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ABSTRACT

The art of teaching writing is never easy as many skills are tested
simultaneously. With technology, the teaching of writing can be revolutionised to
promote positive changes. A piece of technology that can be used is video. Video
contains all the elements such as audio, colourful visuals and moving images necessary
to scaffold pupils’ learning of narrative writing. Malaysian education system in
teaching narrative writing has been stagnant, focusing on using black and white images
since the 1980s. Thus, with this pandemic, it is the best time to venture into using
videos to teach narrative writing. To add on to that, there is limited research on the
application on using videos to teach narrative writing in Malaysian primary English
classrooms as well as the study of perception of male and females on using videos in
the classroom. Hence this study aims to investigate the impact of using videos to teach
narrative writing, the significant differences in scores between male and female in
using videos to teach narrative writing as well as the perception of male and female
when using videos to teach narrative writing. The instruments used are test papers,
real-life videos and a questionnaire. A total of 80 students who are in Year 6 from a
primary school in Johor Bahru took part in this study. SPSS software was used to
determine the impact of using videos in the classroom compared to traditional methods
as well as to analyse the perception of male and females on the usage of videos in
teaching narrative writing. The results show that students score higher marks in
narrative writing when using video compared to using black and white pictures. The
study also reports that there is no significant difference in scores between male and
females when writing narrative writing using videos. Both male students and female
students’ perception towards using videos to write narrative essay has no impact
towards the test scores. This study also provided recommendations to promote usage

of video in Malaysian classrooms.

Keywords  Writing, Technology, Malaysian English classroom, Narrative
Writing, Videos Scaffolding
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ABSTRAK

Pengajaran untuk menulis karangan cerita sememangnya sukar dan mencabar
kerana terdapat banyak elemen yang diuji serentak. Dengan teknologi, pengajaran
menulis karangan boleh menjalani revolusi untuk mempromosikan perubahan positif.
Teknologi yang boleh digunakan adalah video. Video mengandungi pelbagai elemen
seperti audio, gambar berwarna, dan imej bergerak untuk membantu pembelajaran
pelajar dalam penulisan karangan naratif. Pengajaran karangan naratif dalam sistem
pendidikan Malaysia tidak berubah, dengan fokus ke arah gambar hitam putih,
semenjak 1980-an. Oleh itu, dengan pandemik ini, ini merupakan masa terbaik untuk
menerokai penggunaan video untuk mengajar karangan naratif. Ditambah lagi,
terdapat kajian yang sedikit dalam pengaplikasian video untuk mengajar karangan
naratif dalam kelas Bahasa Inggeris di Malaysia dan persepsi pelajar lelaki dan
perempuan dalam penggunaan video untuk mengajar karangan naratif. Kajian ini
bertujuan untuk menyiasat impak penggunaan video untuk mengajar karangan naratif,
perbezaan signifikan dalam skor antara pelajar lelaki dan perempuan dalam
penggunaan video untuk menulis karangan naratif, dan juga persepsi pelajar lelaki dan
perempuan dalam penggunaan video dalam karangan naratif. Instrumen yang
digunakan termasuk kertas ujian, video, dan juga soal-selidik. 80 pelajar Tahun 6 dari
sebuah sekolah rendah di Johor Bahru terlibat dalam kajian ini. Perisian SPSS
digunakan untuk mengenalpasti impak penggunaan video berbanding kaedah
tradisional dan juga untuk menganalisis persepsi pelajar lelaki dan perempuan dalam
penggunaan video dalam pengajaran karangan naratif. Hasil dapatan menunjukkan
bahawa pelajar mendapat skor yang lebih tinggi apabila menggunakan video
berbanding gambar hitam putih. Hasil kajian juga melaporkan tiada perbezaan
signifikan dalam skor antara pelajar lelaki dan perempuan apabila menulis karangan
naratif menggunakan video. Persepsi pelajar lelaki dan perempuan juga tidak
mempengaruhi skor untuk karangan naratif. Kajian ini juga menyediakan cadangan
untuk mempromosikan penggunaan video dalam bilik darjah di Malaysia.

Kata kunci  Karangan, Teknologi, Bilik darjah Bahasa Inggeris di Malaysia,

Karangan naratif, Video, Perancah
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CHAPTER 1

INTRODUCTION

1.1 Overview

The action of writing is a difficult skill to be achieved as many aspects are
involved in the production of a sentence. The elements involved include vocabulary,
grammar as well as sentence structure. However, the most important element of a
writing aspect is the brainstorming of ideas. According to Kellogg (2008), thinking is
closely related to writing that it may affect the writing process. Therefore, writing
among primary school students are usually accompanied by pictures to avoid cognitive
load. A study of 192 students by Asrifan (2015) concluded that writing using pictures
increased students’ ability to write narrative. However, as drawing is very much related
with an increase in writing productivity among early literacy writing education, much
could not be said for older learners who are writing narratives (Christianakis, 2011).
As older learners have to increase their complexity of writing narratives, using pictures
only with a limited idea of what is happening may hamper their writing productivity.
This is supported by Ma and Wei (2016) stating that children in Grade 3 express higher
concentration and interest than children in Grade 6 in picture books. This concludes
that pictures are only applicable to a certain age group. Due to that, a new method
should be devised by teachers to encourage greater writing productivity. Having said
that, it is detrimental to provide pupils with a better solution to scaffold them in order

to write a narrative essay.

Students who are sitting for their Ujian Penilaian Sekolah Rendah (UPSR) after
six years of primary education must be able to write a narrative essay worth between
80 to 100 words. It is a part of the English Paper 2, Section C which carries a weightage
of 50% from the total 100%. Since narrative essay is deemed important to determine
a pass or a fail in their English Paper 2, its teaching method must be concurrent with

the development of technology. Narrative essay writing requires imagination.



Teachers must find a way to promote greater thinking without burdening pupil’s
cognitive load. Cognitive load refers to the amount of information that working
memory can hold at one particular time (Paas, Van Gog, Sweller, 2010). The cognitive
load is closely related with the working memory. Working memory can be defined as
the temporary storage of information that is being processed in any of a range of
cognitive tasks (Ericsson & Kintsch, 1995). The working memory has a limited
capacity. Therefore, difficult activities should be simplified to avoid overloading their
mental capacity. With that, the focus can be towards other activities can be increased.
This is because if too much thought is used to think of the idea, pupils will make errors
in other aspects of writing such as grammar and vocabulary.

One significant method to reduce mental capacity while writing narrative is
through the application of technology in this modern world. Technology can be
categorised from the most basic tools we have to the most sophisticated system (Raja
& Nagasubramani, 2018). With the advancement of technology, smart phones have
evolved from a tool to communicate to a tool of multi-functionality. This has benefitted
educators as they can produce their own authentic teaching materials only by using
their smart phones equipped with cameras. This is reported by Gromik (2015) stating
that mobile phones are used widely by educators as no other sophisticated tools are
needed. This allowed teachers to focus on the quality of the content while putting aside

the trouble to understand sophisticated settings of video.

The usage of videos had been nothing new in classrooms. A great number of
studies have been carried out by many researchers about the use of videos in the
primary English classroom to improve writing. The use of videos to write narrative
has been applied as a new method in order to have a positive impact towards pupils’
ability to write a creative and elaborative narrative writing (Bharani & Sim, 2013;
Omid & Azam, 2015). Rachmah (2011) reported that the use of video clips as teaching
media has improved the writing skills of narrative writing of the eleventh grade
students in her class. Mayora (2017) stated that the use of video would allow critical
thinking to emerge. This is further supported by Lopez-Alvarado (2017) stating that
using video during a writing task has proven to develop creative abilities that combines
with listening, speaking, and reading abilities, personal experience and personal



knowledge in order to produce an interesting story based on the situation. This
certainly strengthen the stand that the introduction of technology, especially video does

make an impact towards pupils’ narrative writing mastery.

The issue that I would explore in my research is the use of videos to improve
writing achievement among Year 6 Malaysian students writing as a study by Brunken,
Plass, & Leutner (2003) proved that multimedia learning does help to improve and
optimize the action of pupils in learning. Therefore, the aim of this study is to

investigate impact of the use of videos on year 6 Malaysian in narrative writing.

1.2 Background of study

Technology has been an active element in the classroom since the 1950s. From
the development of Audiolingual Method, technology such as radio has been an active
proponent to learn language (Nurdevi, 2016). Throughout time, technology has
evolved rapidly. The rapid incline of the technological world towards education was
seriously observed in the 1980s. Concurrently, it has given birth to a new approach,
the Communicative Language Teaching. Video clips were becoming an integral part
of the lesson. This is coincidently relevant as the ideology of learning language has
shifted from a conservative method to a communicative method. The purpose of
learning language was no longer about vocabulary, phrases or translation, but more
focused towards meaningful language production. The concept of “Active Viewing”
allowed teacher to manipulate videos as a useful teaching materials. Scenarios can be
paused, analyzed, discussed and explained in details. This allowed an interactive
learning session using videos that provides teachers with unyielding power to control

the situation and direction of lesson, not to mention the time as well.

In Malaysia, the National Education Blueprint 2013- 2025 also emphasised the
importance of leveraging Information and Communication Technology (ICT) to scale
up quality learning across Malaysia. It is one of the shifts focused under the Malaysia
Education Blueprint. Its focus is to maximize the use of ICT for distance and self-

paced learning to expand capacity and allow for more customize learning. The ministry



will also focus on scaling and intensifying technology usage among teachers and
students. Therefore, this research is very timely as it upholds the aspiration of the
Malaysia’s Education Blueprint to give birth to Malaysian classrooms that applies ICT
pedagogy skills in the teaching and learning aspects. In the recent 2021 Budget
announcement, great care was given towards ICT integration in education whereby
RM150 million will be provided to procure laptops for 150,000 students. The
investment of the government towards ICT shows their determination and focus

towards the development of an ICT literate society.

One interesting aspect of ICT that is usually used in classrooms is videos.
According to Price (2019) a serious concern with the advancement of technology is
that the incorporation of video might replace teachers’ role one day. However, this
statement has been refuted by many stating that videos still lack many factors to be
deemed worthy to replace educators (The Star, 2018). However, we can manipulate
technology for our own advantage to increase the value of our teaching and learning
process in the classroom. The advantages of videos can be applied to guide pupils to
write a creative narrative essay. Writing narrative requires pupils to use their senses.
Using pictures only deprive them the ability to write a creative piece if they have not
experienced the situation beforehand. How is it possible for you to expect a student
who is staying at the mountain-side to write a narrative writing about going for a picnic
by the beach? The student might not have seen the beach and hear the waves before in
life! Therefore, technology can reduce the unfair advantage that pupils encounter while
writing a narrative essay. This is because videos are multimodal whereby different
senses of pupils such as sight and hearing are actively enhanced to promote a more

creative content.

In English classrooms nowadays, narrative writing is taught using picture
stimulus. More emphasis is given towards construction of proper sentence structures
and accurate grammar rather than the expansion of creative ideas based on stimulus
(Ambigapathy, 2002; Lim, 2013; Normazidah, Koo & Hazita, 2012). One worrying
aspect that needs to be taken note is the pictures used are not attractive, do not convey
the real scenes of situations and is not colorful. This is against what is mentioned by

Shabiralyani et. al. (2015) stating that visual aids must be colorful, attractive and able



to convey the real message to scaffold pupils’ learning process. Charanjit, Tan, Maria
Shu, Wan Mazlini & Nor Azmi (2017) concluded that picture series could not improve
vocabulary, sentence structure and other writing aspects of the Malaysian pupils that
took part in their study. Therefore, teacher must be creative to plan other teaching aids
to improve students’ other aspects of writing. There is a famous saying that a picture
worth a thousand words. However, a video is worth 1.8 million words long, along with
all the emotions, memories, and sentiments that that video brings. The advantages of
using a video to revoke creativity in pupils to write a creative narrative writing is

invaluable and has a positive impact towards pupils’ writing ability.

Using pictures only limits pupils’ ability to describe a situation. A study by
Perez-Parades and Diez-Bedmar (2012) reported that out of 100 respondents writing a
descriptive essay using pictures, only 30.4% from the respondents use adverbs in their
narrative essay. According to Tan (2005), Malaysian students address narrative topics
in a predictable manner. Only at some point, they apply their own experiences while
writing narrative when possible. But most of the time; their writing is straight forward
and easily predicted. This can be due to the stimulus given that does not compel them
to think outside the box. Students in school are digital natives. With technology
advancement moving towards video-based medias with the development of Snapchat,
Instagram Stories and TikTok, pupils’ preference has definitely changed towards these
types of mainstream medias (Styles, 2020). The challenge lies in the teachers to
diversify teaching through the incorporation of technology especially videos whenever

possible.

Moreover, the challenges also lie in the ability of teachers to prepare the
suitable material that can allow pupils to generate ideas for their narrative essay.
According to Celce-Murcia (2001), media tools such as videos are excerpts of real life
that teacher bring into the classroom to be presented and applied. Wang (2015)
mentioned that video materials should be able to facilitate learners’ language skills,
attract their attention to the materials and improve their linguistic comprehension
competence. Therefore, the selection of materials must be aligned with the syllabus

and the learning objective of the day.



Teachers also should equip themselves with ways and techniques to use the
selected videos. Harmer (2006) mentioned about Viewing Techniques (Fast Forward,
Silent Viewing, Freeze Framing, Partial Viewing) and Listening Techniques
(Pictureless Listening, Picture or Speech) in order to allow teachers to use videos
actively in classrooms. Teachers must be able to unlearn the old teaching techniques
and relearn new techniques using videos as an improvement in digitalizing teaching
and learning pedagogy. Therefore, using videos in classroom to enhance creativity in
teaching writing is a way forward to develop critical writing skills and induce

creativity through scaffolding.

1.3 Problem Statement

Writing is a daunting task that is feared by many, especially pupils in primary
school that have just started to write. According to Bloom’s Taxonomy, writing can
be categorized in the creating category. Pupils must put different elements together
such as sentence structure, grammar and cohesion of ideas to produce a creative
narrative writing. Currently, writing task still uses picture stimulus, a practice that is
inherited since the 1980s, when narrative writing was first tested for primary school
assessment. The stagnant pedagogy for narrative writing is frightening. 20 years down
the road, we can carry the knowledge of the world in our pockets, but we cannot
transform the ideology to revolutionize the teaching of narrative writing. There have
been various studies to highlight the effectiveness of picture stimulus to encourage
creative writing of narrative writing among pupils (Gutierrez, Puello & Galvis, 2015;
Rayo, 2015; Listyani, 2019). However, not many researches focuses on the
effectiveness of using videos in teaching narrative writing among primary school

students as the idea is still new and fresh.

The use of videos to guide pupils to write a narrative writing at different stages
of schooling has been showing positive signs. A study carried out by Kholis (2018)
showed that the use of video was more effective than pictures in teaching writing. This

is further supported by Falupi, Ariffin and Novita (2013) that reported using videos



were more effective than using pictures to write descriptive writing as the mean score
of pupils using videos as a tool to write narrative was relatively higher compared to
those using pictures. This sound argument of the importance of ICT in teaching
pedagogy was also mentioned by Panagiota and Christos (2010) through their findings
whereby they visionised that the use of videos in education may hold a great promise.
Another study corroborated the idea on the importance of video application in teaching
narrative writing through a study by Rivai, Arniz & Mujadidi (2017). They concluded
that learning descriptive writing using video was successful in improving students’
ability compared to conventional teaching. Another study carried out by Gokturk
(2016) looked into the use of videos as a mechanism to bolster pupils’ self-confidence
and also to encourage them to take risk with the target language. This will definitely

allow them to explore the uncharted territory of the language in order to improve.

The idea of video application is also described in length by Ismaili (2013)
through his extensive research on video usage in classroom. He summarized that
videos attract attention, present language in a natural manner and offer a visual-aid
context which includes visual and audio to promote learning. Miles (2006) supported
the notion as well with his statement that video provides depth and offers diversity in
presentation of findings. Flynn (2016) highlighted three key advantages of video
implementation in classroom, which are interactivity with content, engagement and
knowledge transfer and memory. All these are useful in training pupils to write a
creative narrative writing. Shank (2019) stated that brain prefers video better as it

retains visual content and has an element of truth compare to picture.

The use of technology in classroom has been extensively carried out to a certain
extent, especially in Malaysian classroom. Nikian, Faizah and Marzila (2013) reported
that Malaysian English teachers do use technology such as computer and Internet in
the classroom on the daily basis. Hamzah (2009) reported that the use computers were
the core feature that brought about changes in the teaching pedagogy of Islamic
Studies. Melor, Harwati, Mohamed Amin and Maimun (2010) reported a positive
feedback from using technology for reading, grammar ad vocabulary lessons. From



these previous studies, we can conclude that much is being done with technology in
Malaysian classrooms, but not much is focused towards usage of videos to improve
narrative writing among primary school pupils. Thus, this research will study the
impact of using videos in classroom during writing lesson in order to improve Year 6

pupils’ writing skills.

However, despite quite a handful of research focuses on the impact of videos
towards narrative writing, many researchers fail to address the gender acceptance
towards using videos in classroom. Selwyn (1999) reported that females exhibit more
anxiety when using technology. However, Batters (1986) found that males are more
dominant in oral and speaking activities such as demonstration while females are more
comfortable with passive activities such as listening to teacher, recording or watching
a video. Due to these discrepancies, it is vital to look at the impact of using videos in
teaching narrative writing from a gender perspective as well to record the impact of
using videos in classroom towards performance in narrative writing, whereby this
study will also be focusing on gender acceptance towards application of videos in

classroom.

Another issue is based on a study by Shirin and Yeo (2018) concluding that
ICT use in public schools is only 0.016% of total class time despite 81% teachers and
89% pupils prefer to use ICT in the classroom. Therefore, more can be done to
encourage ICT usage in the classroom to ensure it becomes a norm, as the acceptance
rate towards ICT is high. Therefore, this research aims to identify the impact of using
videos to improve the quality of narrative writing in Malaysian primary classroom as
this practice is not widely carried out despite teachers and students’ acceptance toward

ICT is high.
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Research Goal

1.4.1 Research Objectives

The objectives of the research are:

a) To investigate the impact of using videos to teach narrative

writing compared to using picture stimulus.

b) To investigate the significant differences in scores between

male and female when using videos to write narrative writing.

C) To investigate the perception between male and female when

taught narrative writing using videos.

1.4.2 Research Questions

The research questions are:

a) Is there a significant difference in scores when using videos to

teach narrative writing compared to picture stimulus?

b) Is there a significant difference in scores between male and

female when using videos to write narrative writing?



c) What are the perceptions between male and female pupils

when using videos to write narrative writing?

1.4.3 Research Hypotheses

The research hypotheses are:

H1: There is a significant difference in scores when using videos to

teach narrative writing compared to picture stimulus.

H2: There is a significant difference in scores between male and female

when using videos to write narrative writing.

H3: There is a different perception between male and female when

using videos to write narrative writing

15 Theoretical Framework

There are many underlying theories that are involved with the integration of
videos in order to write a narrative essay. These theories shed light on how it can be
an added value in the teaching and learning process as well as in which area does it
benefit the pupils in order to produce a competent and creative narrative essay. For
this research, the theories that are related are the cognitive load theory and the social

constructive theory.

10



1.5.1 Cognitive Load Theory

Cognitive load theory forms the basis of this research due to its importance in
allowing pupils to free up mental space to focus on the important task, which is writing.
Cognitive load theory was first developed by John Sweller. The basis of this theory
revolves around the idea that our working memory can only deal with a certain amount
of information at a certain time (Sweller, 2011). It also postulated that an individual
will have trouble to complete a task if their cognitive load exceeds their processing
capacity (Sweller, Ayres, & Kalyuga, 2011). Relating it with my research, it simply
means that pupils will have trouble to complete a narrative writing as most of their

working memory are used to decipher ideas from the pictures series.

One way the extraneous cognitive load can be reduced to provide more space
for the working memory to work on the central task, which is writing is by presenting
information in one source, such as video to avoid split-attention effect (Chandler &
Sweller, 1992). Videos can provide all the necessary information and ideas needed to
form the idea in developing their narrative writing. The information provided through
the video such as sound, color, situation and characters and their reaction would reduce
pupils’ cognitive load to think and imagine the situation by themselves. Therefore,
pupils can use the excess working memory that has been freed to focus on their writing
elements, which includes sentence formation, grammar, idea consolidation and flow

of the narrative writing.

1.5.2 Social Constructive Theory

This research is based on the social constructivist theory by Vygotsky.
Vygotsky focuses on a key aspect which is scaffolding and individual consciousness
to learn (Liu & Matthews, 2005). The theory of social constructivism focuses on how
knowledge is constructed by pupils through social interaction. In this case, we will be

looking at how pupils learn through the help of videos to assist their learning process.

11



Pupils interact with the video and their friends to construct knowledge that will be
useful for them to write a narrative essay (Verenikina, 2008). This social constructivist
theory is very important in the writing process as pupils are required to create their
own story based on the pictures given. Therefore, their prior knowledge, their thinking
and the motivation takes place would be crucial to complete their writing task. They
need to construct the knowledge based on their social interaction with peers and the
materials provided. Scaffolding was first mentioned by Wood, Bruner and Ross (1976)
whereby scaffolding has equal weightage of motivation and cognitive development to
assist in a task. According to Vygotsky (1982), social interaction with cultural artifact
such as tools or complex things such as language, tradition and belief helps to develop
learners’ psychological development. Therefore, the video can act as motivating tool
to learn English language and develop their narrative writing ability. The idea of
scaffolding is closely related in this research through the concept of zone of proximal

development.

Vygotsky has defined Zone of Proximal Development as ZPD as the distance
between the actual development level as determined by independent problem solving
and the level of potential development as determined through problem solving under
adult guidance or in collaboration with more capable peer (Vygotsky, 1978).
Therefore, the idea is to use cultural tools to assist learning with the guidance of an
adult or someone more capable. The aim focuses on the tasks inside the Zone of
Proximal Development that learners cannot do by themselves but have the potential to
accomplish it with help and guidance from adult and cultural tools. McNeill and
Krajnic (2009) stated that scaffolding in the 21st century should look into teacher’s
personal scaffold and computer-assisted scaffold to determine pupils’ success.
Therefore, this research looks into Vygotsky’s social constructivist theory and how

video can be a useful tool to scaffold pupils to write narrative writing.
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1.6 Significance of Study

This research is carried out with a goal to understand better the impact of using
videos to develop creativity in narrative writing among primary school pupils. As they
are at their early stages of learning the art of writing, a lot of help and scaffolds must
be prepared to allow them to learn. The development of pupils’ to acquire the ideas to
write a narrative writing is very important so that they will not lose motivation when
they are unable to produce a writing product. Narrative writing is paramount as it is
tested in the Ujian Penilaian Sekolah Rendah (UPSR) and carries a 50% weightage for
English paper 2. Therefore, it can determine a pass or a fail for the student for their
English Paper 2.

Besides that, this research also carries significance for the policy makers. At
this stage, there is no fixed decision on how the English paper format should be for
Ujian Penilaian Sekolah Rendah (UPSR) 2022 as we are stil in the midst of
transformation from the old Kurikulum Bersepadu Sekolah Rendah (KSSR) syllabus
to the CEFR syllabus. The full transformation will only take place in 2022 when the
first batch of pupils exposed to EFR syllabus will be iin Year 6. Therefore, this research
would be able to shed light on how the teaching and learning process of narrative

writing can be revolutionized concurrent with the newly —aligned CEFR syllabus.

The greatest impact would definitely fall on the participants of this
research, whom are the pupils. Through the use of videos to develop their narrative
writing skills, it is wished that they would be able to improve on their writing ability
for future use. It will also be motivating for pupils to continue exploring English and

the art of writing through different means, not merely pictures per se.

On the other hand, this study would be beneficial for English teachers
to explore new means and methods to teach narrative writing, rather than the usual

ones using pictures. Teachers would be able to scaffold pupils through situations that
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pupils might not have experienced such as accidents, flash floods, a camping trip or
even a day in the market. All these valuable insights by tapping into the pupils’ senses
of sight and hearing through videos are insights that pupils can use to develop their
narrative writing with teachers acting as scaffold accompanied by videos to

complement the teaching.

1.7 Scope of Study

The scope of this research looks at the impact of using videos to develop
narrative writing among selected primary school pupils. Through this study, we will
determine the impact of videos towards pupils’ narrative writing performance. It will
also look at whether or not the use of technology such as videos in classroom has an
impact for gender. This is because we are well aware boys and girls have their own
preference of studying. It would be important to note the impact of using videos
towards gender for future references. This study will also look into the perception of
male and female pupils towards the application of video in the classroom for writing a
narrative essay. This is to collect more data on pupils’ performance, before and after

videos are used for the teaching and learning process.

The participants for this study will be pupils selected from a
government school in Johor Bahru, which is SK Tebrau Bakar Batu. The results would
only be valid for the use of English teachers in SK Tebrau Bakar Batu for the English
Panel’s internal development. However, other schools may emulate the same research

and compare the findings to find similarities and differences based on the findings.
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1.8 Operational Definitions

1.8.1 Writing

Writing is a creative process that takes time to be mastered. There are various
types of writings that pupils can pursue such as descriptive, expository, narrative and
argumentative to name a few (Bianco, 2008). Nunan (1989) stated that writing is a
difficult task which requires learners to control multiple cognitive factors. This is
further supported by Kellogg (2001) stating that writing is a cognitive process which
has adverse impact towards the retention of memory, the ability to think for ideas and
developing pristine language structures in order to produce a good writing product.
The development of writing looks into a process that was first introduced by Flower
and Hayes in 1981 before it was refined to add a unit called working memory that
looks into writers’ motivation and characteristics into the process of writing (Hayes,
1996). Finally, after many refinements, process writing was agreed to have similar
subcomponents such as prewriting, while-writing and post-writing stages (Johnson,
2008, Simpson, 2013).

Pre-writing is the stage whereby pupils will generate ideas based on the video
that will be given to them. At this stage, pupils develop their thoughts and plan a story
line. In the while writing stage, pupils will write the narrative essay based on the
planned idea during prewriting stage. Pupils will refer to the video in order to keep
track with their process. Lastly, during the post-writing stage, pupils will carry our
editing to determine errors, be it structural errors, semantics or phonetics. All errors

will be corrected through this revision stage.

1.8.2 Narrative Writing

Narrative writing can be defined as a type of writing that explains an event or
situation in a chronological manner (Sinurat, 2015). According to Hall-Mills and Apel

(2012), narratives also includes short stories of a particular individual someone’s life
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experience. Stinnett (2013) further elaborated the parts of a story that pupils must
construct must include character, setting, problem, and solution. Therefore, narrative
writing is a challenging task as many elements are involved in the construction of a

short essay.

For this study, the narrative writing will look at the pupils’ performance when
a different stimulus is provided to write a narrative writing. Pupils will apply their prior
knowledge, their working memory and the new knowledge with the help of their senses
to narrate a narrative essay based on the given topic. Narrative writing is included in
Section C for English paper 2 for primary school examinations. Pictures are usually
given with a few helping words for pupils to narrate their own story. It usually
comprises of 25 marks, or it constitutes 50% from the total percentage of English paper
2. Therefore, the ability for a student to narrate a good narrative essay in 80 to 100
words, within the given time frame will determine whether he passes or fails his
English paper 2. Therefore, based on the above reasons the researcher felt a pressing

need to use narrative writing as a component to develop pupils’ writing ability.

1.8.3 Picture Stimulus

Picture stimulus is referred to a series of pictures arranged to tell a story. It can
also be one picture that stimulates pupils’ thoughts and provide ideas in order for pupils
to write. Stephens (1995) stated that pictures help pupils to narrate their thoughts in a

constructive manner and allow a detailed mapping of the narration.

Burger and Winner (2000) reiterated the functions of picture stimulus as a
breakthrough for pupils to initiate a writing process. It provides the needed support

and motivation for pupils to get started in their writing journey.

Picture stimulus also acts as a cognitive support to reduce the cognitive load
while carrying out the writing process. Liu, Forte, Sewell and Carter (2018)

experimented on the impact of picture stimulus on cognitive load. They concluded that
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the cognitive load is reduced with the introduction of picture stimulus to guide pupils.
However, with the advancement of technology, is picture stimulus still relevant or
technology can be applied to further reduce the cognitive load so that pupils can focus

on different areas of writing such as creative value and grammar?

1.8.4 Videos

According to Huang et. al. (2009), videos are illustrative because it contains
various resources such as visual, audio, speech, accents, movements and vibrant
images that would be helpful for the prewriting stage of narrative writing. Videos ae
not only motivating and vibrant, but it also guides learners with the usage of context,
content and language use (Burt, 1999). Pupils can use videos as a scaffolding element

to mimic the language usage in the video to be applied in their narrative writing.

Using videos in classroom to write a narrative writing allows pupils to immerse
themselves in the situation using their senses. It would be unfair to provide students
with a situation to be written, but do not provide enough scaffold and help. This causes
pupils to experience cognitive overload as they had to imagine harder visualizing the
situations in the narrative essays. At the end of the day, it would impact the quality of
the narrative writing as development of idea complements the production of a quality

narrative essay.

1.9  Summary of the Chapter

This chapter has discussed in detail the background of study, problem
statement, research objective research questions and definition of terms. Current
practice of using picture stimulus to teach narrative writing has shown improvements.
However, this method has not been changed for more than 20 years despite the
advancement in technology. The researcher would like to investigate the impact of

introducing technology, specifically video to teach narrative writing. The researcher
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also wants to identify if the teaching of narrative writing using video has a significant
impact on gender as many studies has shown different results related to ICT
comprehension and usage among gender. This study is detrimental to ensure equal
education can be provided for all without gender bias. Through this study, it will not
only benefit the students and teachers, but it might be a step forward to encourage more
administrations and policy makers to evaluate the effectiveness of videos to teach
narrative writing and provide support, be it monetary or policy change that will benefit

the future generation.

18



REFERENCES

Al-Saadi, Z. (2020). Gender differences in writing: The mediating effect of language

proficiency and writing fluency in text quality. Cogent Education, 7(1).

Ambigapathy, P. (2002). English language teaching in Malaysia today. Asia Pacific
Journal of Education, 22(2), 35-52. Retrieved from

http://www.tandfonline.com/doi/abs/ 10.1080/0218879020220205#preview

Ashaver, D. & Igyuve, S. M. (2013). The use of audio-visual materials in the
teaching and learning processes in colleges of education in Benue State-
Nigeria. IOSR Journal of Research & Method in Education (IOSR-JRME),
1(6).

Asrifan, A. (2015). The use of pictures story in improving students’ ability to write
narrative composition. International Journal of Language and Linguistics,
3(4), 244-251.

Ayotte, L. & Collins, C. (2017). Using short videos to enhance reading and writing in
the ELA curriculum.

Batters, J. (1986). Do boys really think languages are just girl-talk? Modern
Languages, 67(2).

Bahrani, T. & Sim, T. S. (2013). Authentic language input for language learning in
ESL/EFL contexts. The International Journal of Language Learning and
Applied Linguistic World (IJLLALW),3(2).

Bian, L., Leslie, S.-J., and Cimpian, A. (2017). Gender stereotypes about intellectual

ability emerge early and influence children’s interests. Science 355, 389-391.

Bianco, M. J. (2008). Types of essay. Retrieved from

http://www.marthabianco.com/WR90/ Last_Packet.pdf

Bilalli, E. (2019). The impact of videos in EFL classroom. International Journal of

81



Sciences: Basic and Applied Research (IJSBAR), 48 (3).

Bourke L., & Adams, A. (2011). Is it differences in language skills and working
memory that account for girls being better at writing than boys? Journal of
Writing Research, 3(3), 249-277.

Brame, C. J. (2015). Effective educational videos. Retrieved from
http://cft.vanderbilt.edu/guides-sub-pages/effective-educational-videos/

Bravo, E., Amante, B., Simo, P., Enanche, M. & Fernandez, V. (2011). Video as a
new teaching tool to increase student motivation. Retrieved from
https://upcommons.upc.edu/bitstream/handle/2117/12717/bravo-
amante.pdf;jsessionid=E4DBA2D787D241E368E2C671FA806A6E?sequenc
e=1

Brown, H.D. (2000). Principles of language learning and teaching 4th ed. New

York: Longman Inc.

Brunken, R., Plass, J. L., & Leutner, D. (2003). Direct measurement of cognitive load

in multimedia learning. Educational Psychologist, 38(1), 53-61

Bryman, A. (2006). Integrating qualitative and quantitative research: How is it done?

Qualitative Research, 6(1).
Burger, K., & Winner, E. (2000). Instruction in Visual Art: Can It Help Children

Learn to Read? Journal of Aesthetic Education, 34(3-4), 277-293.

Burt, M. (1999). Using video with adult English language learners. Retrieved from

http://www.cal.org/ caela/esl_resources/digests/video.html

Cakar, 1. (2006). The use of video as an audio-visual material in foreign language
teaching classroom. Turkish Online Journal of Educational Technology. 5.
67-72.

Carmicheal, M., Reid, A.K & Karpicke, J. D. (2018). Assessing the impact of
educational video on student engagement, critical thinking and learning: The
current state of play. Retrieved from
https://us.sagepub.com/sites/default/files/hevideolearning.pdf

82



Chandler, P. & Sweller, J. (1992). The split-attention effect as a factor in the design
of instruction. British Journal of Educational Psychology, 62.

Charanjit Kaur Swaran Singh, Tan Pei Mei, Maria Shu Abdullah, Wan Mazlini
Othman & Nor Azmi Mostafa. ESL learners’ perspectives on the use of
picture series in teaching guided writing. International Journal of Academic

Research in Progressive Education and Development, 6(4).

Choo, Y. B., & Li, K. L. (2017). Digital writing in English language writing
instruction. ARIEL-An International Research Journal of English Language
and Literature, 28.

Christianakis, M. (2011). Children's text development: Drawing, pictures, and
writing. Research in the Teaching of English, 22-54.

Clifton, A., & Mann, C. (2011). Can YouTube enhance student nurse learning?
Nurse Education Today, 31 (4), 311-313.

Celce-Murcia, M., & Hilles, S. (1998). Techniques and Resources in Teaching

Grammar. Oxford: Oxford University Press.

Celce-Murcia, M. (2001). Teaching English as a second or foreign language.

Boston: Heinle & Heinle.

Chung, L.Y, & Chang, R. C. (2017). The effect of gender on motivation and on
student achievement in digital game-based learning: A case study of a
contented-based classroom. EURASIA J Math Sci Tech Ed, 13(6).

Cooper, J. (2006). The digital divide: The special case of gender. Journal of
Computer Assisted Learning, 22.

Damber Singh & Nipaporn Chalermnirundorn (2020). The use of animated movies to
enhance narrative writing skills of grade six Bhutanese ESL students.
Retrieved from https://so01.tcithaijo.org/index.php/AJPU/article/
view/223267

83



Dambrot, F.H., Watkins-Malek, M.A., Silling, S.M., Marshall, R.S. & Garver, J.A.
(1985). Correlates of sex differences in attitudes toward and involvement

with computers. Journal of Vocational Behavior, 27.

De Jong, T. (2010). Cognitive Load Theory, educational research, and instructional
design: Some food for thought. Instructional Science 38(2): 105-134.

Deng, Y., Chang, L., Yang, M., Huo, M & Zhou, R. (2016). Gender differences in
emotional response: Inconsistency between experience and expressivity. PLoS
ONE 11,(6)

Dhindsa, H. S., & Shahrizal-Emran (2011). Using interactive whiteboard technology-
rich constructivist learning environment to minimize gender differences in
chemistry achievement. International Journal of Environmental & Science
Education, 6(4), 393-414.

Duman, B., & Gocen, G. (2015). The effect of the digital storytelling method on pre-
service teachers’ creative writing skills. Anthropologist, 20(1-2), 215-222.

Eaton, S. E. (2010). Global trends in language learning in the twenty-first century.
Calgary, Canada: Onate Press.

Ericsson, K. A., & Kintsch, W. (1995). Long-term working memory. Psychological
review, 102(2), 211.

Falupi, S. N., Arifin, Z., & Novita, D. (2013). Teaching descriptive text writing by
using video to junior high school students. Jurnal Pendidikan dan
Pembelajaran, 2(3).

Fearrington, J., Parker, P., Kidder-Ashley, P., Gagnon, S., McCane-Bowling, S., &
Sorrell, C. (2014). Gender differences in written expression: Curriculum-
based measurement in third- through eighth-grade students. Psychology in the
Schools, 51(1), 85-96.

Firman Aziz & Fithry Fathiyyaturrizqi (2017). Using movie to improve students’
narrative writing skill. Advances in Social Science, Education and
Humanities Research (ASSEHR), 82.

Flynn, N. (2016). Using video in the classroom: Research review. Retrieved from

https://cielo24.com/2016/09/using-video-in-the-classroom-research-

84



review/#:~:text=Research%?20has%20shown%?20that%20the,student%20lear
ning%20and%20promote%20achievement.

Fralinger, B., & Owens, R. (2009). YouTube as a learning tool. Journal of College
Teaching & Learning, 6 (8), 15-28.

Friatin, L. Y., & Jauharoh, U. (2019). The use of digital story in teaching writing
narrative text. Jurnal Wahana Pendidikan, 4(1), 19-25.

Ghabool, N., Edwina, M . & Seyyed Hossein Kashef (2012). Investigating Malaysian
ESL students’ writing problems on conventions, punctuation, and language use

at secondary school level. Journal of Studies in Education, 2(3).

Ghavifekr, S. & Rosdy, W.A.W. (2015). Teaching and learning with technology:
Effectiveness of ICT integration in schools. International Journal of Research
in Education and Science (IJRES), 1(2), 175-191.

Gillham, B. (2000). Case study research methods. London: Continuum.

Gokturk, N. (2016). Examining the effectiveness of digital video recordings on oral

performance of EFL learners. Teaching English with Technology 16(2).

Gopalan, M, Rosinger, K. & Jee, B. A. (2020). Use of quasi-experimental research
designs in education research: Growth, promise, and challenges. American

Education Research Association, 44(1).

Goswami, A. & Dutta, S. (2021). Gender differences in technology usage—A
literature review. Open Journal of Business and Management,4 (1).

Graham, S., & Perin, D. (2007). Writing next-effective strategies to improve writing
of adolescents in middle and high schools. The Elementary School Journal, 94
(2), 169-181.

Gromik, N. (2015). The effect of smartphone video camera as a tool to create digital
stories for English learning purpose. Journal of Education and Learning, 4 (4).

Gui, M., & Argentin, G. (2011). Digital skills of internet natives: Different forms of
digital literacy in a random sample of northern Italian high school students.
New Media & Society, 13(6), 963-980.

85



Gutierrez, K. G. C., Puello, M. N. & Galvis, L. A. P. (2015). Using pictures series
technique to enhance narrative writing among ninth grade students at

Institucion Educativa Simon Araujo. English Language Teaching, 8(5).

Haider, G. (2012). An insight into difficulties faced by Pakistani student writers:
Implications for teaching of writing. Journal of Educational and Social

Research, 2 (3), 17-27.

Hall-Mills, S. & Apel, K. (2012). Narrative and expository writing of adolescents
with language-learning disabilities: A pilot study. Communication Disorders

Quarterly, 34 (3), 135-143.

Hamzah M. I. (2009). The impact of technology change in Malaysian smart schools
on Islamic education teachers and students. International Journal of Human

and Social Sciences, 4(11).

Harmer, J. (2015). The practice of English language teaching. Harlow, Essex,

England : Pearson Education Limited.

Haris, H. (2013). The use of documentary video to teach writing news item text to
the tenth grade students in SMAN 4 Bangkalan. RETAIN, 1(3).

Harris, A. D., McGregor, J. C., Perencivich, E. N., Furuno, J. P., Zhu, J., Peterson, D.
E. & Finkelstein, J. (2006). The use and interpretation of quasi-experimental
studies in medical informatics. Journal of the American Medical Informatics

Association, 13(1).

Hayes, J. R. (1996). A new framework for understanding cognition and affect in
writing. In C. M. Levy & S. Ransdell (Eds.), The science of writing:
Theories, methods, individual differences, and applications (pp. 1-27).

Mahwah, NJ: Lawrence Erlbaum.

86



Hew, T.S., & Leong, L. Y. (2011). An Empirical Analysis of Malaysian Pre-
university Students’ ICT Competency Gender Differences. International
Journal of Network and Mobile Technologies ISSN 2229-9114, 2(1), 15-29.

Hill, R. (1998). What sample size is “enough” in internet survey research?

Interpersonal Computing and Technology: An Electronic Journal for the 21st

Century, 6(3-4).

Hooderheige, V., Loyens, S. M. M., & van Gog, T. (2015). Learning from video
modeling examples: Does gender matter? Instructional Science, 44. 66-89.

Huang, J. C., Huang, Y. T., Tsai, C. C., Chung, C. I., & Wu, Y. C. (2009). An
automatic multimedia content summarization system for video

recommendation. Educational Technology & Society, 12(1), 49-61.

liter, B.G. (2009). Effect of technology on motivation in EFL classrooms. TOJDE.
10(4), 1.

Ismaili, M. (2013). The effectiveness of using movies in the EFL classroom — A study
conducted at South East European University. Academic Journal of
Interdisciplinary Studies, 2(4).

Isaac, S., & Michael, W. B. (1995). Handbook in research and evaluation. San

Diego, CA: Educational and Industrial Testing Services.

Jacobs, J. E., Lanza, S., Osgood, D. W., Eccles, J. S., and Wigfield, A. (2002).
Changes in children's self-competence and values: gender and domain
differences across grades one through twelve. Child Development, 73, 509—
527.

Johnson, A. P. (2008). Teaching reading and writing: A guidebook for tutoring and

remediating students. New York: Rowman and Littlefield Education.

June, S., Aizan Yaacob, & Yeoh, K. K. (2014). Stimulating critical thinking among
tertiary students through Youtube videos and interactive activities: A

reflective journey. ICSSR E-Journal Of Social Science Research, 2.

87



Kamarunzaman, N. Z., Zakaria, Z., Zawawi, A. A., Noordin, N., Sawal, M. Z. H. M.,
Rahman, A. A., Nordin, M. M. (2011). Identifying Gaps in Digital Divide --
Comparison between localities in Sg. Petani, Kedah, Malaysia.
Interdisciplinary Journal of Contemporary Research in Business, 3(4), 556—
562.

Kamelia, K. (2019). Using video as media of teaching in English language
classroom: Expressing congratulation and hopes. Journal of Ultimate Research
and Trends in Education, 1 (1).

Kaur, D., Yong, E., Norhayati Mohd Zin & DeWitt, D. (2014). The Use of Videos as
a Cognitive Stimulator and Instructional Tool in Tertiary ESL Classroom. The
Malaysian Online Journal of Educational Technology, 2(3).

Kellogg, R. T. (2001). Long-term working memory in text production. Memory &

cognition, 29 (1).

Kellogg, R.T. (2008). Training writing skills: A cognitive developmental perspective.
Journal of Writing Research, 1(1), 1-26

Kerras, H., Sanchez-Navarro, J. L., Lopez-Becerra, E. I. & de-Miguel Gomez, M. D.
(2020). The impact of the gender digital divide on sustainable development:
Comparative analysis between the European Union and the Maghreb.
Sustainability, 12, 3347.

Kholis, A. (2018). The effectiveness of using video and pictures on teaching writing

hortatory exposition text. LingTera, 5(2).

Kitchen, S. (2007). Harnessing Technology Schools Survey 2007. Becta. Retrieved
from http://partners.becta.org.uk/index.php?section=rh&catcode=_re_rp_02
&rid=14110]

Korlat, S., Kollmayer, M., Holzer, J., Luftenegger, M., Pelikan, E. R., Schober, B. &
Spiel, C. (2021). Gender Differences in Digital Learning During COVID-19:
Competence Beliefs, Intrinsic Value, Learning Engagement, and Perceived
Teacher Support. Frontiers in Psychology, 12.

Kosterelioglu, 1. (2016). Student views on learning environment enriched by video

clips. Universal Journal of Educational Research 4(2): 359-369.

88



Krashen, S. D. (1981). Second language acquisition and second language learning.
Oxford: Pergamon Press.

Kumi, R., Conway, C. M, Goyal, S. & Limayem, M. (2013). Learning in color: How
color and affect influence learning outcomes. IEEE Transactions on
Professional Communication, 56(1).

Lawson, T.J., Bodle, J.H., Houlette, M. A & Haubner, R. R (2006). Guiding
questions enhance student learning from educational videos. Teaching of
Psychology 33, 31-33.

Lee, JLA.C., & Al Otaiba, S. (2015). Socioeconomic and gender group differences in
early literacy skills: A multiple-group confirmatory factor analysis approach.
Educational Research and Evaluation, 21(1), 40-59.

Li, N., & Kirkup, G. (2007). Gender and cultural differences in internet use: A study
of China and the UK. Computers & Education, 48(2), 301.

Liu, C. H. & Matthews, R. (2005). Vygotsky’s philosophy: Constructivism and its

criticism explained. International Educational Journal, 6(3).

Liu, P, Forte, J., Sewell, D. & Carer, O. (2018). Cognitive load effects on early visual
perceptual processing. Attention Perception & Psychophysics, 80.

Listyani, L. (2019). The use of a visual image to promote narrative writing ability and

creativity. Eurasian Journal of Educational Research, 80.

Llord-Ratcliffe, K. (2014). Worked examples in video lessons to reduce cognitive
load. Retrieved from
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article

=1090&context=dissertations

Lopez-Alvarado, J. (2017). Teaching English using video materials: Design and
delivery of a practical course. International Journal of Research and Education
(JRE).

Lupart, J. L., Cannon, E., & Telfer, J. A. (2004). Gender differences in adolescent
academic achievement, interests, values and life-role expectations. High
Ability Stud. 15, 25-42.

89



Lusiana, L. (2008). The effectiveness of using cartoon movie in teaching writing
narrative text. FPBS UPI Sarjana Degree: Unpublished Paper.

Ma, M., Y., & Wei, C., C. (2016). A comparative study of children's concentration
performance on picture books: Age, gender, and media forms. Interactive
Learning Environments, 24(8), 1922-1937.

Maarof, N., & Murat, M. (2013). Writing strategies used by ESL upper secondary
school students. International Education Studies, 6(4), 47.

Marchionini, G. (2003). Video and learning redux: New capabilities for practical use.
Educational Technology, 43(2), 36-41.

Mayora, C. (2017). Using Youtube to encourage uthentic writing in EFL classrooms.
TESL Reporter, 42(1).

Mcmillan, J. H. (2012). Educational research: Fundamentals for the consumers.

Boston: Pearson.

McNeill K. L., Krajcik J. Synergy between teacher practices and curricular scaffolds
to support students in using domain-specific and domain-general knowledge
in writing arguments to explain phenomena. Journal of the Learning
Sciences, 18. doi:10.1080/10508400903013488.

MCcNiff, J. (1988). Action research: Principles and practice. Basingstoke: Macmillan

Education.

Melor Md Yunus, Harwati Hashim, Mohamed Amin Embi & Maimun Agsha Lubis
(2010). The utilization of ICT in the teaching and learning of English: ‘Tell Me

More’. Procedia Social and Behavioral Sciences 9.

Miles, B. W. (2006). Moving out of the dark ages: An argument for the use of digital

video in social work research. Journal of Technology in Human Services, 2(3).

Miftah, M. Z. (2015). Enhancing writing skill through writing process approach.

Journal on English as a Foreign Language, 5(1).

Nikian, S., Faizah Mohamad Nor & Marzila A. Aziz (2013). Malaysian teachers’
perception of applying technology in the classroom. Procedia- Social and

Behavioral Sciences 103.

90



Normazidah Che Musa, Koo Yew Lie & Hazita Azman (2012). Exploring English
language learning and teaching in Malaysia. GEMA Online Journal of

Language Studies, 12(1).

Nunan, D. (1989). Designing tasks for the communicative classroom. Cambridge

University Press, United Kingdom.

Nunan, D. (1998). Language teaching methodology: A textbook for teachers.

London: Prenctice Hall Inc.
Nurdevi Bte Abdul (2016). The use of audio-lingual method in teaching listening
comprehension at the second year students of SMK Yapip Makassar

Sungguminasa, Exposure Journal 43.

Nur Wahid, Z. (2012). Teaching Narrative Text Through Fairy Tale in Improving
Writing of the Eleventh Grade Student of SMA Negeri 1 Ngunut Tulungagung
(Sarjana Pendidikan Paper, IAIN Tulungagung). Retrieved from:
http://repo.iaintulungagung.ac.id/1474/

OECD (2018). Bridging the digital gender divide: Include, upskill, innovate.
Retrieved from http://www.oecd.org/digital/bridging-the-digital-gender-
divide.pdf

Olasina, G. (2017). An evaluation of educational YouTube videos for academic

writing. The African Journal of Information Systems,9(4).

Omid, A. & Azam, R. (2015). Using authentic materials in the foreign language
classrooms: Teachers’ perspectives in EFL classes. International Journal of
Research Studies in Education, 5(2),105-106.

Paas, F., Van Gog, T., & Sweller, J. (2010). Cognitive load theory: New
conceptualization, specifications, and integrated research
perspectives. Educational Psychology Review, 22(2), 115-121.

91



Panagiota NikoPoulou-Smyrni & Christos Nikopoulos (2010). Evaluating the impact
of video-based versus traditional lectures on student learning. Educational
Research, 1(8).

Payaprom, S. & Payaprom, Y. (2020). Identifying learning styles of language
learners: A useful step in moving towards the learner-centred approach.

Journal of Language and Linguistic Studies, 16(1), 59-72.

Perez-Parades, P. & Diez-Bedmar, M. B. (2012). The use of intensifying adverbs in
learners writing. Retrieved from
https://www.researchgate.net/publication/234472539 The_use
_of _intensifying_adverbs_in_learner_writing/link/004635220938d0f0300000

00/download

Peterson, E. (2009). How to become a (more) successful learner. 43™ Annual

Conference Cardiff.

Picton, I., Clark, C. & Judge, T. (2020). Video game playing and literacy: A survey
of young people aged 11 to 16. National Literacy Trust.

Pineteh, E. A. (2013). The academic writing challenges of undergraduate students: A
South African case study. International Journal of Higher Education, 3 (1),
12.

Pishgadem, R., Zabetipour, M. & Aminzadeh, A. (2016). Examining emotions in
English language learning classes: A case of EFL emotions. Issues in
Educational Research, 26(3).

Pratama, A., Arief, D., & Hidayati, A. (2018, December). The Effect of Using
Animated Media Films and Entering Behavior to Narrative Writing Skill in
Indonesian Language Learning Class V. In International Conference on
Language, Literature, and Education (ICLLE 2018). Atlantis Press.

Prawiti, K. (2016). Students’ difficulties in writing English. Retrieved from

https://www.google.com/search?g=students%27+problem+in+writing+englis

92



h+pdf&sa=X&ved=2ahUKEwiJ1p292KzuAhVmzjgGHZ0gAKcQ1QIloAHo

ECAEQAQ&biw=1366&bih=600#

Preston, C., & Mowbray, L. (2008). Use of SMART boards for teaching, learning
and assessment in kindergarten science. Retrieved from

http://smartboardita.pbworks.com/f/smartboard+with+kindergartener.pdf

Price, D. (2019). If a YouTube video can replace a teacher, then it probably should.
Retrieved from https://www.fenews.co.uk/press-releases/224-
podcasts/36582-if-a-youtube-video-can-replace-a-teacher-then-it-probably-

should

Rachmah, R. (2011). Using video clips to prove students’ writing skills of narrative
writing. Retrieved from http://lib.unnes.ac.id/9078/1/10176.pdf

Raja, R. & Nagasubramani, P. C. (2018). Impact of modern technology in education.
Journal of Applied and Advanced Research 3(33).

Rayo, D. S. (2015). Writing narratives with the aid of picture stories. Retrieved from
https://ir.lib.uwo.ca/cgi/viewcontent.cgi?referer=https://www.google.com/&h
ttpsredir=1&article=4365&context=etd

Rivai, I. M., Arniz, E. A. & Mujadidi S. (2017). The effectiveness of using video on
students’ writing ability in teaching descriptive text (A case study at tenth grade
of SMK Pasundan 1 Kota Serang). The Journal of English Language Studies,
2(2).

Rostanti Toba, Widya Noviana Noor & La Ode Sanu (2019). The current issues of
Indonesian EFL students’ writing skills: Ability, problem, and reason in

writing comparison and contrast essay. Dinamika IImu, 19(1).

Rowsell, J.,, & Decoste, E. (2012) (Re)designing writing in English class: A
multimodal approach to teaching writing. Pedagogies: An International
Journal, 7(3), 246-260

93



Sambodo, B. (2018). The effectiveness of using videos to teach writing procedure text.
Retrieved from https://core.ac.uk/download/pdf/296475704.pdf

Sanders, J. (2005). Gender and technology in education: A research review.
Retrieved from http://www.josanders.com
Saunders, M.N., 2007. Research methods for business students, 5/e. India: Pearson

Education.

Selwyn, N. (1999). Students’ attitudes towards computers in sixteen to nineteen

education, Education and Information Technology, 4(2).

Shabiralyani, G., Hasan, K. S., Hamad, N. & Igbal, N. (2015). Impact of visual aids
in enhancing the learning process case research: District Dera Ghazi Khan.
Journal of Education and Practice, 6(19).

Shank, P. (2019). Does video improve engagement and learning? Retrieved from

https://elearningindustry.com/engagement-and-learning-does-video-improve

Sheeba, S. (2018). Teaching writing: Issue and challenges. International Journal of

English Language, Literature and Humanities, 4(10).

Sherman, J. (2003). Using authentic video in the language classroom. Cambridge.

Cambridge University Press.

Shirin Shafiei Ebrahimi & Yeo Kee Jiar (2018). The use of technology in Malaysian

public high school. Merit Research Journal of Education and Review, 6(3).

Shyamlee, S. (2012). Use of technology in english language teaching and learning: An

analysis. International Conference on Language, Medias and Culture, 33.

Simpson, A. (2013). A process approach to writing. Retrieved from

http://www.developingteachers.com

Sinurat, J. (2015). Improve students’ narrative writing achievement through film at

SMA NEGERI I PALIPI. International Journal of English Linguistics.

94



Sri Novita Falupi, Zainal Arifin & Dewi Novita (2017). Teaching descriptive text
writing by using video to junior high school students. Retrieved from
https://core.ac.uk/ download/pdf/289709055.pdf

Stephens, M. (1995). Picture for Writing Book. England. Longman.

Stinnett, M. (2013). Research in Reading. Illinois Reading Council Journal, 42(1),

69- 72.

Styles, A. (2020). YouTube, Snapchat and TikTok: How COVID-19 became a social
experiment for elite WA schools. Retrieved from
https://www.watoday.com.au/national/western-australia/youtube-snapchat-
and-tiktok-how-covid-19-became-a-social-experiment-for-elite-wa-schools-

20200611-p551mn.html

Suganob-Nicolau, M. F. & Sukamto, K. E. (2016). Gender differences in writing
complex sentences: A case study of Indonesian EFL students. Indonesian
Journal of English Language Teaching, 11(1). 69-80.

Sweeder, J. (2007). Digital video in the classroom: Integrating theory and practice.

Contemporary Issues in Technology and Teacher Education, 7(2).

Sweller, J. (2011). Cognitive load theory. In J. P. Mestre & B. H. Ross (Eds.), The
psychology of learning and motivation, 55. The psychology of learning and

motivation: Cognition in education (p. 37-76). Elsevier Academic Press.

Sweller, J., Ayres, P. L., & Kalyuga, S. (2011). Cognitive load theory. New York:
Springer.

Tan, K. E. (2005). Writing in English: An investigation of school and personal

writing by Malaysian high school students. Unpublished Ph.D. thesis,

Monash University, Melbourne.

Taylor, L., & Parsons, J. (2011). Improving Student Engagement. Current Issues in

Education, 14 (1).Retrieved from http://cie.asu.edul/.

95



The Star (2018). Robots cannot replace teachers in classrooms. Retrieved from
https://www.thestar.com.my/opinion/letters/2018/09/04/robots-cannot-

replace-teachers-in-classrooms

Tomlinson, C. (2003). Fulfilling the promise of the differentiated classroom:
Strategies and tools for responsive teaching. Alexandria, VA: Association for
Supervision and Curriculum Development.

Varela, A.L. & Mejia, F. (2018). Using video lessons to improve the quality of
teaching: A workshop. Retrieved from https://www.researchgate.net/
publication/327369306_USING_VIDEOS_TO_IMPROVE_TEACHING_PR
ACTICE

Vekiri, I & Chronaki, A. (2008). Gender issues in technology use: Perceived social
support, computer self-efficacy and value beliefs, and computer use beyond
school. Computers and Education, 51 (3).

Verenikina, I. (2008). Scaffolding and learning. Its role in nurturing new learners.
Retrieved from

https://ro.uow.edu.au/cgi/viewcontent.cgi?article=1043&context=edupapers

Volman, M., et al., (2005). New technologies, new differences. Gender and ethnic
differences in pupils' use of ICT in primary and secondary education.
Computers and Education, 45. 35-55.

Vygotsky, L. S. (1978). Mind in Society: The development of higher psychological
processes. Cambridge, MA: Harvard University Press.

Wael Abdulrahman Almurashi. (2016). The effective use of Youtube videos for
teaching English language in classrooms as supplementary materials at Taibah
University in Alula. International Journal of English Language and
Linguistics Research, 4(3). 32-47.

Wang, Z. (2015). An analysis on the use of video materials in college English

teaching in China. International Journal of English Language Teaching, 2(1).

Warschauer M, Meskill C. (2000). Technology and Second Language Teaching and

Learning. in J. Rosenthal (ed) Handbook of Undergraduate Second

96



LanguageEducation. Mahwah, NJ: Lawrence Erlbaum.

Wilkinson, D. & Birmingham, P. (2003). Using research instruments: A guide for

researchers. New York: RoutledgeFalmer.

Wood, D., Bruner, J. S., Ross, G. The role of tutoring in problem solving. Journal of
Child Psychology and Psychiatry, 17. doi:10.1111/j.1469-
7610.1976.tb00381.x.

Wright, A. (2006). Pictures for Language Learning. NY: Cambridge University
Press

Yunus, M. M., Nordin, N., Salehi, H., Embi, M. A., & Salehi, Z. (2013). The use of
information and communication technology (ICT) in teaching ESL writing
skills. English Language Teaching, 6(7), 1.

Zakaria, M. A., & Aziz, A. A. (2019). The Impact of Digital Storytelling on ESL
Narrative Writing Skill. SocArXiv. August, 4.

97





