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CHAPTER 1  
 
 
 
 
 

INTRODUCTION 

 
 
 
 

1.1  Introduction 
 
 

This research intends to assess the challenges and perception of teachers 

towards the implementation of emergency remote teaching during pandemic Covid-19 

in elementary school in Johor. Besides the background and statement of the problem, 

this chapter also includes the objectives and the importance of the study. The scopes, 

limitations and operational definitions had been discussed in detail as well.  

 
 
Pandemic of Covid-19 which struck the world in 2019 has dreadfully forced a 

global shut down of educational activities. This has caused a frightful crisis-response 

where universities, secondary schools as well as primary schools prompted online 

learning to serve as the alternative educational platform. In April 2020, Malaysia 

Ministry of Education had sent forth an initiatory emergency policy - Suspending 

Classes without Stopping Learning, which meant sustaining teaching activities when 

all the schools in the country were closed to stop the spread of the virus. All teachers 

and students under the Ministry of Education Malaysia were entitled to a registered 

email account and free access to use any Google applications to continue teaching and 

learning activities. Teachers were encouraged to implement Google Classroom as a 

platform to share contents and materials. Some teachers use WhatsApp to deliver 

tutoring sessions and assessments via voice note. A compulsory modification in 

education administrators, instructors and learners has resulted in the migration of 

traditional brick and mortar classroom teaching to online teaching.  
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1.2  Background of Study 
 
 
 According to Quick Facts Malaysia Education Statistics, nearly 50% of 

elementary school teachers in Malaysia are digital immigrants who were born before 

the year of 1980.   As (Schmidt et al., 2009) mentioned, 

 

“Teachers often have inadequate (or inappropriate) experience with 

using digital technologies for teaching and learning. Many teachers 

earned degrees at a time when educational technology was at a very 

different stage of development than it is today. It is, thus, not surprising 

that they do not appreciate its value or relevance to teaching and 

learning.” 

(Schmidt et al., 2009) 

 

In line with Schmidt’s argument, (Prensky, 2009; Schmidt et al., 2009) also 

stated that “not only do these identified teachers think differently, but they may also 

process information, not through a technologically wired system, but a foundational 

locus based on more traditional, linear reading and writing literacy patterns, which 

may lead to many challenges faced in the classroom”. 

 
 

As schools were closed due to pandemic Covid-19, these primary school 

teachers were urged to shift from face-to-face teaching to online teaching when 

students were not able to go to school. Since they have a little or no training in 

conducting online teaching, and yet online teaching is totally different from what they 

were trained for. The migration from a face-to-face teaching system into an online 

system that had never been implemented or trained before tended to lead to a 

tremendous problem.  

 
 

The researcher conducted a preliminary survey among public elementary 

school teachers. The result shows that some teachers experienced difficulties in 

preparing digital content before conducting online teaching. They also encountered 

frustration when dealing with parents and students who have low or no digital literacy. 

During the time these teachers conducted online teaching, they were educators as well 
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as technicians who supported all technical problems which were faced by students and 

parents. Some of them even revealed that they were actually performing two tasks on 

the same screen, one window is for teaching, the other window is Google or YouTube 

video showing the steps of presenting the digital content. All the awkward moments 

caused unpleasant teaching and learning experiences for both teachers and students.  

 

 

It is thus this research aimed to assess the challenges of elementary educators 

in Johor when conducting emergency remote teaching during pandemic Covid-19. The 

researcher offers a small sample of what kinds of challenges were encountered by these 

educators and how they perceived the implementation of emergency remote teaching 

during pandemic Covid-19.  

 
 
 
 

1.3   Statement of Problem 
 
 

Instead of saying that as an ad hoc transformation to online learning, there is a 

more appropriate term to address this situation – emergency remote teaching, which 

represents “a temporary shift of instructional delivery to an alternate delivery mode 

due to crisis circumstances” (Ferri, Grifoni, & Guzzo, 2020a). As (Charles Hodges, 

2020) mentioned in his research, emergency remote teaching is totally different from 

online learning. The in-depth study of the implementation of emergency remote 

teaching among these elementary school teachers could give us an insight of 

challenges that teachers faced and their perception, their readiness towards online 

learning in the future.  

 
 

Although we address this implementation as emergency online teaching, 

however, we do not know when this emergency crisis would fade. It is possible that 

even with an effective vaccine, there will be a prolonged post-pandemic recovery of 

another two to three years. We eagerly need a voice from our education front-liner to 

develop an appropriate teaching framework to ensure the continuity, integrity and 

quality of nation education. 
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As this emergency remote learning became a catalyst to educational 

technology, this study aimed to explore teachers’ challenges and perception of 

implementing emergency remote teaching during pandemic in order to gain valuable 

insights about the challenges they had faced and their implementation of teaching 

online. This is also important in future as other researchers could use it further to 

develop a more appropriate model or pedagogy to suit the needs of elementary students 

and teachers. 

 
 
 
 
1.4   Research Objective 
 
 

The objectives of this study are as follow: 
 
I. To identify challenges faced by elementary teachers in conducting emergency 

remote teaching during pandemic Covid-19 

 
 

II. To investigate teachers’ perception on implementation of emergency remote 

teaching during pandemic Covid-19. 

 
 

III. To identify interrelationship between teachers’ challenges and teaching 

implications  

 
 
 
 

1.5   Research Questions 
 
 

The purpose of this study was to understand the perception and challenges 

faced by elementary teachers who had conducted emergency remote teaching during 

pandemic Covid-19. There were two research questions in this study. The research 

questions were stated as follows: 
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I. What are teachers’ challenges in conducting emergency remote teaching during 

pandemic Covid-19?   

 
II. What are teachers’ perceptions towards the implementation of emergency 

remote teaching during pandemic Covid-19? 

 

III. What is the interrelationship between teachers’ challenges and teaching 

implication?  
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1.6  Conceptual Framework 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.1  Conceptual framework of the study 
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The researcher explores public elementary school teachers’ perceptions and 

challenges faced in conducting emergency remote teaching during pandemic Covid-

19 using a distinct conceptual framework.  

 
 
As these elementary school teachers received their training during the time 

when Covid-19 did not exist. They were trained to conduct instructional activities in 

face-to-face format. Before the pandemic, these teachers carried their duty based on 

the contents and materials which were designed to be taught in face-to-face format to 

achieve the learning goals which were set to best suit the face-to-face learning 

environment. In the context of pandemic Covid-19, all schools were closed and these 

teachers had to change their teaching mode from face-to-face into online teaching as 

an emergency mechanism which they have had no experience with before.  

 
 
Teachers experienced great changes in their working environment as well as 

format. In terms of planning, teachers had to embrace different instructional media, 

mediums and strategies for instruction; in terms of preparation, they had to develop 

digital-based materials to be delivered online; in terms of delivering, they had to adapt 

to online teaching which they had never undergone any professional training before. 

Besides assigning online assessment, they also had to evaluate students’ performance 

to determine the effectiveness of the pedagogy as well as students’ learning progress.  

 
 

This process formed a distinct experience when teachers and all stakeholders 

were not ready or unprepared to take on the remote teaching and learning. By exploring 

the challenges they faced during the experience could help us explore the weakness 

and the strength of the implementation, and investigate the key factors that affect the 

implementation. As these teachers were the key players in future remote teaching 

programs, their sharing of experiences and perceptions were fairly important to the 

future implication.  

 
 

Thus, the researcher adopted a qualitative case study design method to explore 

the challenges and the perceptions of public elementary school teachers towards the 

implementation of emergency remote teaching during pandemic Covid-19.  
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1.7  Research Rationale 
 
 

The rationale of conducting this study was to explore the perceptions and 

challenges faced by Malaysian public elementary school teachers who had conducted 

emergency remote teaching during pandemic Covid-19. The study was a qualitative 

study gathering data from in-depth individual semi-structured interviews. A case study 

framework would be utilized to explore the challenges faced by elementary school 

teachers and how elementary teachers perceive the implementation of emergency 

remote teaching during pandemic Covid-19. 

 
 
 
 
1.8   Research Importance 
 
 

There is a need to have more in-depth research on teachers’ challenges and 

perception in conducting emergency remote teaching during pandemic Covid-19 as 

this can contribute to the adoption of educational technology in the future. The 

collaboration of teachers’ perceptions and experience can help clarify what 

stakeholders could do in order to support teachers in accomplishing tasks. This not 

only would benefit teachers, but also the learners as well as the community.  Last but 

not least, the current study is considered the first and foremost step for the future 

solution and adoption to develop a better remote learning framework for educational 

ecology.  
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1.9  Research Scope and Limitation 
 
 
 This section discussed about the scope and the limitation of the study. Scope 

and limitation of the study is essential as it was set as the boundary as well as to steer 

the study into the right direction.  

 
 
 
 
1.9.1  Research Scope  
 
 

The purpose of this study was to explore the essence of challenges and 

perceptions among public elementary teachers who have adopted emergency remote 

teaching during pandemic Covid-19. In this case study, the researcher explored 

teachers’ perceptions and challenges faced in implementation of emergency remote 

teaching. The participants of this study included teachers who teach Bahasa Malaysia 

and English subjects in public elementary schools in Johor.  

 

 
 

 
1.9.2  Limitation  

 
 
There are few limitations in this study. First, this study is aimed to explore 

teachers’ perception and challenges faced in emergency remote teaching. As this study 

only focused on a small sample of teachers who teach language subjects, hence the 

result and findings could not generalize to all teachers. The other limitation of this 

research is that this study only includes Johor public elementary school teachers who 

have at least five years of teaching experience in public elementary schools with good 

internet connection. This study excludes all teachers who faced poor infrastructure or 

facilities problems like internet connection. The rationale of excluding these teachers 

is because we can’t do much improvement in developing national infrastructure and 

facilities although it is the most common challenge faced by educators from all over 

the world.  
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1.10  Operational Definitions 
 
 
 This section discussed about the operational definition in this research. The 

operational definition is important as it clarified the terms used in the study as well as 

to standardize data.  

 
 
 
 
1.10.1  Challenges  

 
 
Challenges were characterised as a difficulty, a barrier or a problem which 

arises in a confronted situation. In order to overcome this difficulty, barrier or problem, 

the person had to make a special effort mentally, physically or financially to get things 

done. (Sedrakyan, Marandzhyan, Aismontas, & Tyulikova, 2018) Simply put, 

challenges were difficulties or problem faced which requires great efforts, 

perseverance, and determination to deal with a set of situations to overcome 

(Adedokun-Shittu & Shittu, 2015; Maboe, 2019; Schnackenberg, 2021; Vaidya & Ali, 

2021; Wang, 2011). In this study, the researcher studies the teachers’ challenges and 

difficulties they have had in the process of conducting emergency remote teaching 

during pandemic Covid-19. 

 
 
 
 

1.10.2 Perceptions 
 
 

As (Efron, 1969) stated “perception is man’s primary form of cognitive 

contact with the world around him.” “Perception is not something that happens to 

us or in us. It is something we do. It is the process of attaining awareness or 

understanding of sensory information (Noë & Noë, 2004).” The word “perception” 

which was ‘perceptio’ in Latin means “receiving, collecting, action of taking 

possession, and apprehension with the mind or senses.”  The perception process 

consists of three stages: selection, organization, and interpretation (Qiong, 2017). In 

this study, perception is how a perceiver perceives what he or she did in the past. 
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Here, the researcher aimed to explore teachers’ perception on the implementation 

of emergency remote teaching.  

 
 
 
 

1.10.3  Teaching 
 
 

As (Brophy, 1999) mentioned in a book of ‘Teaching’,  to support an effective 

instruction, there are twelve principles which cover all aspects from curriculum, 

instruction, assessment, classroom organization and management practices. The 

twelve principles included supportive classrooms which offered opportunity to learn, 

aligned curricula which contained coherent content and thoughtful disclosure, 

learning orientation which established functional practice and applications activities, 

engaged learners with scaffolding task and strategy teaching, expected  learners’ 

achievement with goal-orientated assessment(Brophy, 1999). The teaching variables 

mentioned here “is the process of attending to people’s needs, experiences and feelings, 

and intervening so that the students learn particular things, and go beyond the given.” 

It this study, teaching is the process of how the public elementary school teachers carry 

out their instructional duty in school closure during pandemic Covid-19.  

 
 
 
 

1.10.4 Covid-19 
 

 
Covid-19 is a short form of Coronavirus Disease. Coronavirus disease 

(COVID-19) is an infectious disease caused by a newly discovered coronavirus. 

Covid-19 was declared a pandemic by the World Health Organisation (WHO) in 2019. 

People infected with the coronavirus will experience mild to moderate respiratory 

diseases. The patient can heal on his own without receiving special treatment. 

Generally, elderly, people with cardiovascular or chronic diseases or cancer patients 

are prone to severe illness and death. The common way to prevent the transmission of 

the virus is to practise social distancing and hygienic etiquette, like washing hands and 

wearing masks. As the disease spreads rapidly over the world, in consideration of 

safety, many schools and institutions have been closed to stop the spread of the virus. 
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However, to ensure the continuity of education, policy makers have urged educators 

to shift educational activities online. Although there is not any effective vaccine for 

this highly contagious disease, and it is still going widely and deeply at the second 

when this research is conducted, the Covid-19 period in this research refers to a time 

from Mar to December 2020. 

 
 
 
 

1.10.5  Emergency Remote Teaching 
 
 

Malaysia government has closed all schools including higher education in Mar 

of 2020 in order to stop the spread of coronavirus. Meanwhile the Minister of 

Education has ordered all teachers and educators to work from home and continue 

teaching activities. In July 2020, all teachers and students are allowed to go back to 

school. However, this did not last long. In November 2020, Malaysia government 

closed all schools again to the last day of the 2020 academic calendar year. The 

emergency remote teaching mentioned in this research referred to these two periods, 

which are from Mar to July 2020, and from November to December 2020 

 
 
 
 

1.10.6  Elementary School  
 
 
Pre-School, Primary School, Secondary School, Pre-Graduate and 

Higher Education formed the five stages of formal education in Malaysia. There 

are two categories in public primary school in Malaysia in which Sekolah 

Rendah Jenis Kebangsaan (SJK) and Sekolah Rendah Kebangsaan (SK). The 

difference between SJK and SK was the instructional medium language where 

SJK used either Chinese or Tamil and SK used Malays as medium language. All 

the children in Malaysia are required to receive six years of  primary education 

and begin primary education at the age of 7. This research focused on the 

emergency remote teaching which was conducted in public elementary schools.  
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1.11  Summary 
 

 
This chapter presented an introduction containing background of study 

information that is related to the emergency remote teaching conducted by elementary 

school teachers in Johor. The objective of the study is to explore the challenges faced 

by public elementary school teachers in emergency remote teaching, and their 

perception towards implementation of emergency remote teaching. The chapter also 

described the statement of problem, the purpose of the study, research question, the 

conceptual framework of the study, significance of the study, the limitation of the 

study and all the key variables. 
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