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DEDICATION

“Learning is more than the acquisition of the ability to think; it is the acquisition of
many specialized abilities for thinking about a variety of things.”
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ABSTRACT

Effective teaching has a direct and indirect influence on students' daily life

and future success. The use of effective teaching methods can stimulate students'

classroom engagement, and students’ engagement is related to positive learning

outcomes. In this research, the teaching approaches studied were divided into

student-centered and teacher-centered. In China, many teachers tend to adopt a

teacher-centered approach, and students’ engagement in the classroom seems

unsatisfied. This research aims to explore the influence of teaching approaches,

socioeconomic status and gender on classroom engagement of college students in

Xingtai City, Hebei Province, China. In this quantitative study, a cluster sampling

method was used to conduct a questionnaire survey on 302 students from a college in

Xingtai City and then collect data. Data analysis showed that teaching approaches

have an impact on students' classroom engagement. At the same time, research has

found that female students have higher classroom engagement than male students.

However, the socioeconomic status of students and classroom engagement did not

show a significant correlation. In general, this research provides support for

exploring the influence of teachers' teaching approaches, students' gender and

socioeconomic status on students' classroom engagement. Future research needs to

use different instruments and more variables (such as students’ culture or sibling

rankings, etc.) to investigate the issue of student engagement in order to enrich the

information on this issue.
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ABSTRAK

Pengajaran berkesan mempunyai pengaruhan langsung dan tidak langsung

terhadap kehidupan dan kejayaan masa depan pelajar. Penggunaan kaedah

pengajaran berkesan dapat merangsang penglibatan pelajar dalam aktiviti kelas dan

penglibatan ini dapat menghasilkan kesan pembelajaran yang positif. Dalam

penyelidikan ini, pendekatan pengajaran telah dibahagikan kepada berpusatkan

pelajar (students centred learning) dan berpusatkan guru (teacher centred learning).

Di China, banyak guru menggunakan pendekatan berpusatkan guru, dan penglibatan

pelajar dalam aktiviti kelas kurang memuaskan. Penyelidikan ini bertujuan untuk

mengetahui pengaruh pendekatan pengajaran, status sosioekonomi dan jantina

terhadap penglibatan kelas pelajar kolej di Bandar Xingtai, Provinsi Hebei, China.

Dalam kajian kuantitatif ini, kaedah persampelan kluster digunakan untuk melakukan

tinjauan soal selidik terhadap 302 pelajar dari sebuah kolej di Xingtai City dan

kemudian mengumpulkan data. Analisis data menunjukkan bahawa pendekatan

pengajaran memberi kesan terhadap penglibatan pelajar di kelas. Pada masa yang

sama, penyelidikan mendapati bahawa pelajar perempuan mempunyai penglibatan

kelas yang lebih tinggi daripada pelajar lelaki. Walau bagaimanapun, status

sosioekonomi pelajar dan penglibatan kelas tidak menunjukkan hubungan yang

signifikan. Secara amnya, penyelidikan ini memberi sokongan untuk meneroka

pengaruh pendekatan pengajaran guru, jantina pelajar dan status sosioekonomi

terhadap penglibatan kelas pelajar. Penyelidikan masa depan perlu menggunakan

instrumen yang berbeza dan lebih banyak pemboleh ubah (seperti budaya pelajar

atau kedudukan saudara, dll.) Untuk menyiasat masalah penglibatan pelajar untuk

memperkaya maklumat mengenai isu ini.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

Effective teaching has a direct and indirect effect on students' daily lives and

their later success in lives. It improves students' engagement in classroom and may

result in increased achievement. The status of teachers and students in classroom

teaching is a bilateral interactive relationship between the leading role of teachers

and the main role of students. Effective teaching means that teachers have systematic,

logical, explicit and clear contents and objectives in their teaching activities.

Teachers can effectively apply the psychological principles of teaching, produce

effective teaching, guide students to obtain effective learning, and then achieve the

predetermined teaching objectives (Lin Jincai, 2006).

In the teaching process, teachers should use various teaching activities,

teaching methods to deliver teaching contents. Through the process of

teacher-student interaction, a series of complex and logical strategic actions are used

to change students' behavior and achieve teaching objectives. Students' learning is

very complicated, and teachers need to understand this complexity in order to design

the maximally effective pedagogy (Stephen L. Chew & William J. Cerbin, 2020).

Students' engagement is inseparable from effective teaching.

The realization of students' active engagement in the classroom allows them

to perceptually experience their own status and significance of subject engagement in

order to achieve the perceptual realization of the subject. "Engagement" has become

an effective foothold for the realization of student subjective operation. The more

engagement, the more active, the stronger the perceptual experience of the subject's

status, and the stronger the consciousness of the subject, which promotes its

development in the direction of rational understanding, and in turn further enhances
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the enthusiasm and consciousness of engagement. Research shows that the use of

effective teaching methods can stimulate student participation, and student

participation is related to positive learning outcomes (Christine M. Collaço, 2017).

Furthermore, engagement in classroom assists students to make insightful

comments and interesting connections. Also, it fosters a high level of energy and

enthusiasm in the classroom learning environment. When students are interested in

the classroom, they have the motivation to gain a deep understanding of knowledge,

which achieves the original intention of effective teaching: after a period of teaching

by the teacher, the students have made specific progress or development. Studies

have shown that students who experience effective teaching will reach a higher level

(Omoteso & Semudara, 2011 & Stronge et al, 2011), and student engagement in

classroom is an important aspect of effective teaching (Westergård et al., 2018).

In today's Chinese college classrooms, the performance of students’

engagement does not seem to be ideal. This may be related to the teaching approach

adopted by teachers - in China, most teachers still prefer the traditional

teacher-centered approach (Ding Songshuang, Li Songwei, Yang Huijuan & Liu

Pengfei, 2019). A number of studies have shown that student-centered approaches are

easier to improve students' classroom engagement (Foldnes, 2016; Lujan & DiCarlo,

2006; Parsons, Caroline S., 2017; Vercellotti, Mary Lou, 2017). In addition, students'

gender and socioeconomic status (SES) may also have an impact on their classroom

engagement. Because females than males are more often concentrate (Jaymes Pyne,

2020), and in many areas, students with lower SES develop more slowly (Morgan,

Farkas, Hillemeier & Maczuga, 2009). Next, these possible influencing factors will

be discussed one by one.

1.2 Background of the Study

The subjects of this study were mainly college students in Xingtai City, Hebei

Province, China. There are a total of 4 universities in Xingtai City. In this study, one

of the colleges was selected as the research object. After getting to know the teachers
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and administrators of Xingtai University, the researcher learned that most students of

Xingtai University have a low level of engagement in classroom, and this behavior

will become more obvious with grade. That is, freshman students show a relatively

high level of engagement in classroom, while sophomores and junior students’

engagement in classroom will decrease year by year. Until the seniors, they rarely

choose to interact with the teacher in the classroom. According to the research of

Ding Songshuang et al. (2019), most Chinese college classroom teaching still uses

the traditional teaching approach. When teachers instill knowledge to the students,

the students are regarded as the pure object existence, thus neglecting the

teacher-student interaction in classroom teaching.

Some Chinese scholars (Wang Aiqin, Zhang Yongli & Zhang Jin, 2017) have

studied the development of disciplines in universities and colleges in China. The

findings revealed that the number of professional courses in universities is increasing,

the courses are many and miscellaneous, and students are required to take all of the

courses. As a result, the class hours of each course are gradually reduced, many of

the original 60 hours of professional courses can only be arranged for 30 hours, but

to complete the same teaching tasks. It can be seen from this that in order to keep up

with the progress, some knowledge points cannot be explained thoroughly by

teachers, and they can only pass through the area. Students do not understand well,

do not remember well, and have unclear concepts. The above reasons cause the

classroom atmosphere to be very boring, and students' engagement in the classroom

is not high.

According to the opinions of several prior researches, it was revealed that the

challenge faced by many teachers is to increase students' engagement in classroom

and provide students with motivation to succeed in recent years. This challenge is

more obvious in the higher education environment (Cavanagh, 2011; Mandernach,

2015; O'Flaherty & Phillips, 2015). Studies have also found that students' low

engagement in classroom will have a negative impact on their learning outcomes and

overall academic success (Hanus &Fox, 2015; Meguid &Collins, 2017).

Students' engagement in classroom is closely associated with teaching
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approaches applied in the classroom. There are many advantages associated with

cooperative learning and active student engagement in lectures. According to

Wigfield et al (2015), behavioral engagement is a good indicator of student

performance-related choices. Active learning will also improve student learning

outcomes (Freeman S et al, 2014). In Foldnes's (2016) opinion, cooperative learning

with classroom participation can improve students' academic performance better than

traditional lecture-based teaching. Students who contribute enthusiastically in

lectures retain information for longer than if they simply see or hear it (Lujan &

DiCarlo, 2006).

There are also many ways to engage students in the classroom. In addition to

actively communicating with the teacher during the lecture, lectures and class

discussions are also considered by students to be more useful for learning than group

activities (Vercellotti, Mary Lou, 2017). Moreover, study found that roundtable

classrooms also facilitate dialogue between students and community buildings

(Parsons, Caroline S., 2017).

It can be seen that the application of active teaching approaches is very useful.

Active teaching approaches can not only enable teachers to teach knowledge better,

but may also improve students' engagement in classroom to a certain extent. As

Bonwell & Eison (1991) researched, teaching activities allow students to think about

what they are doing while doing things. Because the approach of promoting active

learning pays more attention to cultivating students' skills, rather than transmitting

information, and requires students to do things that require higher-level

thinking-reading, discussion, and writing. They also tend to emphasize students'

exploration of their own attitudes and values (Brame C, 2016).

However, there are still many students, especially Chinese students, who

prefer to remain silent in class. There is a widespread phenomenon of silence in

undergraduate class, and habitual silence is dominant (Xu Yiju, 2020). Classroom

silence is a situation where students are unwilling to ask and answer questions in

class. It may also be a phenomenon in which students are unable or afraid to ask or

answer questions to teachers. When comparing the above two reasons for being
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silence, the unwillingness to express seems to be the main cause of classroom

silence . It is both a cause and a result, and it is a practical starting point to overcome

classroom silence (Su Kaimin & Zhou Yubin, 2020).

Many scholars in China have conducted research on the status quo of college

students' classrooms. For example, Chen Fan (2017) after investigating the class

situation of 51 universities in China, found that a common problem in college classes

is that students seem to have less interest and motivation in what they are learning;

students and teachers have little communication, and there is almost no interaction;

the key abilities of students such as innovation and critical thinking have not been

improved. Study have also found that many students sleep in the classroom, play the

smart phones, even ignore their teachers’ questions, let alone taking the initiative to

ask questions to teachers (Hu Xiaoling, 2017).

According to the study by Zhu Lianwen & Sun Xianhui (2020), the most

serious classroom problem from the perspective of students is "the content of the

class is boring", and the first requirement of the students to the teacher is "humorous

and funny in class". Hu Xiaoling (2017) also points out in her research that compared

with personal reasons, non-personal reasons have a greater impact on college

students' classroom misconduct, especially the harmonious relationship between

teachers and students, class atmosphere, teaching methods, teaching content and

other indicators.

Meanwhile, there are also some problems with students' gender and SES on

classroom engagement. Study have found that the gender of college students

significantly affects classroom engagement (Wu Linfang, He Chuan & Wang Yang,

2018), because compared with female students, the teacher-student relationship of

male students is more worthy of attention (Hu Yuanyan & Li Qiqi, 2014). According

to Zhang Xing (2019), although The self-efficacy of female students was slightly

higher than male students, females are more prone to silence than males, but no

significant difference has been reached. On the other hand, students' SES also affect

students' academic performance, innovation ability and even classroom engagement

to a certain extent (Luo Changyuan & Si Chunxiao, 2020; Li Xianyin, Zhang
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Baofang & Jiang Liping, 2019; Xiong Lanping, 2020).

1.3 Statement of Problem

Until now, many parents and teachers in China still love to use the word

"obedient" to praise children and students. For learning, eastern culture, including

Chinese culture, emphasizes obedience and acceptance, while western culture

emphasizes criticism and questioning (Jin Li, 2012). Empirical studies have shown

that Chinese students do not like asking questions in class like western students. The

reason is that Chinese culture treats teachers as students’ mentors, rulers and role

models. Teachers speak on the podium, students just listen and this is in a way being

obedient. Teacher-centered teaching is not useless. The obvious benefits are that it is

more controllable, quicker to get started, more efficient, and lower in cost, and can

impart more knowledge in a relatively short period of time.

However, many researches showed that teacher-centered teaching has

obvious deficiencies in promoting deep learning, changing attitudes or values,

cultivating critical thinking, mastering operation techniques, and improving

communication skills (Jin Li, 2012). In teacher-centered classrooms, students are in a

passive position, unwilling or unable to speak. Over time, habits become natural and

learned silent forms. This is habit-oriented conservative learning behavior in the

class, which has a negative impact on deep learning and thinking, and is detrimental

to the improvement of academic achievement (Lv Linhai, 2016).

Previous studies have shown that engagement in class is a kind of

externalization and expression, which has a positive role in promoting learning. From

the perspective of students, the main obstacles to communication in class include

being accustomed to being silent in class, anxious about communication in class,

insufficient preparation, and teachers are not good at creating opportunities for

students, not easy to stimulate students' interest in speaking in class during the course,

etc.
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However, most of the research is based on the researchers', or teachers'

perspective. Few researches are from the student's perspective to explore students'

true inner thoughts about engagement in classroom. For example, we don't know

what is the reason why students do not interact when the teacher makes a request for

interaction. Is it because they refuse to communicate in class because of their lack of

preparation, or are they actually not taking the class seriously and missing the

teacher's questions. The same is true of studies on gender and SES. Few studies have

mentioned how gender and SES influence classroom engagement in the Chinese

education system, and whether this influence can be changed.

From the perspective of students and China's education system, this study

discussed different factors of teaching approaches, students' gender, and SES of on

students' classroom engagement.

1.4 Research Objectives

The objective of this study was to examine the college students' low

engagement during classroom learning in colleges in Xingtai City, Hebei Province,

China. The study was carried out to achieve the following objectives:

i. To identify dominant level of teaching approaches (teacher-centred

and student-centred) and engagement in classroom among college

students.

ii. To determine any significant relationship between teaching

approaches (teacher-centred and student-centred) and engagement

in classroom among college students.

iii. To determine any significant difference in classroom engagement

across female and male college students.
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iv. To determine any significant difference in classroom engagement

across socioeconomic status of college students.

1.5 Research Questions

Based on the research objectives, this study was conducted to answer several

questions below:

i. What is the dominant level of teaching approaches (teacher-centred

and student-centred) and engagement in classroom among college

students?

ii. Is there an significant relationship between teaching approaches

(teacher-centered and student-centered) and college students'

engagement in classroom?

iii. Are there any significant difference in engagement in classroom

across female and male college students?

iv. Are there any significant difference in engagement in classroom

across socioeconomic status of college students?

1.6 Research Hypotheses

According to Hilborn, Ray & Mangel, Marc (1997), a hypothesis is a

proposed explanation of a phenomenon, a temporarily accepted presupposition

proposed for further research. It is a process that starts with educated guessing or

thinking (Richard Feynman, 1965). This study tests the following null hypotheses at

a significance level of 0.01.

H01: There is no significant relationship between teaching approach with
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engagement in classroom among college students.

H02: There are no significant differences in engagement in

classroom across female and male college students.

H03: There are no significant differences in engagement in

classroom across socioeconomic status of college students.

1.7 Significance of the study

The findings and conclusions of this study provide relevant knowledge about

the factors causing the college students' low engagement during the lesson in the city

of Xingtai in China. The expected findings of this research will directly benefit

students' academic performance, teachers' sense of efficacy, and indirectly affect

students' self-confidence.

Above all, this research can increase the school's emphasis on student

engagement class, so that students no longer "study for graduation", but really gain

knowledge through class.

Secondly, the teacher's lack of interaction during class is also a loss of

confidence for the teacher. Increasing the engagement of students in class can also

allow teachers to prepare more comprehensively and carefully prepare each class

instead of simply treating lectures as a job.

Last but not least, engagement in classroom can give students an opportunity

to show themselves, stop them from curling up in their own shells, boldly express

their ideas to others, and enhance students' self-confidence.



10

1.8 Theoretical Framework

For a long time, the teacher's teaching style and the concept of improving

students' engagement in classroom have been the focus of many researches. It is

undeniable that teaching methods and student participation in the classroom do have

a great impact. Therefore, this research uses Social Constructivism Theory by Lev

Vygotsky (1896-1934) as the theoretical framework. In addition, the active learning

theory advocated by Piaget can also be used as a reference.

1.8.1 Lev Vygotsky’s Social Constructivism Theory

Vygotsky's theory believes that knowledge is constructed together and

individuals can learn from each other. It is called the Social Constructivism Theory

(SCT), because in Vygotsky's view, learners must participate in the learning process.

Learning is done with the help of others and therefore contributes to the social aspect

of the theory. According to Vygotsky, the individual's cognitive structure is formed in

the social interaction, and development is the process of transforming the external

and existing things between subjects into or internalizing the internal and unique

things for the individual. Vygotsky(1978, p. 90) argued that learning is a necessary

and universal aspect of the process of developing culturally organized, specifically

human psychological function.

A fundamental aspect of Vygotsky's theory is the Zone of Proximal

Development (ZPD). He mentioned that a series of tasks that are difficult for one

person to complete alone, but can be completed with the help or guidance of adults

or more skilled peers (Vygotsky, 1962). ZPD is the most intimate and direct area of

learners' psychological development, including their extensive emotional, cognitive

and volitional psychological processes. However, in contemporary educational

research and practice, it is often interpreted as the distance between what learners can

do without help and what they can do with the support of people with more

knowledge or expertise (Zone of proximal development, 2009). Vygotsky argued that

students have dialogues with "more knowledgeable people", through social
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interaction and understanding, and gradually develop the ability to solve problems

independently, and complete certain tasks without help. Following Vygotsky, some

educators believe that the role of education is to give children experience in their

most recently developed area, thereby encouraging and advancing their personal

learning, such as skills and strategies (Berk, L &Winsler, A , 1995).

Figure 1.1 Lev Vygotsky’s Theory of Zone of Proximal Development

Another part of this theory is the scaffolding, which is to give learners the

right amount of help at the right time. If the learner can complete the task with some

help, then he or she is closer to mastering it. This theory is related to the healthy

development of adolescents, because if students learn in pairs, they are interacting

with others, so they can learn different academic ideas from each other. This theory

suggests that students learn from each other; they can help each other and build

knowledge together.

1.8.2 Piaget’s Assimilation andAccommodation Theory

The Cognitive Development Theory proposed by Jean Piaget (1936; 1950), a
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famous developmental psychologist, refers to the process in which the individual's

cognition of things and the way of thinking and ability performance in the face of

problem situations change with the growth of age during the activities of adapting to

the environment after birth. Piaget was particularly interested in the study of

cognitive development because he regarded children's cognitive development as a

bridge between biology and epistemology. He believed that the understanding of

children's individual cognitive development could reveal the law of the occurrence of

human cognition, thus constructing his whole theory of "generative epistemology".

Therefore, Piaget’s theory has a profound influence on the formulation of

educational policies and teaching practice. For example, the British government's

review of elementary education in 1966 was strongly based on Piaget's theory. The

results of this review led to the publication of the Plowden Report (1967). The report

repeatedly emphasized in the report are: personal learning, curriculum flexibility, the

centrality of games in children’s learning, the use of the environment, learning

through discovery, and the importance of evaluating children’s progress - teachers

should not assume that only what is measurable is valuable.

According to Piaget (1958), assimilation and accommodation require an

active learner, not a passive learner, because problem-solving skills cannot be taught,

they must be discovered. Accommodation refers to the process by which individuals

adjust their internal structure to adapt to specific stimuli. When an individual

encounters a new stimulus that cannot be assimilated by the original schema, the

original schema must be modified or reconstructed to adapt to the environment. This

will force the individual to change the existing cognitive schema, form some new

schema suitable for new experience, and cause the continuous development and

change of cognitive structure.

Assimilation is the process by which an organism integrates elements of its

environment into its original organization. Piaget used assimilation to illustrate the

psychological process by which individuals incorporate new stimuli into their

original schemata. For the whole organism, there are three levels of assimilation:

physical assimilation; At the action level, it's the assimilation of behavior; On the
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intellectual level, it's the assimilation of ideas. From a psychological point of view,

assimilation is the integration of external elements into a forming or formed structure.

Thus, the assimilation process is limited by the schema already available to the

individual. The more schemas an individual has, the wider the range of things to

assimilate; On the contrary, the range of assimilation is relatively narrow.

The development and enrichment of schemas are realized through two

mechanisms: assimilation and accommodation. According to Piaget (1952), the

filtering or alteration of the stimulus input is called assimilation; The change of

internal schema to adapt to reality is called accommodation. Assimilation is a process

of quantitative change, while accommodation is a process of qualitative change. In

the development of cognitive structure, assimilation and accommodation are not only

opposite to each other, but also interrelated and interdependent. In terms of people's

cognitive growth, if there is only assimilation without accommodation, there is no

development of cognition. If there is no assimilation, there is no accommodation to

speak of, and knowledge is always the assimilation of external objects into internal

schemas. The internal schema conforms to the outcome of the two processes of the

unity of opposites.

Therefore, teachers should encourage the following behaviors in the

classroom: (1) Focus on the process of learning, not the final result of learning; (2)

Use positive methods that require rediscovering or rebuilding the "truth"; (3) Use

collaboration and personal activities (so students can learn from each other); (4)

Design situations that can bring about useful problems and create disequilibrium in

students; (5) Evaluate students' development level in order to formulate appropriate

tasks (Saul McLeod, 2020).

1.9 Conceptual Framework

The conceptual framework of this research provides a perspective on the

influence of teachers' different teaching approaches on students' engagement in

classroom, as well as the influence of students' gender and socioeconomic
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differences on students' engagement in classroom. According to previous research,

this conceptual framework is based on assumptions related to teaching approaches

and student engagement in classroom. Figure 1.2 shows a conceptual framework that

illustrates the main components of the research.

Figure 1.2 Conceptual Framework of the Influence of teaching approaches on
Students' Engagement in Classroom

This study considers two types of teaching approaches, namely

teacher-centered teaching approaches and student-centered teaching approaches. As

the two pillars of traditional education and modern education, teacher-center and

student-center have experienced a long process of evolution from the beginning of

their emergence to the present, and in the process of continuous enrichment the two

schools of thought, which were teacher-center represented by Herbart and student

center represented by Dewey have been formed. From the perspective of curriculum

design, Nunan (1989) pointed out that student-centered courses differ from

traditional courses mainly in the following aspects: these courses are jointly

developed by teachers and students; students’ opinions run through every stage of

curriculum design and they engagement in the selection of teaching content, teaching

methods and final teaching evaluation. Scilicet, if learning activities are controlled

and managed by students, then such teaching is "student-centered", otherwise, it is

"teacher-centered".

In addition, the gender and socioeconomic status of the students are also
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taken into account. In this study, the gender of the students is restricted to males and

females of the biological sex, which means that gender dysphoria and transgender

people are not considered. On the other hand, socioeconomic status (SES) includes

not only income, but also education, financial security, and subjective views of social

status and social class. Studies have shown that children from low socioeconomic

status families and communities develop learning skills more slowly than children

from high socioeconomic status groups (Morgan, Farkas, Hillemeier & Maczuga,

2009).

Different teaching approaches and students' engagement in classroom were

investigated in this study. In addition, the study also found the influence of gender

and socioeconomic status on students' engagement in classroom. According to past

studies, the teaching tasks of most subjects in China are very heavy, and most

teachers adopt traditional teaching methods in order to catch up with the teaching

progress (Wang Aiqin, Zhang Yongli & Zhang Jin, 2017). Therefore, the results of

this study will show the dominant level of different teaching approaches on students'

engagement in classroom, as well as whether teachers' teaching approaches, students'

gender and socioeconomic differences have an influence on students' engagement.

1.10 Scope of The Study

The purpose of this quantitative study was to explore the relationship between

Chinese college teaching approaches, students' SES and gender on classroom

engagement. In order to make the research more effective, considering that in China,

the engagement of students generally declines with age (Zhao Yue, 2018) and that

schools generally require major courses to start from sophomore year, all

sophomores in a college in Xingtai City, Hebei Province, China, with a population of

about 1400, were selected for this study. Cluster sampling method was used to select

302 students to fill out the questionnaire survey, then used Statistical Package for

Social Sciences (SPSS) to do the data analysis.

The study lasted for 9 months (October 2020 to July 2021). Data collection,
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collation and analysis were distributed from April 2021 to the end of June of the

same year. Meanwhile, Vygotsky's Social Constructivism Theory and Piaget's

Assimilation and Accommodation Theory were used as theoretical guidance to put

forward research questions, research objectives and research hypotheses.

1.11 Delimitation of The Study

Since the purpose of this quantitative study was to explore the influence of

teaching approaches, students' SES and gender on classroom engagement in Chinese

colleges, other variables such as whether the students were ethnic minorities or

whether the students were the only child were not considered in this study. Teaching

approaches were only divided into student-centered and teacher-centered. Gender of

students did not consider the gender other than biological gender (male and female),

and SES was divided according to China's national conditions.

1.12 Definition of Terms

There are a few terms worth noting based on the research questions in this

study. The following is a detailed description of seven terms to ensure the distinction

between conceptual and operational definitions of keywords.

1.12.1 Influence

Influence usually refers to the capacity to have an effect on the character,

development, or behavior of someone or something, or the effect itself.

In this study, influence refers to the extent of effect of different teaching

methods (teacher-centered and student-centered) on students’ engagement in

classroom, as well as the extent of gender differences and socioeconomic differences
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on students’ engagement in classroom.

1.12.2 Teaching Approaches

teaching approaches is a set of principles, beliefs or concepts about the nature

of learning, which are transformed into the classroom. An approach is a way of

looking at teaching and learning(Md. Enamul Hoque, 2016).

In this study, teaching approaches were divided into teacher-centered

approach and student-centered approach. In the former, the teacher plays the role of

the familiar classroom lecturer, and the students are expected to passively accept the

knowledge provided. The latter shift the focus of teaching from the teacher to the

student and put the student's interest in the first place.

1.12.3 Teacher-centered Approach

The teacher-centered approach means that classroom activities are

teacher-centered. It can be compared with a learner-centered approach.

Teacher-centered courses are usually associated with traditional language learning

methods, but teacher-centered activities can play a role in teaching in many ways.

The teacher is an effective model of the target language and an important source of

information to understand the learning situation of the learner (British Council,

2020).

In this study, the teacher-centered approach refers to the approach in which

teachers give lectures unilaterally to students with traditional methods, systematically

plan learning plans for students, and students passively accept the knowledge

provided.



18

1.12.4 Student-centered Approach

Student-centered approach refers to a variety of educational programs,

learning experiences, teaching methods, and academic support strategies that are

designed to meet individual students and student groups with different learning needs,

interests, ambitions, or cultural backgrounds. To achieve this goal, schools, teachers,

guidance counselors, and other education experts may use a variety of educational

methods, from modifying classroom assignments and teaching strategies to

completely redesigning student groups (Education Reform, 2014).

In this study, the student-centered teaching approaches refers to the method

that teachers focus on attracting students' interest and adding active atmosphere to

the classroom. For example, students are allowed to speak freely, have group

discussions or make presentations in class, and use methods such as role-playing to

assist teaching.

1.12.5 Student Engagement

In education, student engagement refers to the degree of attention, curiosity,

interest, optimism and enthusiasm that students show when studying or receiving

education, which extends to their level of motivation for learning and making

progress in education. The underlying basis for engagement is the relationship

between students' learning and the time, effort, and resources they put into education

(All Answers Ltd, 2018). In general, the concept of "student engagement" is based on

the belief that learning improves when students are curious, interested, or inspired;

learning often suffers when students are bored, calm, dissatisfied, or otherwise

"disengaged". Stronger student engagement or increased student engagement is a

common teaching goal expressed by educators (Education Reform, 2016).

In this study, student engagement refers to the interaction between students

and teachers in the classroom. For example, students actively answer or ask
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questions to the teacher and students are curious about the knowledge imparted by

the teacher and will actively explore. Not just “participating” in the classroom.

1.12.6 Socioeconomic Status

Socioeconomic status (SES) is a comprehensive economic and sociological

measurement of a person’s work experience and the relationship between an

individual’s or family’s economic and social status and others (National Center for

Educational Statistics, 2008).

In this study, according to China's national conditions, students'

socioeconomic status (SES) is divided into six levels. They are affluent (annual

family income over RMB800,000), middle class (annual family income

RMB500,000 to RMB800,000), better-off (annual family income RMB360,000 to

RMB500,000), subsistence (annual family income RMB100,000 to RMB360,000),

poverty (annual family income RMB50,000 to RMB100,000), and hardship (annual

family income below RMB50,000).

1.13 Summary

The first chapter provides an overview of current research. The importance of

effective education and its close relationship with student engagement were

discussed. As previous studies have shown, Chinese teachers tend to use traditional

teaching approach and students' engagement in classroom is dissatisfactory. The

research background and problem statement highlight the phenomenon of students’

engagement in classroom. Through research objectives, research questions, and

conceptual framework, could give a deeper understanding of the nature of the

research.

The rest of this report includes the following: Chapter 2 reviews the literature
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on definitions and concepts of students’ engagement as well as teaching approaches,

gender and SES as independent variables. Then, the third chapter defines the

research methods, research design, research procedures, tools and data analysis

framework. Chapter four and chapter five are the analysis and conclusion of the

research results.
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