahiran menulis pelajar sekolah rendah. Di samping itu, Pg 

telah meningkatkan motivasi terhadap penulisan pelajar sekolah rendah dengan 

mengubah persepsi negatif mereka terhadap penulisan. Dapatan kajian diikuti 

dengan beberapa cadangan dan implikasi untuk para pendidik dan pengkaji 

dengan mengambil kira limitasi kajian ini. 
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CHAPTER 1  

 

 

INTRODUCTION 

1.1 Introduction 

In the heyday of technology, Second Language Teaching and Learning 

employs technological innovations to enable language learners to expose themselves 

to a genuine and useful setting. The use of technology in language acquisition, is no 

longer a novel concept. Technology has significantly altered the educational paradigm, 

making it easier to teach without regard to time or space constraints (Alonso et al, 

2005), resulting in learners displaying full concentration in learning. Language 

learners can also rely on technology such as the use of Blended Learning (BL) to 

provide them with a plethora of options for improving their writing skills (Dudeney & 

Hockly, 2007). Learners can look for information with the help of technology at just 

one click. As mentioned by Felix (2003), technology in education provides a once-in-

a-lifetime opportunity to improve teaching and learning. The usage of various 

approaches including technology makes teaching easier in an ESL classroom. 

     According to Stahl (2015), there are four skills to be mastered in English 

namely listening, reading, writing and speaking in order to obtain a complete 

communication in English. Being able to communicate fluently in English, read 

accurately and write continuously are closely related. Of all, no precise definition of 

writing exists because “writing is unexpectedly difficult to define” (Urquhart & Weir, 

2013). In this context, writing well in English plays an extremely vital aspect to 

increase a young learner’s competence. Since English is the second language in 

Malaysia therefore, various approaches, methods and strategies of implementing the 

teaching of writing in English is crucial. 
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Carroll (1990) defines writing as the most essential innovation in human 

history, according to this author, since it gives a somewhat permanent record of 

knowledge, opinions, beliefs, sentiments, arguments, explanations, and theories. 

Writing is one of the most essential language skills to develop, for students 

particularly. Learner’s knowledge is improved through indirect communication 

abilities. When compared to other language talents, mastering the writing talent is 

difficult. In fact, Zimmerman and Kitsantas (2007) states that writing ability tests 

students' to organise their thoughts and phrases in writing; it necessitates a broad 

knowledge base, ample time, and a thorough thought process.  

Although writing is merely an indirect form of communication, it is critical for 

learners to strengthen their language skills by the use of technology. However, in the 

education world, teaching writing encourages learners to be able to convey their 

thoughts by obeying suitable rules socially and culturally focussing in Malaysian ESL 

classroom settings. Therefore, with globalization advancing at a breakneck pace, the 

advancement of numerous approaches used in teaching writing to young learners 

focussing on Blended Learning in Malaysian classrooms would be further discussed 

in this study. The discussion will also provide insights into the adaptation of Blended 

Learning in a Malaysian ESL classroom. Nevertheless, in many educational settings, 

blended learning approach is not given much attention especially in terms of the 

significance of those strategies in developing learners’ writing skills. BL Approach 

has been well-documented in terms of its effectiveness in enhancing writing skills and 

writing performance for (a) young adults (Stanford, 2019). Following such trends in 

the research on writing, the current study aims to explore the effects of Blended 

Learning(BL) Approach on young learners’ in the selected setting. 

Henceforward, this chapter explains the background of the study looking at 

Blended Learning approach used in teaching writing based on Malaysian classroom 

context in section 1.2 and followed by the statement of problem which highlights the 

research gap of the study in section 1.3. The purpose of the study is discussed in 1.4. 

The research objectives are specified in section 1.5 while research questions are listed 
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in section 1.6. In section 1.7, the significance of the study is further explained. Section 

1.8 discusses the scope of the study followed by section 1.9, the theoretical framework 

and conceptual frameworks are exemplified in section 1.10 and the important terms 

used are defined in section 1.11. The whole chapter is summarised in section 1.12.  

1.2 Background of the Study 

In Malaysia, English Language is widely used as the second language in most 

schools. The Year 2021 marks the beginning of the third wave as drawn in the 

Malaysia Education Blueprint(MEB) 2015-2025. As described in it, constant efforts 

to improve English language skills have always been critical to achieving excellence 

and increasing operational flexibility (Ministry Of Education, 2012). Furthermore, 

obligatory education has been extended from six to eleven years. Despite their efforts 

and the lengthier years spent learning English, Malaysian students are believed to have 

a poor command of the language. (Yunus & Mat, 2014; Hazita, 2016; Husaini et al., 

2016; Yaacob et al. 2020). 

In Malaysian classrooms, the usage of 21st century education in accordance 

with the MEB, and with the efforts of incorporating technology have been carried out 

over the years (Mastan et al. 2017). In Malaysia, most young learners face problems 

with writing, especially if English is their second or third language. It's possible that 

this is due to the fact individuals preferentially process information in various ways 

(Shuib & Azizan, 2015). Therefore, blended learning was established as part of the 

education improvisation to match with the 21st century of teaching and learning. 

  While further accentuating this concern, Shuib & Azizan (2015) through their 

study of a primary school in Sabah, mentioned that learners were unable to write, 

students and teachers frequently relied on textbooks or simply paper for source of 

writing. Simultaneously, “Information and Communication Technologies” (ICT) plays 

a vital role in building a new and enhanced model of teaching and learning. Blended 

learning as part of the teacher’s teaching and student’s learning process in writing 
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activities thus has become a crucial teaching and learning approach (Yunus et al. 

2013). 

 

 

According to the National Writing Project (2010), based on a study by primary 

school teachers, it was found that digital technologies are influencing learners' writing      

in a variety of ways, and it has also become a useful instructional tool. Technology is 

allowing learners to reach a wider audience with their work, communicate more 

effectively with other students, and reignite the creative spark in the next generation 

of authors. It is helping them to improve their writing skills and word usage. According 

to the report, half of the teachers polled believe that based on today’s digital 

technology, it is easier for them to shape and improve learners' writing. Technology 

can aid in the improvement of writing for young learners.  

 

 

 

One of the most important aspects of Malaysian ESL education in schools is 

the development of writing abilities, which are critical for future experts' knowledge 

acquisition and international professional communication. Leveraging the use of 

technology such as Blended Learning, although some teachers prefer tangible aids to 

supplement their teaching activities, digital technologies or ICT incorporated across 

the curriculum can be very different from those that existing teachers encountered 

while they were at school (Leask & Pachler, 2014). Keeping in mind, the usage of 

these technologies ease the teacher’s burden and motivate young learners. Blended 

learning is a natural progression of the learning agenda and one of the most significant 

developments of this century (Thorne, 2003). It is believed to be a substantial 

development in the improvement of learning. 

 

 

The teaching of language, especially writing in English which is considered the 

second language or even third language for some, definitely has its own challenges. 

The exposure of using English Language (EL) in the classroom has to be forced at 

times. Young learners do not feel encouraged. According to Al-Khsawneh (2010), 

students described the teaching style and the environment as the primary cause of their 
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English shortcomings. Many experts in this field have pointed out that inadequate 

command and proficiency in English is linked to the cognitive demands of writing. 

When compared to other language abilities, the majority of them described writing as 

difficult to learn and acquire (De Smedt et al., 2018; Teng 2019; Zheng, 1999). Due to 

the isolated society, many learners use their mother tongue as they are less proficient 

in EL. 

 

 

The preceding discussion has established the study's context by emphasising 

the importance of offering appropriate writing approaches using BL in order to 

improve students' writing performance. Although the educators' responsibility in 

adopting new teaching methods and instruction is critical, basically using technology, 

as mentioned by Yaacob et al. (2020), strengthening ESL learners' writing abilities is 

never an easy process, as Yunus and Mat (2014) pointed out. 

  

 

The importance of providing effective approaches such as Blended Learning 

in improving learners’ writing capabilities has been reported in many studies. 

Moreover, Tobin (2007) highlights his concern that the integration of online and face-

to-face activities is critical, and that teaching and learning qualities have an impact on 

the blended learning environment. Hoffman (1994), maintains that the usage of 

Blended Learning Approach is efficient to use in classroom or teaching because 

learners are able to look up information on their own on the Internet. Beauvois (1994) 

believes that the usage of Blended Learning to teach writing allows learners to have 

more freedom of expressing their thoughts on a certain topic or area. Adding on, Erkan 

(2013) claims that the online discussions or self- learning can help shy learners become 

more active participants in the learning process, a claim backed up by Belisle (2002), 

that shy learners are able to gain confidence and improve their writing skills by using 

Blended Learning Approach rather than traditional in-class pen-and-pencil methods. 

Thus, following the views of the above mentioned studies, the current study 

investigates effectiveness of Blended Learning Approach to teach Young Learners 

Writing Sentences in ESL Classroom. 
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1.3 Problem Statement 

This research focuses on the importance of teaching writing skills to young 

learners (Graham & Perin, 2007; Clark, 2013; Williams & Lowrance-Faulhaber, 2018; 

Teng, 2019) because possessing the abilities will help them perform better in all 

aspects of life (Stanford, 2019). Writing is definitely difficult since it includes complex 

cognitive processes (Mastan et al., 2017; Padmawati & Artini, 2019), particularly for 

L2 learners, who, as Cole and Feng (2015) point out, do not have almost the same 

background information as native English speakers. Despite the fact that substantial 

research has been done in this field, there are still a few key aspects that remain unclear 

in the research literature. Firstly, the scope of the study specifically the individuals and 

situations. The majority of studies focused on adults and young adults who were on 

the average to good writing capability. Less research has been done on the effects of 

Blended Learning Approach to teach writing to young learners. Furthermore, 

according to the literature, just a few studies have included Malaysian students. 

Secondly, despite being a powerful approach that may have favourable effects on 

students' learning, as Zimmerman and Kitsantas (2007) pointed out, Blended Learning 

Approach effects on other aspects of motivation remain ambiguous of BL, with very 

few aimed at studying the subject in depth. Thirdly, the vast majority of research is 

quantitative in nature, with numerical data offered to demonstrate the effectiveness of 

BL, with only a few attempting to go further into the subject. As a result, there is a 

pressing need to investigate the effects of Blended Learning Approach on Young 

Learners’ in Malaysia. 

 

 

Thus, this section briefly mentions the writing problems and issues reported in 

previous studies and relates to the blended learning approach in teaching young 

learners writing sentences. It also discusses gaps in research that have led to the current 

study:  i. investigating the effects of Blended Learning Approach on young learners in 

Malaysian Context. ii. learning the effects of Blended Learning Approach on 

motivational aspects for the young learners by focussing on their perceptions. ii. 

linking quantitative data with qualitative data to provide a more in-depth insight into 

the effects of BL Approach on writing abilities of Malaysian young learners.  
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Most research undertaken in the Malaysian contexts, have indicated a lack of 

linguistic competency among young learners, particularly in writing (e.g. Mastan et 

al., 2017; De Smedt 2019). The studies have further highlighted a few difficulties faced 

by L2 young learners such as limited vocabulary (Hyland, 1996), lack of motivation 

and interest (Ganapathy & Ying, 2016) and technology accessibilities (Stapa & Abdul, 

2006). These glitches would produce young learners who are less proficient in 

language, and especially in focusing writing.  This would further group the problems 

listed into two challenges which are cognitive and perceptions. 

 

 

The aforementioned limitations are congruent with the chosen sample of the 

current study, which is composed of young learners with limited skill in the research 

setting. This is based on the experience of the researcher, who is the current English 

Language teacher for the learners. The learners find it difficult to construct proper 

sentences due to the lack of vocabulary. Adding on, they face problems with 

paragraphing, punctuation and are unable to spell certain words. A number of them are 

unsure of what or how the sentence is constructed. Due to cognitive limits and the 

complexity of the writing process, the majority of students find it difficult to compose 

written sentences without any guidance (Singh ,2007). As explained by Teng (2019), 

the writing process involves three stages. The very first stage is planning, which entails 

generating and presenting information. The second stage entails the creation of texts, 

which is the process of converting thoughts into words and phrases. The third stage is 

the revision stage, which involves revising texts in order to improve the text's quality.  

However, this did lead to negative perceptions of young learners towards writing. 

When young learners struggle to explain their thoughts in writing, they experience 

dissatisfaction, a lack of enthusiasm, and worry about writing. According to Clark 

(2013), it has an impact on learners’ perceptions of writing. They show less desire and 

willingness to participate in writing class because they believe it is tough and dull. The 

traditional method used which did not incorporate technology has left a negative 

impact on learners. Likewise, the use of Blended Learning Approach with the 

integration of online and face-to-face activities is critical, and an investigation of 

learners' online interactions can aid in improving the instructional design of BL 

settings (Bransford et al., 2000). 
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This leads to various contributing factors namely exposure to English 

Language, the access to technology as well as the learners’ perception and motivation. 

The location of the school which is in an urban area which has a surrounding 

community exposed to EL. The students of the school have access to the Internet. 

Despite this, EL is still a second or third language for quite a number of learners. 

Young learners identified the primary causes of their English deficits as the 

instructional style and the environment (Al-Khsawneh 2010). 

 

 

Various studies have proven that by implementing a suitable writing approach, 

this can lead to learners producing their written text independently to overcome their 

problems in writing (Graham & Perin, 2007). Unfortunately, some exam based 

education systems failed to prioritize the outcome instead of focusing on the cognitive 

development of young learners. The lack of incorporating 21st century skill, primarily 

Blended Learning in the classroom with the usage of technology leads to teaching 

objectives not achieved. This will affect the development of learners’ writing skills.  

 

 

As Soiferman (2017) points out, this places a high demand on educators. They 

could no longer leave writing teaching to coincidence. In fact, students in a face-to-

face and technology-based approach mainly Blended Learning, aided language 

learning (Felix, 2003). This is further supported by Shea (2007). As Stanford (2019) 

points out, Blended Learning Approach in teaching writing has not received the 

attention it deserves in many educational settings. Many educators are unaware of the 

need of using Blended Learning Approach to teach writing to young learners. These 

issues do, in fact, present difficulties for English language learners in Malaysia 

(Mastan et al., 2017). 

 

 

Blended Learning Approach is vital to deal with learners' poor writing skills. 

In this respect, it is suitable to guide young learners to develop good writing 

knowledge. As claimed by Rabab’ah (2003), Blended Learning is an effective 

approach to help young learners acquire knowledge in writing. Various researchers 

have been investigating the usage of Blended Learning to enhance learners’ writing 
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skills. However, the focus was on young adults (Azizaturrohmi, 2019) where less 

effort is made to explore this issue among young learners in Malaysian context. 

Consequently, there is an extreme need for teachers and educators to use the Blended 

Learning Approach to improve and enhance learners writing skills in producing 

proficient younger generation aligned with the aspirations in the Malaysian Education 

Blueprint (2013-2025). 

 

 

Taking into consideration the limited number of studies in Malaysian context 

which focuses on this area, this research plays a significant role in addressing the issue 

by providing reference for educators. Hence, this research explores the effectiveness 

of Blended Learning Approach on young learners’ writing skills and their perceptions 

by taking into account the lack of studies in Malaysian context. The participants of this 

research are guided step-by-step to incorporating Blended Learning Approach. This 

discussion above underlines the urgent need to investigate the effects of Blended 

Learning Approach based on the selected setting and sample. This study sets apart 

exploring the effects of Blended Learning Approach on young learners in Malaysian 

Context, ii. studying the effects on BL approach on both cognitive and learner’s 

perceptions and iii. Supporting rich quantitative data to provide a deeper insight into 

the effects of BL.   

 

1.4 Purpose of Study 

Incorporating the usage of Blended Learning in teaching and learning varies in 

benefits for an ESL classroom. Learners need to develop their writing skills due to 

their low proficiency in the classroom. Thus, this study will be conducted to investigate 

the effectiveness of using Blended Learning Approach to teach young learners writing 

sentences as well as to understand learners’ perceptions on developing writing skills. 

This mixed-method study also will be useful in determining the usage of BL approach 

by the teachers in conducting writing lessons among young learners. Therefore, this is 

an attempt to demonstrate the usage of technology in dealing with substantial writing 

problems by the use of Blended Learning as it plays an important part in development 

of learners’ writings. 
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1.5 Research Objectives 

This study aims: 

 

1)   To explore the effects of blended learning on writing sentences among young 

learners. 

2)   To investigate the perceptions of young learners’ in using blended learning to 

write sentences. 

 

1.6 Research Questions 

 

The present study aims to answer the following research question: 

 

1) How does blended learning effect young learners’ writing of sentences? 

 

2)   What are the perceptions of the young learners’ in using blended learning for 

writing sentences? 

 

1.7 Scope of the Study 

 

This study is carried out in one elementary school located in Pasir Gudang, 

Johor. The overall population of the school when this study was implemented was 

1032 students. A total of 30 students were selected as samples with 5 number of 

students willing to be part of the focus-group interview session. The distribution of 

gender is unequal based on (18 girls and 12 boys) is not taken into account as it is not 

related to the objectives of the study. Table 1.1 shows the overview of the scope of the 

study. 
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Table 1.1 Scope of the Study 

 

Research 

Questions 

Methodology Key Concepts Respondents 

1) How does 

blended learning 

effect young 

learners’ writing of 

sentences? 

Mixed-method 

-Quasi- 

experimental 

design 

In-depth 

discussion of the 

effects of BL 

Approach on young 

learners writing 

skill 

30 upper 

elementary students      

of one of the 

schools in Pasir 

Gudang, Johor. 

 2) What are the 

perceptions of the 

young learners in 

using blended 

learning for writing 

sentences ? 

In-depth 

discussion of the 

effects of BL 

Approach on young 

learners writing  

perceptions 

 

 

Based on this table above, it can be concluded that this study addresses two 

research questions which are aimed to explore the effects of BL approach towards 

young learners' writing skills and perceptions respectively. With close reference of the 

aim and sample selected, the findings do not represent the whole population of either 

the young learners in the selected school or throughout Malaysia. 
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1.8 Significance of the Study 

This study is significant for both educators and researchers in investigating 

the effectiveness of Blended Learning to teach young learners writing. 

 

 

1.8.1 Significance for Educators  

 

 

When we look at the primary school curriculum, we can see that there is 

emphasis on improving students' writing abilities, which starts with the building of 

words and phrases and gradually leads to the development of sentences and paragraphs 

(Rahim et al., 2017). We are concerned that many educators are hesitant to set high 

expectations for their students, particularly when they ask them to write compositions 

without any advice or guidelines about how to do it. Teachers begin to depend on the 

final result rather than the writing process, which is critical for achieving better writers.  

 

 

On the contrary, Teng (2019) found that a significant amount of young learners 

is poorly prepared for English writing in his study. The emphasis of teaching using a 

21st century approach helps make the teaching and learning process more interesting. 

Teachers typically do not apply the BL Approach because it is time-consuming and 

requires a lot of time to assist challenging students. (Mastan and colleagues, 2017). 

This research highlights the benefits of adopting BL Approach to speed up the writing 

process. 

 

 

1.8.2 Significance for Researchers  

 

 

This study is crucial for researchers interested in evaluating challenges in 

writing since it covers a gap in the literature by examining motivating elements in 

writing. According to De Smedt et al. (2016), the time between elementary and 

secondary schools, mainly elementary grades, is the most important for motivating and 
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changing their perceptions in learning English. This is because young learners are 

expected to develop the capacity to deal with more difficult academic activities 

throughout that period (De Smedt et al., 2016). 

 

 

Most scholars are interested in researching and investigating this subject 

among monolinguals, therefore there is certainly a paucity of research emphasizing on 

writing among young ESL students (Hammer et al., 2014 as cited in Williams & 

Lowrance-Faulhaber, 2018). As a result, it is critical to comprehend the writing 

potential of future ESL students and to identify teaching pedagogies that support them. 

 

 

 Nevertheless, because most studies focus on older kids, there has been less 

study on the usefulness of employing Blended Learning with elementary pupils. 

Furthermore, finding papers concentrating on the same topic in the Malaysian setting 

is difficult. Hence, this study acts as a guide for researchers and teachers who are keen 

on understanding the relation of BL Approach to fulfilling the needs of young learners 

within Malaysian context by analysing effects of using BL Approach and how to 

develop writing skills of the chosen sample.  
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1.9 Theoretical Framework 

This study explores the effectiveness of using Blended Learning Approach in 

analysing the writing skill of young learners. To this end Vygotsky’s Social 

Constructivism Theory is implemented as the framework with relation to Vygotsky’s 

Zone of Proximal Development(ZPD) and Scaffolding. 

 

Figure 1.1 Vygotsky’s ZPD and Scaffolding Theory 

 

 

Based on the figure above, the implementation of Blended Learning(BL) 

Approach in this research is built on the idea of providing a scaffolding to develop 

writing skills among young learners. The important goal is to relate Blended Learning 

Approach as a way of scaffolding for young learners in developing writing skills 

focusing on sentences. Incorporating Blended Learning Approach to teach writing is a 

kind of scaffolding process to help young learners understand the steps across the Zone 

of Proximal Development (ZPD). Likewise, this procedure highlights notable 

improvements in a few key areas, such as students' writing ability, attitude, and hobbies 
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(Padmadewi & Artini, 2019), implying that the BL Approach is effective in increasing 

young learners' writing skills. 

 

The substantial practise and supervision provided during the implementation 

of BL assist young learners to internalise and self-regulate those writing purposes and 

tasks while actively progressing through the ZPD. This constructivism approach 

emphasises educators' collaborative roles; deliberate writing assignments linked with 

language skills; and the need of practising the given writing tasks and goals in order 

to improve writing skills. Students' social engagement and collaboration are also 

important in their learning process since they are more engaged in collaborative work 

(Ammar & Hassan, 2018). 

 

 

Vygotsky's theory, according to Arnold (2017), permits English Language 

(EL) students to acquire language through interacting, seeing, and experiencing it. 

These three methods, he says, are a representation of a real-life situation and therefore 

a part of the first language acquisition process (Arnold, 2017). In other words, the 

teacher is scaffolding the writing lesson incorporating BL by expanding the learner’s 

knowledge of their familiarisation towards the language. Through this scaffolding 

activity, learners are encouraged to have control over what they learn and eventually 

get used to involve in a more independent, constructive way such as the Blended 

Learning Approach.  

 

 

 

Figure 1.2 Krashen’s Input Hypothesis 
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Adding on, the Input Hypothesis underpins the current study (as shown in 

Figure 1.2). This theory is based on Krashen’s Second Language Acquisition Theory. 

It is based on the idea of providing input in developing writing skills among young 

learners. In this hypothesis is a step-by-step process in acquiring the language. In each 

stage, it differs. When comprehensible input (i) is given by the teacher and is then 

filtered by young learners, the teaching and learning process is successful. As noted 

by Gregg (1984), Krashen's use of the expression i + 1 wavers between meaning of the 

learner's competence at the stage after stage (i). For young learners in primary schools, 

the usage of this hypothesis is suitable as they need to be able to absorb the input given 

by the teacher directly. If the information conveyed by the teacher is successful and 

delivered well, input relevant for i + 1 is automatically provided. 

 

 

Krashen's Input Hypothesis claims that language acquisition occurs through 

understanding messages or, in other words, through receiving “comprehensible input” 

(Abbuhl, 2011). Once the knowledge on writing skills have been acquired via Blended 

Learning, this directly allows the learners to produce the output. To be able to achieve 

the objective of the lesson, young learners should relate writing skills in their language 

learning. 

 

 

The implementation of BL Approach in this research based on the frameworks 

of Vygotsky’s Social Constructivism Theory and Karshen’s Input Hypothesis displays 

the suitable characteristics that have been discussed. These frameworks are proper to 

be applied in an ESL classroom. Firstly, it enables learners to learn through modelling 

acquiring the writing process on their own. Next, educators should explicitly describe 

the writing strategies. Third, educators are able to provide various opportunities for   

self-learning as practice including feedback and guidance (Graham et al., 2000).  Also, 

providing support and input through scaffolding is vital as the aim of BL Approach to 

produce young learners equipped with writing abilities.  
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1.10 Conceptual Framework 

     Figure 1.3 depicts the conceptual framework of this study which provides the 

structure of the content and concepts that will be incorporated in this research. 

 

 

 

Figure 1.3 Conceptual Framework 

 

 

The main focus of this research is Teaching Writing using BL to Young 

Learners. The concepts formulated are in connection with Krashen’s ZPD, Scaffolding 

and Vygotsky’s Input Hypothesis Theory.  In this there are three main concepts to 

focus on. Firstly, the implementation of Blended Learning to teach writing for young 

learners. Secondly, teaching writing in an ESL classroom. Thirdly, challenges faced 
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by young learners in learning writing. The participants of this study are Year 5 Primary 

school students. A pre-test and post-test followed by a questionnaire and semi-

structured interview will act as the data collection method.    

 

1.11 Definitions of Terms 

 

The sub sections below put forth the operation definitions of important terms 

for this study. 

 

     Blended Learning (BL) 

 

Thorne (2003) defines blended learning as “combining online learning with 

more traditional ways of learning and development.” Blended learning, according to 

Kupetz & Ziegenmeyer (2005), is "the planned arrangement of media, methodologies, 

and ways of structuring learning situations by integrating traditional media and 

methods with e-learning aspects and opportunities". When young learners are exposed 

to the use of technology mainly Blended Learning, they gain a sense of confidence. If 

the teacher is introducing writing, creative approaches should be used. Therefore, the 

approaches implemented in ESL classrooms to encourage young learners to be able to 

grasp and show interest in teaching and learning is vital Poorahmadi (2010). Blended 

Learning Approach is suitable for language learning usage in this study.   

 

 

Young Learners  

 

Children from the first year of formal schooling which starts off with pre-

school from the age of five or six years old to eleven or twelve years old in elementary 

school are considered young learners (Clark ,2013). However, in education, it is the 

maturity of the students at school that matters, not their age. As a result, rather than 

focussing at the children's physical age, the sort of activity implemented in the 

classroom will be affected by knowledge about their surroundings, attitudes, and 

hobbies. So, it's critical to design activities that are within their capability, while also 

being enough interesting to make them feel at ease with their work. Furthermore, Clark 
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(2013) suggested that “the activities should focus on writing, or anything interactive” 

that are basic and repetitive. 

 

     Writing Skill 

 

The capacity to produce written texts is referred to as writing skill. It refers to 

the capacity to cope with a variety of aspects of writing, including writing methods, 

subject matter, organisation, mechanics of writing, vocabulary, grammar, syntax, and 

the intended audience (Raimes, 1984). 

 

1.12 Summary 

 

 This chapter has presented the background, context, problem statement of the 

study on the effectiveness of Blended Learning to teach young learners writing 

sentences. It has been highlighted by the lack of studies concentrating on the use of 

Blended Learning Approach to teach young learners in the Malaysian environment. 

As a result, the current research seeks to produce important insights for educators, 

students, and researchers.                           

 

              

 

 

 



 

77 

REFERENCES 

Abbuhl, R. (2012). Using self-referential pronouns in writing: The effect of explicit 

instruction on L2 writers at two levels of proficiency. Language 

Teaching Research, 16(4), 501-518.Clark, C. M. (2013). The effects of 

explicit writing instruction. 

Abdelhak, E. (2015), An ICT-based approach to teaching civilisation to EFL learning. 

Arab World English Journal, 6, 1, 185-199. 

Akbarov, A. & Gonen, K. & Aydogan, H. (2018). Students’ Attitudes toward Blended 

Learning in EFL Context. Acta Didactica Napocensia. 

Akhavan, N., & Walsh, N. (2020). Cognitive Apprenticeship Learning Approach in 

K-8 Writing Instruction: A Case Study. Journal of Education and 

Learning, 9(3), 123-142. 

Akyol, H., & Aktaş, N. (2018). The Relationship between fourthgrade primary school 

students' story-writing skills and their motivation to write. Universal 

Journal of Educational Research, 6(12), 2772-2779. doi: 

10.13189/ujer.2018.061211 

Al-Khasawneh, F.M.S. (2010) Writing for Academic Purposes: Problems Faced by 

Arab Postgraduate Students of the College of Business, UUM. ESP World, 

9, 1-23. 

Alonso, F., López, G., Manrique, D., and Viñes, J. M., 2005. An instructional model 

for web‐based e‐learning education with a blended learning process 

approach. British Journal of Educational Technology, 36(2), pp.217-235. 

Arnold, H. W. (2017). Improving the Writing Skills of English Learners: An 

Impact on Student Learning Analysis. TEACH Journal of Christian 

Education, 11(2), 4. 

Arrimada, M., Torrance, M., & Fidalgo, R. (2019). Effects of teaching planning 

strategies to first-grade writers. British Journal of Educational 

Psychology, 89(4), 670-688. doi:10.1111/bjep.12251 

Azizaturrohmi, Z. (2019). The Use of Assistance Computer Word Processor To 

Teach Writing Skill For EFL learners. VELES Voices of English 

Language Education Society, 3(1). 



78 

Bai, B. (2015). The effects of strategy-based writing instruction in Singapore 

primary schools. System, 53, 96-106. 

Baker, S. K., Chard, D. J., Ketterlin-Geller, L. R., Apichatabutra, C., & Doabler, 

C. (2009). Teaching Writing to At-Risk Students: The Quality of 

Evidence for Self-Regulated Strategy Development. Exceptional 

Children, 75(3), 303–318. 

https://doi.org/10.1177/001440290907500303 

Banditvilai, C. 2016. Enhancing students’ language skills through blended learning.  

Electronic Journal of e-Learning 14(3), 220-229. 

Bandura, A. (1986). Social foundations of thought and action: A social cognitive 

theory. Englewood Cliffs, NJ: Prentice Hall. 

Beauvois, M. (1998) Conversations in slow motion: Computer-mediated 

communication in the foreign language classroom. The Canadian Modern 

Language Review, 54: 198-217. 

Berninger, V. W., Fuller, F., & Whitaker , D. (1996). A process model of writing 

development across the life span. Educational Psychology Review, 8(3), 

193- 218. doi:10.1007/BF01464073 

Bidin, S., Jusoff, K., Aziz, N. A., Salleh, M. M., & Tajudin, T. (2009). Motivation 

and attitude in learning English among UiTM students in the northern 

region of Malaysia. 

Bliuc, A.-M., Goodyear, P., & Ellis, R. A. (2007). Research focus and methodological 

choices in studies into students' experiences of blended learning in higher 

education. The Internet and Higher Education, 10(4), 231-244. doi: DOI: 

10.1016/j.iheduc.2007.08.001. 

Bollich, J. N. (2020). Perceptions of English Teachers about Professional 

Development for Evidence-Based Writing Practices. 

Boscolo, P., & Gelati, C. (2007). Best practices in promoting motivation for 

writing. In S. Graham, C. A, Macarthur and J. Fitzgerald (Eds.), Best 

Practices in Writing Instruction (pp. 202-222). New York: Guilford. 

Butler, D. L. (1999). The importance of explicit writing instruction for 

postsecondary students with learning disabilities. In annual meetings of 

the Council for Exceptional Children. Charlotte, North Carolina. 

Bybee, R., & Landes, N. M. (1990). Science for life and living: An elementary 



 

79 

school science program from Biological Sciences Improvement Study 

(BSCS). The American Biology Teacher, 52(2), 92-98. 

Canale, M. 1983. ‘On some dimensions of language proficiency’ in J. Oller (ed.). 

Chang, V., & Fisher, D. L. (2003). The validation and application of a new learning 

environment instrument for online learning in higher education. In M. S. 

Khine & D. L. Fisher (Eds.), Technology-rich learning environments: A 

future perspective (pp.1–20). Singapore: World Scientific publishing Co. 

pte. Ltd. 

Choi, T. H., & Wong, W. C. C. (2018). “Platform nine and three-quarters” and 

more: Scaffolding ESL writing through teacher modelling and creative 

imitation. TESOL Journal, 9(4), 1-23. doi:10.1002/tesj.423 

Clark, C. M. (2013). The effects of explicit writing instruction. 

Cole, J., & Feng, J. (2015). Effective Strategies for Improving Writing Skills of 

Elementary English Language Learners. Online Submission. Council of 

Europe. (2001). A Common European Framework of Reference for 

Language Learning and Teaching. Cambridge: Cambridge University 

Press. 

Creswell, J.W. (2012). Educational Research: Planning, Conducting, and 

Evaluating Quantitative and Qualitative Research. Educational 

Research. Vol. 4. 

Cutler, L., & Graham, S. (2008). Primary grade writing instruction: A national survey. 

Dayyani, M. (2019). The Impact of Teachers vs. Peers Corrections and the Explicit 

Instruction of Discourse Markers on Iranian EFL Learners’ Writing 

Scores. Journal of new advances in English Language Teaching and 

Applied Linguistics, 177-201. 

De Naeghel, J., Van Keer, H., Vansteenkiste, M., & Rosseel, Y. (2012). The 

relation between elementary students' recreational and academic 

reading motivation, 

De Naeghel, J., Van Keer, H., Vansteenkiste, M., & Rosseel, Y. (2012). The relation 

between elementary students' recreational and academic reading motivation, 

reading frequency, engagement, and comprehension: A self-determination 

theory perspective. Journal of educational psychology, 104(4), 1006. 

De Smedt, F. (2019). Cognitive and motivational challenges in writing: The impact 



80 

of explicit instruction and peer-assisted writing in upper-elementary 

grades (Doctoral dissertation, Ghent University). 

De Smedt, F., & Van Keer, H. (2014). A research synthesis on effective writing 

instruction  in  primary  education. Procedia-Social  and  Behavioral 

Sciences, 112, 693-701. 

De Smedt, F., & Van Keer, H. (2017). Fostering writing in upper primary grades: 

A study into the distinct and combined impact of explicit instruction and 

peer assistance. Reading and Writing, 10.1007/s11145-017-9787-4 

De Smedt, F., & Van Keer, H. (2018). An analytic description of an instructional 

writing program combining explicit writing instruction and peer-

assisted writing. Journal of Writing Research, 10(2), 225-277. 

De Smedt, F., Graham, S., & Van Keer, H. (2019). The bright and dark side of 

writing motivation: Effects of explicit instruction and peer assistance. 

The Journal of Educational Research, 112(2), 152-167. 

De Smedt, F., Merchie, E., Barendse, M., Rosseel, Y., De Naeghel, J., & Van Keer, 

H. (2018). Cognitive and motivational challenges in writing: Studying 

the relationship with writing performance across students’ gender and 

achievement level. Reading Research Quarterly, 53(2), 249-272. 

doi:10.1002/rrq.193 

De Smedt, F., Rogiers, A., Heirweg, S., Merchie, E., & Van Keer, H. (2020). 

Assessing and Mapping Reading and Writing Motivation in Third to 

Eight Graders: A Self-Determination Theory Perspective. Frontiers in 

psychology, 11, 1678. 

De Smedt, F., Van Keer, H., & Merchie, E. (2016). Student, teacher and class-level 

correlates of Flemish late elementary school children’s writing 

performance. Reading and writing, 29(5), 833-868. 

Dornyei, Z. (2001).Teaching and Researching Motivation. Harlow: Pearson 

Education. 

Dudeney, G and Hockly, N. (2007). How to teach English with 

Technology? Malaysia: Pearson Education Limited. 

Dunn, D. S. (2001). Statistics and data analysis for the behavioral sciences. McGraw- 

Hill. English Language Teaching, 2(2), 16-20.Educational Research. 

2017;16(9):60–72. Available from: 

https://dx.doi.org/10.26803/ijlter.16.9.5. 



 

81 

Erkan, D. Y., & Saban, A. I. (2011). Writing performance relative to writing 

apprehension, self-efficacy in writing, and attitudes towards writing: A 

correlational study in Turkish tertiary-level EFL. The Asian EFL Journal 

Quarterly, 13(1), 163-191. 

Felix, U. (2005). Analysing recent CALL effectiveness research-towards a common 

agenda. Computer Assisted Language Leaning. 18(1-2), 1-31. 

Fidalgo, R., Torrance, M., Rijlaarsdam, G., Van den Bergh, H., & Alvarez, M. 

                 Finlayson, K., & McCrudden, M. T. (2019). Teacher-implemented self-

regulated strategy development for story writing with 6-year-olds in a 

whole-class setting in New Zealand. Journal of Research in Childhood 

Education, 33(2), 307-322. 

Fitzgerald, J., & Teasley, A. (1986). Effects of instruction in narrative structure on 

children’s writing. Journal of Educational Psychology, 78(6), 424-432. 

doi:10.1037/0022-0663.78.6.424 

Friatin, L. Y. (2018). Students’ perception on teaching writing through facebook 

group in EFL class. Journal for Language and Foreign Language 

Learning, 7(1), 55- 76. 

Ganapathy, M., & Ying, G. C. (2016). Attitude And Motivation Of Students 

Towards Learning English As Second Language In A Secondary School 

In Penang. Malaysian Journal of Languages and Linguistics (MJLL), 

5(2), 39-56. 

Garrison, D. R., & Vaughan, N. D. (2008). Blended Learning in Higher Education: 

Framework, Principles, and Guidelines. San Francisco, CA: Jossey-Bass. 

Gerde, H. K., Bingham, G. E., & Pendergast, M. L. (2015). Reliability and validity 

of the Writing Resources and Interactions in Teaching Environments 

(WRITE) for preschool classrooms. Early Childhood Research 

Quarterly, 31, 34–46. 

Gersten, R., & Baker, S. (2001). Teaching expressive writing to students with 

learning disabilities:Ameta-analysis. The Elementary School Journal, 

101, 251–272. 

Geta, M., & Olango, M. (2016). The Impact of Blended Learning in Developing 

Students' Writing Skills: Hawassa University in Focus. African Educational 

Research Journal, 4(2), 49-68.  

Ghabool N, Mariann EM, Seyyed Hossein K (2012). Investigating Malaysian ESL 



82 

learners’ writing problems on conventions, punctuation and language 

use at secondary school level. J. Stud. Edu. 2(3):130 143 

Ghazizadeh, T., & Fatemipour, H. (2017). The effect of blended learning on EFL 

learners’ reading proficiency. Journal of Language Teaching and Research, 

8(3), 606-614.  

Gomez-Laich, M. P., Miller, R. T., & Pessoa, S. (2019). Scaffolding analytical 

argumentative writing in a design class: A corpus analysis of student 

writing. Linguistics and Education, 51, 20-30. 

doi:10.1016/j.linged.2019.03.003 

Graham, C.R. (2006). Blended learning systems: Definition, current trends, and future 

directions. In C.J. Bonk & C.R. Graham (Eds.), Handbook of blended 

learning: Global perspectives, local designs (pp. 3-21). San Francisco, 

CA: Pfeiffer. 

Graham, S. (1997). Executive control in the revising of students with learning 

and writing difficulties. Journal of Educational Psychology, 89, 223–

234. 

Graham, S., & Harris, K. (1997). It can be taught, but it does not develop naturally: 

Myths and realities in writing instruction. School Psychology Review, 

26(3), 414-424. 

Graham, S., & Harris, K. R. (1991). Self-instructional strategy development: 

Programmatic research in writing. In B. Y. L. Wong (Ed.), 

Contemporary intervention research in learning disabilities: An 

international perspective (pp. 47–64). New York: Springer-Verlag. 

Graham, S., & Perin, D. (2007). A Meta-Analysis of Writing Instruction for 

Adolescent Students. Journal of Educational Psychology, 99, 3, 

445-476. 

Graham, S., Berninger, V., & Fan, W. (2007). The structural relationship between 

writing attitude and writing achievement in first and third grade 

students. Contemporary educational psychology, 32(3), 516-536. 

Graham, S., Gillespie, A., & McKeown, D. (2013). Writing: importance, 

development, and instruction. Reading and Writing, 26(1), 1-15. doi: 

10.1007/s11145-012-9395-2. 

Graham, S., Harris, K., & Troia, G. (2000). Self-regulated strategy development 



 

83 

revisited: Teaching writing strategies to struggling writers. Topics in 

Language Disorders, 20(4), 1-14. 

Graham, S., Hebert, M., Paige Sandbank, M., & Harris, K. R. (2016). Assessing 

the writing achievement of young 

struggling writers: Application of generalizability 

theory. Learning Disability Quarterly, 39(2), 72-82. 

Hall, A. H. (2016). Investigating What Matters for Writing Instruction in South 

Carolina Elementary Schools: Teachers’ Perceptions of Effective 

Writing Strategies and Barriers to Implementation. Reading Matters, 16. 

Harmer, J. (2001). The Practice of English Language Teaching. London: Longman. 

Harris, K. R., Graham, S., & Mason, L. H. (2006). Improving the Writing, 

Knowledge, and Motivation of Struggling Young Writers: Effects of 

Self-Regulated Strategy Development With and Without Peer. 

Harris, K., Graham, S., & Mason, L. (2002). POW plus TREE equals powerful 

opinion essays. Teaching Exceptional Children, 34(4), 70–73. 

Harris, K., Lane, K., Driscoll, S., Graham, S., Wilson, W., Sandmel, K., … 

Schatschneider, C. (2012). Tier one teacher-implemented self-regulated 

strategy development for students with and without behavioural 

challenges: A randomised controlled trial. Elementary School Journal, 

113(2), 160–190. doi:10.1086/667403. 

Harsch, C. (2017). Proficiency. ELT Journal, 71(2), 250-253. 

Hazita Azman (2016). Implementation and challenges of English language 

education reform in Malaysian primary schools. The Southeast Asian 

Journal of English Language Studies, 22(3), 65 – 78 

Hidi, S., & Boscolo, P. (2006). Motivation and writing (Chapter 10). In C. Macarthur, 

             Hochman, J. C., & Wexler, N. (2017). One sentence at a time: The 

need for explicit instruction in teaching students to write well. 

American Educator, 41(2), 30. 

Hofmann, J. (2014). Solutions to the top 10 challenges of blended learning. Top 10 

challenges of blended learning. Available on cedma-europe.org. 

Hong, Y. C., & Ganapathy, M. (2017). To Investigate ESL Students' Instrumental 

and Integrative Motivation towards English Language Learning in a 

Chinese School in Penang: Case Study. English Language Teaching, 



84 

10(9), 17-35. 

Horverak, M. O. (2016). English Writing Instruction Questionnaire: The 

development of a questionnaire concerning English writing instruction, 

writing skills and feedback practices. Nordic Journal of Modern 

Language Methodology, 4(1). 

Huitt, W. (2001). Motivation to learn: An overview. Educational Psychology 

Interactive. Valdosta, GA: Valdosta State University. Retrieved from 

http://chiron.valdosta.edu/whuitt/col/motivation/motivate.html 

Husaini, I., Foong, L. M. & Suleiman, D. (2016). Improving Nigerian and 

Malaysian primary school students’ vocabulary skills using flashcards. 

International Journal of Research and Reviews in Education, 3(7), 20-

25.Issues in Language Testing Research. Rowley, MA: Newbury 

House. 

Jacobs, H. L., Zinkgraf, S. A., Wormuth, D. R., Hartfiel, V. F., & Hughey, J. B. 

(1981). 1981: Testing ESL composition: a practical approach. Rowley, 

MA: Newbury House. 

Joosten, T. M., Barth, D., Harness, L. & Weber, N. L. (2013). The impact of 

instructional development and training for blended teaching on course 

effectiveness. In A. G. Picciano, C. D. Dziuban & C. R. Graham (Eds.), 

Blended learning: Research perspectives, Volume 2 (pp. 173-189). New York 

& London: Routledge Ltd. 

Kellogg, R. T. (2008). Training writing skills: A cognitive developmental perspective. 

Journal of Writing Research, 1(1), 1-16. doi: 10.17239/jowr-2008.01.01.1. 

Kenney, J., & Newcombe, e. (2011). Adopting a Blended Learning Approach: 

Challenges Encountered and Lesson Learned in an Action Research 

Study. Journal of Asynchronous Learning Network, 15 (1). 

Kleinginna, P., Jr., & Kleinginna A. (1981). A categorized list of motivation 

definitions, with suggestions for a consensual definition. Motivation 

and Emotion, 5, 263-291. https://doi.org/10.1007/BF00992553 

Koster, M., Tribushinina, E., de Jong, P., & van den Bergh, H. (2015). Teaching 

children to write: A meta-analysis of writing intervention research. 

Journal of Writing Research, 7(2), 299-324. doi:10.17239/jowr-

2015.07.02.2. 

http://chiron.valdosta.edu/whuitt/col/motivation/motivate.html


 

85 

Loan, P. T. M., & Yen, P. H. (2017). High School Students’ Perception And 

Writing Performance With Freewriting Technique Implementation. 

López, P., Torrance, M., Rijlaarsdam, G., & Fidalgo, R. (2017). Effects of direct 

instruction and strategy modeling on upper-primary students’ writing 

development. Frontiers in psychology, 8, 1054. 

Mackey, A & Gass, S (2015), Second Language Research: Methodology and Design, 

Routledge. 

Manan, N. A. A., & Raslee, N. N. (2018). Explicit Discourse Marker Instruction 

to Improve Coherence and Cohesion in Academic Writing. International 

Journal of Academic Research in Business and Social Sciences, 8(1), 

465–483. 

Marlyna M, Tan KH, Khazriyati S (2007). Interference in learning English: 

Grammatical errors in English essay writing among rural Malay 

secondary school learners in Malaysia. J. e-Bangi. 2(2):1-15. 

Marzano, R. J., Warrick, P., & Simms, J. A. (2013). A handbook for high reliability 

schools: The next step in school reform. Solution Tree. 

Mastan, M. E. B., Maarof, N., & Embi, M. A. (2017). The effect of writing strategy 

instruction on ESL intermediate proficiency learners’ writing 

performance. Journal of Educational Research and Review, 5(5), 71-78. 

Mat, S. S. C., & Yunus, M. M. (2014). Attitudes and motivation towards learning 

English among FELDA school students. Australian Journal of Basic and 

Applied Sciences, 8(5), 1-8. 

Matukhin, D.  L., & Gorkaltseva, E.  N. (2015). Teaching Foreign Language for 

Specific Purposes in Terms of Professional Competency Development. 

Mediterranean Journal of Social Sciences MCSER Publishing, 6(1), 525-

531.   

Ministry of Education. (2012). Preliminary Report Malaysia Education Blueprint 

20132025.Retrieved from 

http://www.moe.gov.my/userfiles/file/PPP/Preliminary-Blueprint-

Eng.pdf. 

Mo, Y., Kopke, R. A., Hawkins, L. K., Troia, G. A., & Olinghouse, N. G. (2014). 

The neglected ‘‘R’’ in the time of the Common Core. The Reading 

Teacher, 67, 445–453. 

http://www.moe.gov.my/userfiles/file/PPP/Preliminary-Blueprint-Eng.pdf
http://www.moe.gov.my/userfiles/file/PPP/Preliminary-Blueprint-Eng.pdf


86 

Mohd SGH, Abdullah SK (2009). Analysis on metacognitive strategies in reading 

and writing among Malaysian ESL learners in four education 

institutions. Eur. J. Soc. Sci. 11(4):676-683. 

Molfese, V., Beswick, J., Jacobi-Vessels, J., Armstrong, N., Culver, B., White, J., 

et al.(2011). Evidence of alphabetic knowledge in writing: Connections 

to letter andword identification skills in preschool and kindergarten. 

Reading and Writing,24, 133–150. http://dx.doi.org/10.1007/s11145-

010-9265-8 

Moskal, P. D. & Cavanagh, T. B. (2013). Scaling blended learning evaluation 

beyond the university. In A. G. Picciano, C. D. Dziuban & C. R. Graham 

(Eds.), Blended learning: Research perspectives, Volume 2 (pp. 34-51). 

New York & London: Routledge Ltd. 

Moussa-Inaty J. Student Experiences of a Blended Learning Environment. 

International Journal of Learning, Teaching and Educational Research. 

2017;16(9):60–72. Available from: 

https://dx.doi.org/10.26803/ijlter.16.9.5. 

N. M. (2017). The effectiveness of using wh-questions in improving the writing skill 

of upper primary school students in Malaysia”. International Journal of 

Development Research, 7(09), 15466-15470. 

Nation, I.S. (2011). Research into practice: Vocabulary. Language Teaching, 

44(4), 529-539. 

Neumeier, P. (2005) "A Closer Look at Blended Learning- Parameters for Designing 

a Blended Learning Environment for Language Teaching and Learning", 

Re-CALL, Vol. 17, No. 2, pp 163-178. DOI: 10.1017/S0958344005000224. 

Oktarina, S., & Rafli, Z. (2018). STUDENTS’AND Lecturers’perception On 

Academic Writing Instruction. English Review, 6(2). 

Oktarina, S., Emzir, & Rafli, Z. (2018). Students’ and lecturers’ perception on 

academic writing instruction. English Review: Journal of English 

Education, 6(2), 69-76. doi: 10.25134/erjee. v6i2.1256.  

Olinghouse, N., Graham, S., & Gillespie, A. (2015). The relationship of discourse 

and topic knowledge of fifth graders’ writing performance. Journal of 

Educational Psychology, 107(2), 391–406. doi:10.1037/a0037549. 

Padmadewi, N. N., & Artini, L. P. (2019). Using Scaffolding Strategies in 

http://dx.doi.org/10.1007/s11145-010-9265-8
http://dx.doi.org/10.1007/s11145-010-9265-8


 

87 

Teaching Writing For Improving Student Literacy in Primary School. 

In International Conference on Islamic Education (ICoIE 2018). 

Atlantis Press. 

Pajares, F. (2003). Self-efficacy beliefs, motivation, and achievement in writing: 

A review of the literature. Reading and Writing Quarterly, 19, 139–

158. 

Rahim, M. A. A., Rustam, R. M., Primsuwan, P., Amat, R., Yusof, S. M., & Tahir, 

Rahmiyanti, R., & Zaim, M. (2020). Students’ Perception on Teacher’s 

Teaching Strategy and Its Effect Toward Students’ Motivation in Learning 

English. In 7th International Conference on English Language and 

Teaching (ICOELT 2019) (pp. 41-44). Atlantis Press. 

Regan, K., Evmenova, A. S., Boykin, A., Sacco, D., Good, K., Ahn, S. Y., & 

Hughes, M. D. (2017). Supporting struggling writers with class-wide 

teacher implementation of a computer-based graphic organizer. 

Reading & Writing Quarterly, 33(5), 428-448. Support. American 

Educational Research Journal, 43(2), 295–340. 

https://doi.org/10.3102/00028312043002295 

Ridzuan, M. (2020). Modul Terengganu Ujian Pencapaian Sekolah Rendah: 

Bahasa Inggeries Penulisan. Global Mediastreet Sdn. Bhd. 

Rietdijk, S., van Weijen, D., Janssen, T., van den Bergh, H., & Rijlaarsdam, G. 

(2018). Teaching writing in primary education: Classroom practice, 

time, teachers’ beliefs and skills. Journal of Educational Psychology, 

110(5), 640. 

Ryan, R., & Deci, E. (2000a). The darker and brighter sides of human existence: 

Basic psychological needs as a unifying concept. Psychological Inquiry, 

11(4), 319- 338. doi:10.1207/S15327965PLI1104_03. 

Saberi, E., & Rahimi, R. (2013). Guided Writing Tasks vs. Production Writing 

Tasks in Teaching Writing: The Impact on Iranian EFL Learners’ 

Paragraph Writing. Modern Journal of Language Teaching Methods, 

3(2), 129. 

Saddler, B., Moran, S., Graham, S., & Harris, K. (2004). Preventing writing 

difficulties: The effects of planning strategy instruction on the writing 

performance of struggling writers. Exceptionality, 12(1), 3–17. 

Salas, S., Garson, K., Khanna, S., & Murray, B. (2016). Using Freewriting to Make 



88 

Sense of Literature. 

Schunk, D. H., & Swartz, C. W. (1993). Goals and progress feedback: Effects on 

self-efficacy and writing achievement. Contemporary Educational 

Psychology, 18, 337–354. 

Sexton, M., Harris, K., & Graham, S. (1998). Self-regulated strategy development 

and the writing process: effects on essay writing and attributions. 

Exceptional Children, 64(3), 295-311. 

Shaw, S. D., & Weir, C. J. (2007). Examining writing: Research and practice in 

assessing second language writing (Vol. 26). Cambridge University 

Press. 

Silva, T. (1993). Toward an Understanding of the Distinct Nature of L2 Writing: The 

ESL Research and Its Implications. Tesol Quarterly(27), 657-677. 

Soiferman, L. K. (2017). Teaching High School Students How to Write: The 

Importance of Direct Explicit Instruction and Teacher Training. Online 

Submission. 

Soleimani, H., Hamasaid, H. H., & Saheb, B. M. (2020). L2 Writing Anxiety, 

Writing Self-efficacy and Writing Motivatio: as Correlates of Global L2 

Writing Performance. Koya University Journal of Humanities and 

Social Sciences, 3(1), 156-165. 

Stanford, D. A. (2019). Improving Writing across the Curriculum: A Coherent 

Approach to Explicit Writing Instruction (Doctoral dissertation, 

University of Massachusetts Lowell). 

Stapa S, Abdul MA (2006). The use of first language in limited English proficiency 

classes: Good, bad, or ugly. J. e-Bangi.

 1(1):1-12. http://eprints.ukm.my/24/1/sitihami-edited1.pdf. 

Süğümlü, Ü., Mutlu, H. H., & Çinpolat, E. (2019). Relationship Between Writing 

Motivation Levels and Writing Skills Among Secondary School 

Students. International Electronic Journal of Elementary Education, 

11(5), 487-492. 

Teng, F. (2019). A comparison of text structure and self-regulated strategy 

instruction for elementary school students’ writing. English Teaching, 

18(3), 281-297. doi:10.1108/ETPC-07-2018-0070. 

Thang, S. M., Ting, M., Ling, S. & Nurjanah Mohd Jaafar (2011). Attitudes and 

http://eprints.ukm.my/24/1/sitihami-edited1.pdf


 

89 

motivation of Malaysian secondary students towards learning English 

as a second language: A case study. 3L: The Southeast Asian Journal of 

English Language Studies. 17(1), 40-54. 

Tobin, K. (2007). Qualitative perceptions of Learning Environments on the World 

Wide Web. Learning Environments Research, 1(2), 139–162. Retrieved 

from http://link.springer.com/article/10.1023/A:1009953715583. 

Tomlinson, B., & Whittaker, C. (2013). Blended learning in English language 

teaching: Course design and implementation. London: British Council. 

Troia, G. A. (2007). Research in Writing Instruction: What We Know and What 

We Need to Know. 

Tsiriotakis, I. K., Grünke, M., Spantidakis, I., Vassilaki, E., & Stavrou, N. A. 

(2020). The Impact of an Explicit Writing Intervention on EFL 

Students’ Short Story Writing. In Frontiers in Education (Vol. 5, p. 183). 

Frontiers. 

Vygotsky, L. S. (1978). Socio-cultural theory. Mind in society, 6, 52-58. 

 

Wachob, P. (2006). Methods and materials for motivation and learner autonomy. 

Reflections on English Language Teaching, 5(1), 93-122. 

Wang, B. T., Teng, C. W., & Chen, H. T. (2015). Using iPad to facilitate English 

vocabulary learning, International Journal of Information and Education 

Technology, 5(2), 100-104. 

Williams, C., & Lowrance-Faulhaber, E. (2018). Writing in young bilingual 

children: Review of research. Journal of Second Language Writing, 42, 

58-69. doi:10.1016/j.jslw.2018.10.012. 

Wong, B. Y. L. (1994). Instructional parameters promoting transfer of learned 

strategies in students with learning disabilities. Learning Disability 

Quarterly, 17, 110–120.19.Writing and Motivation (1 ed., pp. 51-69). 

Oxford: Elsevier. 

Xu, C. (2013).  Classroom flipping as the basis of a teaching model for the course 

Mobile Application Development.  World Transactions on Engineering 

and Technology Education, 11(4), 537–540 

Yost, D. S., Vogel, R. (2012). Writing Matters to Urban Middle Level Students : 

The Writers Matter Program Motivates Urban Youth to Write about 



90 

Their Lives, 40-48. 

Yunus, M., & Mat, S. S. (2014). Writing Needs and strategies of FELDA primary 

ESL pupils. Journal of Education and Human Development, 3(2), 1017-

1035. 

Zhang, C., & Bingham, G. E. (2018). Promoting high-leverage writing instruction 

through an early childhood classroom daily routine (WPI): A 

professional development model of early writing skills. Early 

Childhood Research Quarterly, 49, 138-151. 

Zheng, Y. (1999). Providing the students with effective feedback in the 

writing process. Teaching English in China, 36, 41-45. 

Zimmerman, B., & Kitsantas, A. (2007) A writer's discipline: the development of 

self-regulatory skills. In G. Rijlaarsdam (Series Ed.), Studies in Writing: 

Vol. 

Zumbrunn, S., & Bruning, R. (2013). Improving the writing and knowledge of 

emergent writers: The effects of self-regulated strategy development. 

Reading and Writing: an Interdisciplinary Journal, 26, 91–110. 

doi:10.1007/s11145- 012-9384-5. 

 




